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Lakeside Middle School
Schoolwide Improvement Plan (SWIP)
2024-2025

1. School Leadership Team – Discussion Topics 
ESSA requires that all stakeholders provide meaningful input in the planning and improvement process. School leadership teams are an effective strategy for ensuring staff participation in creating and implementing the schoolwide plan. Describe the governance of the team. For example: Who chairs the team? How are decisions made? How frequently does the team meet? What is the process for communicating with district leadership? How are agendas set? How are formative and summative student data used for decision-making? How do they ensure that decisions are evidence-based? Who is responsible for communicating with staff, families, and other stakeholders?

The Lakeside Middle School was a newly established last school year. The Lakeside School Board and Superintendent dedicated a full administrative position to the Middle School and at the onset of the 2023-2024 school separated the Middle School from the High School. Middle students have an inherent and unique set of needs the district is addressing by keeping the Middle School on its own campus with a staff dedicated to 6th, 7th, and 8th graders.  The role of the leadership team at Lakeside Middle School is to support the vision, purpose, and mission of the district and of the building. The goals of Lakeside Middle School are Attendance, Student Achievement, Behavior (PBIS) and Community Engagement with the purpose of aligning with the district mission of “Working Together to Educate and Prepare Positive, Motivated, and Successful Citizens.”  The leadership team is a decision-making team that operates through discussion and consensus. Membership of the building leadership team includes the principal, middle school teachers, the district art teacher, and a parent/community member. The team meets weekly on Mondays. Draft agendas are provided each week by the building principal with opportunities to add items at the end of each meeting. Meetings are facilitated by the principal and notes are taken and archived for future reference for stakeholder review.

The team reviews student performance, discipline, and attendance data. Foundations' schoolwide expectations for behavior guidelines and positive climate strategies are also used for discussion, planning, and monitoring student success. Additionally, the leadership team reviews student survey data, parent survey data, participation in parent/community events, and attendance at parent-teacher conferences. This data provides the basis for programming and scheduling decisions. The student data tracker and the Early Warning System (EWS) include data regarding student absences, disciplinary referrals, reading/math skills, and benchmark scores. Additionally, the Lakeside School Board reviews this data. 
 
Strengths:
· This year the team will continue to study the modules provided (Foundations) by Safe and Civil Schools to establish schoolwide positive behavior supports.
· The leadership team meets weekly.
· The leadership team schedules additional meetings when needed to complete work.
· The team makes group decisions through discussions and consensus. 
· The leadership team reviews data and uses the data to make informed instructional or school culture decisions.
· The team abides by agreed-upon norms: solution-driven dialogue, assuming positive intentions, focused listening, and respect for all ideas.
·  The principal communicates weekly with staff through an informative newsletter.
· The school receives input, guidance, and feedback through grant opportunities and several Tribal initiatives. 
· In the past, there's been a high percentage of turnover with certified staff; however, this year LMS hired a Sped Teacher. No staff at LMS are on alternative pathways to certification. LMS embedded 6th grade into ELA and Math and hired a learning support teacher who will facilitate MTSS and work with students and interventions. 

Challenges:
· A lack of resources often hampers problem-solving capabilities; resources can include time, physical space, staff, and connections to outside agencies.
· Small staff size requires teachers, paraprofessionals, and administrators to perform multiple duties and serve on a variety of committees. 
· Due to contract hours, there is limited collaboration time for staff to meet to conduct the work of school improvement. 

Opportunities for Growth:
· Implement the focus on behavior, data, and the combined efforts through PBIS (Foundations) by Safe & Civil Schools training. 
· Establish a monthly newsletter for parents and stakeholders. 
· Explore ways to reconfigure committees to allow for the best use of a small staff.
· Explore ways for the building leadership team to enhance communication with all staff; include information about what the leadership team is accomplishing.
· Consider additional ways to engage parents in the work of school improvement.
· Add a parent/community member and consider adding a student liaison for student voice.


2. School and Community – Discussion Topic  
Describe the school community demographics. Have there been recent changes in the community, such as school staff, administrator, and board changes; rising unemployment; etc. which have adversely impacted the school community? What efforts have the school and/or district used in the past three years to address these issues?

Lakeside Middle School is located in Plummer, Idaho. The district comprises four small communities; DeSmet, Tensed, Plummer, and Worley. The rural setting is a strong contributor to both the school’s challenges and its strengths. Lakeside Middle School is located on the Coeur d’Alene Indian Reservation, 35 miles south of Coeur d’Alene and 50 miles north of Moscow. Spokane, Washington is approximately a one-hour drive to the northwest. The outreach to these larger districts is limited both by distance and funding sources. 

The school staff of six certified classroom teachers, a three-quarter time Sped Teacher, 2 shared counselors (LMS shares the Elementary counselor and the high school counselor), a shared secretary, and a shared attendance specialist. LMS also has three full-time classified staff and two shared. Currently, all teachers are certified meaning, no teacher is working on an alternative path to certification. The School Board has seven members with three seats up for election this November. 

Lakeside Middle School currently serves 64 students. The student population is 46.6 % Native American, 19% White, Hispanic 20.7%, and 12.1% two or more races. 26 % of the student population is identified to qualify for special education services. Lakeside Middle School is a Title 1 school with 100% of the students receiving free breakfast and lunch. 	Comment by Libbi Heimsch: Get current data	Comment by Libbi Heimsch: Updated
The district team supports the work of school improvement through the creation of a professional development calendar, connections with outside supports/resources, and communication with and collaboration with departmental learning communities.

Strengths:
· The building leadership team provides consistency and continuity for the school.
· Partnership with the University of Idaho extension office for Know Your Government (KYG), 4-H activities, Youth Awareness of Mental Health (YAM), and the Think, Create, and Make program.
· Collaboration between the district, the middle school, and the Coeur d’Alene Tribe is ongoing. 
· School Board members participate in classroom walkthroughs and share feedback.
· Students and families in need of food receive supplies through the Second Harvest Food Bank Backpack Program. 
· All 8th Graders participate in Juntos, a school success program designed to provide students with the skills they need to be successful in high school and beyond. 
· All students receive free breakfast and lunch.
· Mentorship and coaching are provided for new staff by the building principal, and regional instructional coaches that are hired with SWIP funds as well as offered through the Idaho Building Capacity Project. 
· There is a partnership with Marimn Health; the counselor refers students to access services.
· A new Boys and Girls Club provides services from the Core Center to students after school.
· The district engages families through Skyward Student Management Systems, Schoology, Facebook, and district emails of events/information.
· Newley hired attendance specialist provides support with tracking student attendance and contacting families to help students get to school more consistently regularly. 

Challenges:
· There is a high turnover rate in many positions including teachers and paraprofessionals. Higher-paying jobs are available within the local area.
· The diverse population of students makes finding demographically similar schools complicated.
· Habitual Truancies impact student achievement and are an obstacle to desired student outcomes.
· Hiring staff is difficult; staff members are hired from a small and dwindling pool of candidates each year.
· The number of substitutes available for both certified and classified positions is extremely limited. 
· The communities experience a high rate of poverty.
· With limited resources and personnel available, staff members are responsible for carrying out multiple jobs/duties simultaneously.

Opportunities for Growth:
· Continue to explore the Pathways program for middle school students.
· Survey parents regarding how to effectively promote individual communication.
· Continue to collaborate with the Tribal Youth Programs.
· Continue to collaborate with the CORE Center; explore ways to increase assistance for students to receive help after school.
· Search for grant opportunities or other funding sources to provide needed positions, facilities, and technology. 
· Increased communication with families and the community through newsletters and focusing on positive messaging.


3. Academic Achievement – Discussion Topic 
List the school’s academic achievement data (i.e., ISAT, IRI, etc.) and the reasons the school has been identified for Comprehensive Support and Improvement (ELA, Math, Graduation Rate, etc.). What do the data suggest are strengths and weaknesses in student learning? 

Lack of course alignment in some content areas (science and social studies) with the Idaho Core Standards, a history of staff turnover, and a lack of experienced teachers in both ELA and mathematics have impacted student achievement.  Student absenteeism impacts student academic success and positive student outcomes. 
 Historically, ISAT scores have been well below the state average signaling to our district and to the state that intervention and a well-designed School-wide Improvement Plan is essential.  Lakeside Middle School has been identified for low ELA and Math ISAT results as well as underserving American Indian, Economically Disadvantaged and Students with Disabilities. 




ELA Results:
	Grade Tested
	2021 Proficiency Rates
	2022 Proficiency Rates 
	2023 Proficiency Rates
	2024 Proficiency

	6-7-8
	10%
	10%
	13.7%
	19%



Math Results:
	Grade Tested
	2021 Proficiency Rates
	2022 Proficiency Rates 
	2023 Proficiency Rates
	2024 

	6-7-8
	9%
	0%
	8%
	16%





Strengths:
· Staff is aligning the Core curriculum in ELA and math with ICS;  staff in partnership with outside consultants highly qualified in ELA and math are leading the process.
· The School Board is supportive of efforts to meet student needs.
· Staff members are flexible in supporting colleagues and students.
· The EWS and Student Data Tracker provide up-to-date information on student progress. 
· The RACES writing strategy is implemented throughout all classes. Students answer constructed response questions by Restating the question, Answering the question, Citing the source, and Explaining their thoughts. This will promote student growth in ELA and connect directly to the district-defined measure. 
· Homeroom assists students to be ready for student-led conferences.

Challenges:
· The biggest challenge our students face is chronic absenteeism. It negatively impacts learning and student success.
· A relatively high portion of reading, writing, and math levels are significantly low when they enter Middle School. Students require a great deal of scaffolding and support to access content information in textbooks and curricular materials.
· Students deal with Adverse Childhood Experiences (ACE); student behavior and refusal to work impact learning.

Opportunities for Growth:
· Provide science lab experiences to promote real-world applications in the use of scientific formulas and measurement; this will facilitate student growth in the practical use of mathematics.
· Continue to implement the use of Edulastic.
· Consider a schoolwide, tiered intervention system to address student absenteeism.
· Focus on strengthening the function of the MTSS team.
· Build Interventions into Homeroom to close achievement gaps in mathematics and ELA.
· Continued collaboration with the ELA and math consultants.
· Support students’ social and emotional well-being during homeroom so they can actively engage in classroom learning opportunities.
· Document research-based instructional strategies implemented in all classroom settings.
· Plan for RACES strategies to increase students’ access to content-specific information. 
· Research evidence-based strategies for students affected by trauma.
· Consider utilizing Tribal community professionals to be guest speakers in classrooms.

4. Student Learning Needs- Discussion Topic  
Based on the specific student learning needs identified, provide a description of the process used to identify the root causes that if solved would result in higher outcomes for students. If for example, ELA achievement (based on ISAT) is below the state average in grades three and above, a root cause analysis would track trends beginning in kindergarten to understand where the gap begins in student learning. A non-example would be focusing all of the improvement efforts on grades four and five.

The middle school staff spent a considerable amount of time analyzing data and preparing the needs assessment for the Schoolwide Improvement Plan.  The analysis of data resulted in the fact that absenteeism is a key obstacle to student success. The district office has provided the LMS leadership team with detailed long-term data regarding student absences. Additionally, behavior gets in the way of academic success.  Administrators are working with Safe and Civil Schools to address this issue. Students in homeroom/intervention time participate in programs focusing on students’ social, emotional, and academic well-being as well as targeted academic interventions.  

The implementation of Foundations in grades 6-8 increases the intentional use of data to provide remediation and extend learning. Professional development opportunities for certified and classified staff target learning and implementing methods to differentiate, accommodate, and accelerate instruction. 

Strengths:
· Staff members are continuing to work with specialists to create curriculum maps and pacing guides in ELA and math.
· The EWS is updated three times per year and reviewed at the building and district levels and by the School Board.
· Teachers collaborate weekly with special education teachers to review progress and determine the needs of each student. 

Challenges:
· A high special education population requires teachers to meet a wide variety of individual needs in inclusive classrooms.
· Students' needs in basic skills require staff training.
· A significant portion of the students exhibit the effects of ACEs. 
· Teachers experience the effects of secondary trauma.
· Dependence on grants creates instability and a lack of resources for curriculum and staffing.
· Aging facilities and lack of space curtail the ability to provide quality lab experiences to students.

Opportunities for Growth:
· Lakeside Middle School implemented the Foundations program from Safe & Civil Schools; this is a PBIS delivery model integrated into an MTSS system.
· Provide access to a historical record of student performance scores and interventions used for the MTSS team to review during the collaboration for specific students.
· Build remediation/intervention into the schedule.
· Incorporate trauma-informed practices into classrooms to promote student social/emotional well-being.
· Collaborate with Tribal DOE to generate ideas for meeting student needs, particularly for students not moving ahead on their educational path because of absenteeism.
· Connect community partners with students to support social/emotional and learning needs.
· Fully implement a curriculum for social-emotional skills.
· Search avenues to provide Youth Awareness of Mental Health to all students.
· Continue to grow technological programs such as Extra Math, and Desmos.
· Continue to implement math practices such as the use of manipulatives and cooperative learning groups.
· Provide a simple, welcoming space within the school for students.
· Continue the implementation of the use of Edulastic.


5. Core Curriculum- Discussion Topic   
What curriculum materials are being used? To what extent are the materials research/evidence-based (as determined by evidence from vendor/publisher/reviewer or another source? To what extent is the core curriculum delivered with fidelity? How is fidelity monitored?

Teachers develop curricular documents around the Idaho Content Standards (ICS) in ELA and math. Curricular documents include essential standards, curriculum maps, pacing guides, lesson plans, and formative assessments. Fidelity to the standards is collected through lesson planning and delivery of instruction is monitored through evaluations and observations by the principal. The curriculum is delivered in a variety of modalities: direct instruction, videos, technology, group discussion, current reports, and student projects,

	English
	My Perspectives (7-8); Pearson Prentice Hall ©2017 6th Grade: National Geographic Reach for Reading 

	Math
	envision 2.0 (6-8); Common Core, Pearson © 2017

	History
	US History; Beginnings to 1877; Houghton Mifflin Harcourt © 2012	Comment by Guest User: His & Sci still updated?
World History; Houghton Mifflin Harcourt © 2012; 

	Science
	Life Science; Prentice Hall © 2009
Earth Science; Pearson © 2009



Strengths:
· Learning targets posted in classrooms are linked to activities, assessments, and Idaho Core Standards.
· ELA and math have new pacing guides aligned to Idaho Core Standards. 
· ELA and math teachers are supported by ELA and math consultants.
Challenges:
· Science courses are unable to provide lab experiences for students due to a lack of appropriate supplies and facilities.
· Social studies and science textbooks are not up to date. 
· Difficulty in recruiting key staff members hinders the ability to provide remediation for students.
· Implementing the RACE strategy for writing across all subject areas is difficult due to content-specific expertise. Not all teachers are well-versed in ELA methods and strategies. 
Opportunities for Growth:
· Promote collaboration between sixth-grade teachers/students and middle school teachers/students.	Comment by Guest User: middle school
· Build remediation for math/ELA interventions.
· Consider the adoption process for curricular documents and materials in science and social studies to ensure ICS are taught with both horizontal and vertical alignment. This would lead to consistency and stability when faced with staff turnover.
· Strengthen staff knowledge of the PLC process to develop essential or priority standards and formative assessments to monitor student growth.

6. Core Instruction- Discussion Topic
To what extent do teachers adjust their instruction to meet the needs of all learners based on assessment data and student feedback? What formative assessments do teachers use to determine students’ needs? How are students grouped for instruction (homogenous, heterogeneous, mixed)? How are all students, including each subgroup of students, provided with opportunities to meet proficient and advanced academic achievement levels?

The formative assessments implemented within classrooms consist of a combination of quizzes, verbal responses, exit/entrance slips, collaborative projects, and Edulastic. Teachers have access to recent student data through the Student Data Tracker, the EWS, and classroom work posted on Skyward, and in some classrooms, Schoology. Teachers plan for alignment to standards and differentiation. Title I, Title VI, and special education personnel provide individualized support within the classroom setting. 

Strengths:
· Creation of unit lesson plans is in alignment with Idaho Content Standards in ELA and math.
· Teachers use a variety of learning media and research-based instructional strategies to assist student learning.
· The ELA team has a common grading scale across classrooms.
· Teachers have access to the Marzano Proficiency Scales.
· PD by the Idaho Coaching Network and Core Collaborative provided focus on instruction including emphasis on Depth of Knowledge (DOK); the instructional coach assists staff in implementation.

Challenges:
· Collaboration time between all levels of staff is limited due to scheduling and lack of substitute teachers for class coverage.
· Small staff size impacts the ability to provide instruction that meets the needs of all students.
· Paraprofessional support for students in core classrooms is interrupted due to small staff size and lack of substitute teachers.

Opportunities for Growth
· Implement evidence-based instructional strategies based on research by John Hattie.
· Consider continued professional development in Depth of Knowledge (DOK) questioning and discussion techniques and in the RACE strategy.
· Fully develop implementation of the district Gifted/Talented plan to accelerate learning for students who qualify.
· Consider professional training in providing feedback to students.
· Further develop a common vision in grading philosophies and procedures.
· Consider curriculum adoptions in life science and earth science.
· Provide further training in Edulastic, I-station, and how to use support staff effectively.
· Collaborate with math teachers at Lakeside Elementary School to be more cohesive in the implementation of the new curriculum.
· Consider using Edulastic to provide formative assessments to drive instruction in ELA and math for students.

7. Alignment of Teaching and Learning- Discussion Topics  
To what extent is teaching and learning articulated within grade levels? Within subject areas? To what extent do grade level teachers collaborate about teaching and learning expectations across the grade? To what extent do students in the same grade/subject area receive consistent learning experiences? To what extent is teaching and learning articulated across grade levels and subject areas? To what extent do content teachers from different grades collaborate about teaching and learning progressions across grade levels?

Teachers collaborate on Idaho Content Standards. Departments during prep time as no District job-embedded collaboration.  Teachers are working towards vertical alignment with standards k-12 which is in the fledgling stages of development as they concentrate on grade level standards.  The Administrator holds the belief that “what is taught is tested” and staff members are working towards this curriculum and assessment alignment.  
Strengths:
· The small staff size encourages communication and knowledge of what is being taught in other classes. 
· Cross-curricular collaboration focuses on the implementation of consistency in the writing process, annotating text and reading strategies. 
· All teachers submit lesson plans.
· All first-year teachers receive assistance from the instructional coach.
· Pacing calendars and curriculum alignment in ELA and math are posted for community access.

Challenges:
· Teachers are often required to teach multiple courses across grade levels and are required to master up to three grade levels of content standards.  
· The lack of curriculum alignment within some departments creates learning gaps for students.
· It is difficult to find time for needed collaborations e.g., across curriculum, grade level, departmental, support staff, and special education.
· Turnover of staff interrupts the forward momentum of curriculum development.

Opportunities for Growth:
· Align curriculum across grade levels in all areas to ensure consistency. 
· Formalize a yearly map of collaboration time to ensure it occurs regularly and intentionally to meet various needs, e.g., cross curricular, grade level, departmental, support staff, and special education.
· Align teaching strategies, methods, and resources.
· Develop a course catalog.
· Consider professional development on Professional Learning Communities to build teacher collective efficacy and begin the work of aligning and prioritizing standards. 

8. Universal Screening- Discussion Topics 
Are all students screened to identify who needs additional support? Is there Kindergarten screening? How often are students screened and when? What universal, evidence-based, reliable, and valid screening tools are used to identify students at risk? (In ELA? In Math?)  Do the tools have defined cut scores for determining who is at risk? Are different/additional measures used to identify students who are English Learners and not achieving academically? Students who are socially at risk and not achieving? Are there clear decision rules for determining accuracy of decisions? How are screening decisions reviewed to determine accuracy and adjust decision rules or follow-up procedures accordingly? How is the information documented? How is it shared with teachers, families, and the school Leadership Team? What are the follow-up procedures?

All middle school students are screened using IXL Teachers use a combination of classroom assessments, curriculum assessments, IXL and Edulastic to monitor student achievement. Data is reviewed at leadership team and staff meetings. Staff members celebrate successes and work to problem-solve areas of concern. 

Students receive their score reports after each universal screening and use the data to set goals. Score reports are reviewed during conferences; the fall parent/teacher conferences are teacher-led; the spring conferences are student-led. 

Strengths:
· Universal screenings are completed in ELA and math three times per year.
· Collaboration is in place between regular education teachers and special education teachers to monitor student performance and identify needs for students with Individualized Education Programs.

Challenges:
· A lack of time and personnel to provide interventions exists.
· A high rate of student absenteeism negatively impacts academic progress.

Opportunities for Growth:
· Consider additional screeners for vocabulary and writing.
· Fully implement Edulastic for teachers to share data.
· Fully implement the use of Data Tracker and EWS to provide data for stakeholders.
· Consistently implement the process to collect and analyze progress monitoring data


9. Tiered Instruction and Academic Interventions- Discussion Topics  
In what areas are academic interventions provided? How often? To what extent are tiered interventions used to focus on foundational skills that support students’ progress in core instruction? How are tiered interventions coordinated to support student progress in core instruction? Are the interventions pull-out or push-in? What is the size of the groups? What evidence-based programs and instructional practices are used for interventions? In ELA? In math? To what extent do these programs demonstrate efficacy with target populations? How does the intervention support the needs of students from diverse cultural and linguistic backgrounds? How is explicit instruction used? Who provides tiered interventions (teachers, paraprofessionals, Title 1 teacher, volunteers)? If tiered interventions are provided by an instructional paraprofessional, who will plan the instructional activities and who will evaluate the achievement? How is progress monitored? What tool is used? What decision rules are used for determining how progress is being made, when a student needs an instructional change or may be referred to more intensive support? How often does progress monitoring take place? Who participates in the process? Which students receive progress monitoring?

Student data is provided through various data trackers. Data collected includes student reading (IXL, vocabulary, and math skill levels (IXL), absences, disciplinary referrals, and benchmark scores. The document allows the identification of the most at-risk students by grade level. Our data tracker system feeds into the EWS which gives a building snapshot of at-risk areas of absences, disciplinary referrals, and coursework/skills. 
 
PBIS (Foundations) strategies and trauma-informed practices are infused in the school setting to create and develop behavior interventions.  
Strengths:
· Teachers have the flexibility to employ new interventions and ideas.
· The special education teacher collaborates with general education teachers.
· Students use vocabulary.com to extend academic vocabulary. 

Challenges:
· As a system, the focus is often on students’ current progress in courses rather than targeted skill deficits.
· Meeting a wide spectrum of students’ abilities in the same class is challenging.
· There is limited time to analyze data to provide strategic interventions for students. 	Comment by Guest User: Limited time to collaborate. 
· Paraprofessionals are assigned multiple, conflicting duties.
· Paraprofessionals are pulled from the classroom to cover as substitute teachers due to a shortage of available substitutes.

Opportunities for Growth:
· Consider utilizing Title 1 and Title VI staff members for skill development.
· Include time in the master schedule for interventions in math and literacy.
· Continue implementation of evidence-based practices for the Native American populations.
· Develop the implementation plan of the District Gifted and Talented Plan.
· Explore approaches to increase educational vocabulary for students.
· Continue to implement Edulastic, IXL for progress monitoring.	Comment by Guest User: Add in iStation and iReady for progress monitoring. 
· Add SICA’s twice a year (Fall/Winter) to determine student progress towards meeting state standards. 

10.  Learning Time- Discussion Topics 
What is the school schedule? Does it need to be adjusted? (start/end time, four day/five-day, number of days per year) Is there a master schedule that includes intervention and extension? Are there extended learning opportunities for students who are having difficulty attaining proficiency in grade level standards? Are there extended learning opportunities to provide access to a well-rounded education? Are there extended learning opportunities to provide access to an enriched and accelerated curriculum? If so, how is it built into the daily/weekly schedule? (How many minutes and how many times per week? In what content areas?)  How will it be determined who participates in extended learning time? Will all students who participate in extended learning time also have daily access to grade-level content standards? How will staff know that the extended learning time is enough? Is summer school part of the intervention process?

Lakeside Middle School uses a trimester schedule. Each trimester is approximately 60 days long. School is in session from 7:55-3:03, five days a week, and 167 days a year. The master schedule outlines the instructional day into six 64-minute periods with the first period being homeroom. Seven early releases and four full-day Fridays are built into the schedule allowing staff professional development and collaboration time. Students are released at 1:00 on early release days. 	Comment by Guest User: Add in current calendar. 

Strengths:
· Multiple partnerships extend learning opportunities for students.
· The trimester schedule allows for longer class periods and consistency of daily instruction.

Challenges:
· Student absenteeism and tardiness rates interrupt even the best schedule which means students do not receive daily, consistent instruction.
· Interventions are difficult to implement within available time, available staff, and scheduling constraints. 
· A high percentage of students require specialized instruction; data shows most students require interventions in literacy and mathematics.

Opportunities for Growth:
· Review and reimplement the District Gifted and Talented plan with a focus on student identification.
· Consider ways to fine-tune extended learning time opportunities.
· Encourage the use of existing extended learning opportunities such as an incentive program for study tables.
· Consider providing courses focused on skill deficit areas in reading and math (double dip).

11. Non-Academic Student Needs- Discussion Topics 
What activities and strategies are in place to support students’ non-academic needs including counseling, school-based mental health programs, specialized instructional support services, mentoring services or others?

The Middle School does not have a dedicated, full-time counselor on staff and shares FTE with the High School Counselor and the Elementary Counselor. The counselors are housed in other buildings. In addition to providing support services for students, the counselor collaborates with Marimn Heath to make trauma-informed care available. This counselor is also a member of the Child Protective Team (CPT). The counselor and an administrative assistant focus on college and career readiness. In addition, LMS is working with the University of Idaho extension office to implement the Youth Aware of Mental Health (YAM) program.

Supports are offered for students including a closet for clothing and a food pantry program where students can discreetly pick up food for the weekend. The Coeur d’Alene Tribe annually provides students with backpacks filled with school supplies. 	Comment by Guest User: Behavior Room/Eli support language? 

A variety of programs are available for students to be involved citizens. Students may participate in athletics, clubs, and community organizations such as 4-H partnerships, Know Your Government, Upward Bound, youth sports at the Wellness Center, and Boys and Girls Club. 

Strength 
· Collaboration with community services allows the provision of resources for students to meet the basic needs of food, shelter, and clothing.
· Multiple staff members are physically present in the hallways before school to greet each student with a positive interaction. 
· Juntos/Together is a program to help youth make a smooth transition to high school by providing academic success coaching and well as 4-H activities to help provide a rounded education.
Challenges:
· Most staff members live outside the community.
· Availability of mental health counseling services including drug and alcohol counseling is limited for students.	Comment by Guest User: Bullet point needed for attendance

Opportunities for Growth:
· Provide intentional and practical social skills instruction.
· Fully implement counseling services for students on campus in partnership with Marimn Health.
· Explore alternative ways to connect with outside resources (for example, telehealth).
· Expand mentorship programs to include mentors for all middle school students.
· Consider the development of a counseling department website link to connect students and families with resources.

12. Well-rounded Education- Discussion Topics 
A well-rounded education is defined as “courses, activities, and programming in subjects such as English, reading or language arts, writing, science, technology, engineering, mathematics, foreign languages, civic and government, economics, arts, history, geography, computer science, music, career and technical education, health, physical education, and any other subject as determined by the State or local educational agency, with the purpose of providing all students access to an enriched curriculum and educational experience (Sec. 8101(52))” How does your school address well-rounded education?

Seventh grade and eighth grade are in a partnership with WSU Health/Sciences to explore health professions and case studies on various health issues such as vaping, fentanyl, and healthy relationships.  Students at the Middle School are required to participate in courses of English, mathematics, science, social studies, physical education, health, and homeroom. 8th grade students are introduced each trimester to one of the Pathway courses.

Strengths:
· Teachers incorporate project-based learning.
· The trimester system allows for increased consistent daily instruction.

Challenges: 
· Interdependent scheduling between the middle and high school diminishes flexibility of schedule.
· Interventionists are shared district-wide which limits time available at the middle School.
· The art department is funded through a supplemental levy.	Comment by Guest User: Interdependent scheduling between the middle and high school diminishes flexibility of schedule.

Opportunities for Growth:
· Explore ways to provide intervention and elective courses at the middle school.
· Consider student interest areas along with staff skills when scheduling elective courses.
· Consider a new plan to provide educational and experiential field trips.
· Create and publish a course catalog.

13. Additional Opportunities for Learning- Discussion Topics 
If applicable for your school, what opportunities are in place for students to learn about and prepare for postsecondary education and the workforce, including career and technical education programs, access to coursework to earn postsecondary credit while still in high school (e.g., Advanced Placement, International Baccalaureate, dual or concurrent enrollment, early college high schools)?

Lakeside 8th grade students are introduced to Pathways program courses each trimester. Students are required to attend the annual career fair and interact with vendors. 



Strengths:
· Middle school courses provide exploration of postsecondary opportunities and awareness of personal pathways.
· A Career Fair is provided for students in collaboration with the Coeur d’Alene Tribe.
 
Challenges:
· Students require additional scaffolding to be successful with independent, online learning opportunities. 
· Electives for middle school students are very limited. 

Opportunities for Growth:
· Consider inviting guest speakers to provide information about additional career clusters.
· Consider a new plan to provide educational and experiential field trips.


14. School Transitions- Discussion Topics	Comment by Guest User: Only 8th to 9th transitions, need anything about 5th to 6th?
If you are an elementary school, what process or activities do you conduct to assist preschool students in successfully transitioning from early childhood programs (such as Head Start, IDEA, or state-run preschool) to kindergarten? If you are an elementary, what process or activities do you conduct to assist elementary students in successfully transitioning from elementary to middle school? If you are a middle school, what process or activities do you conduct to assist middle school students in successfully transitioning from middle school to high school?

Eighth-grade students transition from Lakeside Middle School into Lakeside High School. Eighth-grade students from the Coeur d’Alene Tribal School in De Smet also transfer into Lakeside High School. Students and the counselor visit eighth-grade classes at both schools. The counselor provides an orientation; students share experiences to look forward to at Lakeside High School. In May, eighth graders from Lakeside Middle School and from the Tribal School spend a day at Lakeside High School; students are paired with upperclassmen to attend classes and eat lunch. The counselor meets individually with eighth-grade students to map a four-year plan of study. Parents review and sign this plan. In August, parent meetings are held; the Student Handbook is reviewed with special attention given to the attendance policy and the earning of required credits to graduate. 

Strengths:
· Students have a collaborative network of adults supporting their transition from Middle School into high school.
· Collaboration with Tribal School staff assist in the transition for students entering Lakeside High School.
· A small teaching staff allows middle school students to know all classroom teachers.

Challenges:
· Implementing effective transition plans is challenging when students from multiple school districts transfer into ninth grade.
· High student mobility can make academic progress difficult.

Opportunities for Growth:
· Provide physical building maps, school tours and an orientation packet to students who transition to Lakeside High School.
· Involve the student body as mentors for transfer students.
· Continue collaborations with Tribal School to plan intentional activities for incoming ninth-grade students.
· Provide transitional activities for 5th grade students entering 6th grade.

15. Professional Development- Discussion Topics 
What opportunities are in place (e.g., professional learning communities) to help teachers reflect on and improve their instruction? To use data from academic assessments to adjust instruction? To align curriculum and teaching and learning progressions across grade levels and subject areas? Are PLCs well-established and functioning? Is collaboration time built into the master schedule and the contract? How often do teachers and other instructional staff participate in school-based professional development? Who provides professional development? In what professional development opportunities do paraprofessionals participate? Are they invited to the same opportunities related to instruction that teachers are invited? What is the expectation of school leadership for participation in professional development activities? How is the expectation communicated? Is there an instructional coach (or similar position)? How are professional development decisions made? Who is involved? What is the relationship between professional development provided at the building level and the district? How are professional development activities tied to students’ academic achievement needs? How does the school monitor attendance for professional development activities? Are sign-in sheets completed for each activity? What professional development does the district-school offer teacher/staff for English learner students?


The district typically allocates four days in August for district and building-level professional development; this training is provided by district, state, and nationally recognized presenters. Lakeside Middle School staff members participated in a PLC Institute to serve as beginning days of professional development as well as Skyward Training to support the transition to the new student management system.  The district allocates seven early releases and four full-day Fridays during the school year for professional development. On early release days, students are released at 1:00. All staff are expected to attend professional development opportunities from 1:00-3:30 as these are normal contract days. 

The agendas for professional development sessions are planned by the principal with input from the building leadership team. The training for staff is structured around building initiatives (such as behavior, effective use of data, impactful teaching strategies and other needs identified through data analysis). Delivery of the training is provided by the principal, Capacity Builder, teacher leaders, and available specialists such as outside consultants for ELA and math. Paraprofessionals attend regular staff training except when job-specific training is needed. Feedback is collected, analyzed, and used to improve future development sessions. 

Teachers generate Professional Growth Plans and portfolios within the Charlotte Danielson Framework for Teaching. Last year teachers focused on Domain 2 “Creating an Environment of Respect and Rapport.”  This year all teachers will focus on Domain 3 Component “Instruction.”  Teachers will implement the RACES strategy across subject area classrooms to strengthen writing skills; this corresponds to the District Defined Measure. Teachers receive feedback from walk-throughs completed by the principal and superintendent. Formal observations are another source of feedback and are completed twice annually. 

Strengths:
· Time is provided for staff development prior to and during the school year. 
· Paraprofessionals are included in staff development opportunities.
· The work is supported through outside agencies such as the Idaho Building Capacity Project and outside consultants for ELA and math. 

Challenges:
· Due to high staff turnover rates, essential training needs to be repeated for new staff members and time for PD is limited.
· It is difficult to arrange content-specific training due to the rural setting and few staff members. 
· Due to the limited number of substitutes available, staff are unable to attend training and conferences or participate in peer observations.

Opportunities for Growth:
· Continue to access support from Capacity Builders.
· Provide targeted training for the paraprofessional staff.
· Refine the collaboration process to include more analysis of student work, success criteria, and effective strategies to intentionally close the achievement gap.
· Archive videos and documents of training to inform new staff of information from past training.
· Work with the district writing program to make the implementation of culturally responsive pedagogy sustainable.
· Provide collaboration time to work on curriculum alignment, high-impact interventions, and student assessment and learning.


16. Family and Community Engagement- Discussion Topics   
Do you have a district policy and school plan in place? How often are these reviewed? To what extent are strategies for involving families in students’ education included? What strategies, such as family literacy services, are used to increase family and community engagement? What is the process for disseminating the plan annually?

The Title One Parent Involvement Plan is reviewed annually with input from parents/guardians. A Home and School Compact is developed and agreed upon by students, teachers, parents/guardians, and the principal; it describes how each party will support student success. The Tribal DOE published the K-12 Family and Community Engagement Plan. The district and the schools are working to integrate portions of this plan to support student success. 

Several district strategies increase overall family and community engagement. The central office staff sends weekly emails of news/events/information to parents and community members. Family nights are offered throughout the year to provide information and celebrate successes. These family nights include an Open House, Student Success Nights, an Academic Awards Night, Parent-Teacher Conferences (fall and spring), Athletic Sports Banquets, Transition to High School Ceremony and Science Fair. Information is also shared with the community through Facebook pages and the district website. Input from our community is sought during parent-teacher conferences and through surveys. Results indicate a growth in relationships, communication, resources, and equity of educational services.

The data system allows students and families to review current progress information. Guardians can review student attendance, progress reports, and missing assignments through the student management system, Skyward. Students will review this information weekly in their homeroom classes. Teachers contact guardians if a student earns a D or F during progress reporting periods. Progress reports are mailed home every two weeks. 

Strengths:
· House Systems engage families with the school community. 
· Hiring an attendance specialist to create a tiered system of support and bridge the school-community gap.
· Our community supported the latest attempt for a supplemental levy providing funding for facility improvement, curriculum, and resources. 
· Guardians are informed of student progress and attendance through phone calls, progress reports, and the online system.
· Juntos/Together is a program to help youth achieve high school education by uniting them with community providers to provide students and their family members with the knowledge to make higher education a family goal. 

Challenges: 
· Despite on-going opportunities and multiple invitations to events, community engagement tends to still be low. 


 Opportunities for Growth:
· Consider additional ways students may showcase their work or present information during family night events.
· Consider additional ways to publish information such as newspaper articles, Facebook, public YouTube channel of events, and a highway reader board.
· Consider more effective training for parents on Skyward and Schoology.
· Consider alternative ways to support field trips.
· Promote Pathways support from the community and stakeholders.


17. Recruitment and Retention of Effective Teachers- Discussion Topics
What percentage of teachers meet state certification requirements? What strategies are in place to recruit and retain effective teachers, particularly in high need subjects?

The district has a recruitment process in place to hire effective teachers. The human resource officer posts open positions on the district website. The postings are advertised in newspapers, at local universities, and with the Department of Labor. Administrators travel to career fairs in Idaho and Washington. These efforts generate applicants for open positions. Non-traditional learners can earn teaching certificates through alternative paths to certification. Some community members take advantage of these programs.

Both informal and formal strategies are implemented to retain teachers. The instructional coach supports new teachers in curriculum, assessment, and classroom management. We encourage connectedness for new teachers by asking them to participate in extracurricular activities and in the school improvement process. Through the Idaho Building Capacity Project, an IBC coach is mentoring and coaching new teachers on classroom management, lesson planning, unit planning, and assessment.

Strengths:
· For the 2024-2025 school year, the district is providing day care for the children of staff and students.
· District office staff and administrators reach outside the local area to attract highly qualified educators.
· The IBC instructional coach directly mentors new teachers.

Challenges:
· Most certified staff have a daily commute of an hour or more each way.
· Current staff are often drawn to job opportunities closer to their home communities. 
· Teacher shortages significantly impact rural areas.

Opportunities for Growth:
· Formalize the teacher mentor program.
· Create an on-line application for teaching positions.
· Create a “how-to” binder for new teachers to reference items such as grading philosophy, entering grades, accessing student information, or a staff handbook.


18. Coordination and Integration with Other Programs- Discussion Topics  
If appropriate and applicable for your school, describe how your Title 1-A program (schoolwide and/or school improvement) is developed in coordination and integration with other Federal, State, and local services, resources, and programs, such as violence prevention programs, nutrition programs, housing programs, Head Start programs, adult education programs, career and technical education programs, and schools implementing comprehensive support and improvement activities or targeted support and improvement activities.

The schoolwide Title I program benefits all students. A paraprofessional hired with these funds supports students in literacy and mathematics through in-class assistance. The district’s homeless liaison provides annual training in the McKinney-Vento Homeless Assistance Act. 

All students receive free breakfast and lunch through a grant obtained by the nutrition program. Students who need additional food for home can select supplies from the building’s food pantry. 

 Marimn Health offers mental health counselors for students and staff. Community members have access to free transportation through the City Link bus system. Community members have access to food through the local food banks. Funding for college may be provided to tribal members as well as non-tribal members. The Coeur d’Alene Tribe built a facility to house a Boys and Girls Club to coordinate after-school activities for youth. 	Comment by Guest User: Change 

The principal and staff routinely seek the expertise of Capacity Builders, outside ELA and math consultants, Special Education Support & Technical Assistance (SESTA), and materials/webinars/coursework posted on the Idaho Training Clearinghouse. 

The district federal programs director ensures that compliance guidelines and timelines are met for all applicable programs. Programs include Educator Effectiveness, Equitable Services, Family & Community Engagement, At-Risk Students, Supporting Effective Instruction, Rural Education, Homeless Children and Youth, as well as Native American Education. 

Strengths:
· Collaboration between multiple agencies and programs provide support for students.
· All students can eat breakfast and lunch for free.
· The district shares data with parents and requests feedback.

Challenges:
· Students and/or families may not know of available resources.
· Turnover of staff creates gaps in knowledge, implementation, and accountability.
· It is difficult to coordinate and integrate with other programs due to classrooms located in separate buildings, aging facilities, and lack of space.

              Opportunities for Growth:	
· Share all survey results with community members.
· Continue collaborating with community-based resources to meet students’ basic needs.
· Create a parent information area where local resources may be showcased along with adult education opportunities.
[bookmark: _heading=h.gjdgxs]
Stakeholders
The Schoolwide Improvement Plan requires the involvement of parents, members of the community, teachers, principals, paraprofessionals, administrators, and other school leaders. As applicable, also include tribes and tribal organizations, specialized instructional support personnel, technical assistance providers, school staff, and students (Secondary Schools).
Please list stakeholders who were involved in the comprehensive needs assessment with a description of their position. Include teachers, principals, parents, and other school leaders.
	Stakeholder Name
	Position
	EMAIL

	Gabrielle Hensyel
	Principal
	Hensyel.gabrielle@lakesidesch.org

	Khrist Rojas
	Science Teacher
	Rojas.khrist@lakesidesch.org 

	Jestine Hensley 
	Counselor (Social/Emotional)
	Hensley.jestine@lakesidesch.org 

	Cheryl Lockard 
	U of I Partner/Community Member
	cheryl.lockard@cdatribe-nsn.gov 

	ASB representatives
	students
	students

	Jennifer MacMillan
	 Math Teacher 
	Macmillan.jennifer@lakesidesch.org

	Rebecca Lewis 
	Art Teacher
	Lewis.rebecca@lakesidesch.org

	Norma Campbell 
	Learning a Support Teacher/MTSS
	Campbell.norma@lakesidesch.org 

	Libbi Barrett
	Capacity Builder
	Libbibarrett222@gmail.com



Plan Components
1. Based on your Needs Assessment, describe and prioritize a few key needs in instruction and the school program. Write a SMART goal for each key need. Each goal must be written using the SMART process: Specific, Measurable, Attainable, Rigorous, and Time-bound. Each goal should accelerate student outcomes toward state proficiency levels. Include Evidence-Based Interventions for each Prioritized Need.

Prioritized Needs
Need Description:                                                          					
1. Attendance  
2. Behavior/School Culture 
3. Student Achievement  

SMART Goals
1.  Lakeside Middle School will increase the Average Daily Attendance (ADA) rate from 83.6% in June 2023 to 90% in June 2025 (to include subgroups of ED, AI, DIS) 
2.  Lakeside Middle School student discipline referrals will decrease 40%  from 367 to 220 by June 2025. (to include subgroups of ED, AI, DIS)
3. Lakeside Middle School 6th- 8th grade students will increase their ISAT ELA proficiency from 19% in spring of 2024 to 40% by spring of 2025. (to include subgroups of ED, AI, DIS)
4. Lakeside Middle School  6th - 8th-grade students will increase their ISAT Math proficiency from 16% spring of 2024 to 40% proficiency by the spring 2025. (to include subgroups of ED, AI, DIS)

Evidence-based interventions:  Discussion Topics

	Intervention Strategy  Please include a detailed description of who is going to do what, when, and people involved.
	What evidence level of criteria does this strategy meet?
	How the intervention meets the definition of “Evidence-Based.”
	Describe how the Intervention will be monitored and evaluated for effectiveness.

	Prioritized Need 1 
Attendance Utilizing the Attendance Specialist, the Leadership team will create a Tiered System of Support to prevent chronic absenteeism. The Tiered system will engage and be known to families and students. 
	Strong
	RAND reports, Safe & Civil Schools, and Hattie (student self-efficacy .92, deep motivation and approach .69, parent involvement .50)
	Monitored using attendance data.
 	Comment by Guest User: Should we add in PLC Behavior Solutions?
Monitored by the leadership team and Attendance Specialist

	Prioritized Need 1 
Attendance:
LMS implemented a House System this year to create a positive school climate, which will ultimately increase attendance. 
	Strong 
	Hattie: School Climate.43, Teacher Clarity .75, student self-efficacy .92, Behavior Intervention Programs .62
	

	Prioritized Need 2 Behavior/School Culture:
Staff will implement House System school wide to promote a sense of belonging and encourage respectful behaviors toward teachers and peers.  
	Strong
	Hattie (School Climate .43, Direct instruction .60, Teacher Clarity .75, Classroom cohesion .44) 
	Monitored using behavior data.
 	Comment by Guest User: Should we add in PLC Behavior Solutions?
Monitored and evaluated by the leadership team and administration.

	Prioritized Need 2 Behavior/School Culture: Implement a system for Schoolwide expectations created by staff, with student input and known to families and community. 
	Strong
	Hattie (Behavior Intervention Programs .62, Teacher Clarity .75, School Climate .43)
Safe and Civil School and RAND Reports
	Monitored using behavior data.
 	Comment by Guest User: Should we add in PLC Behavior Solutions?
Monitored and evaluated by the leadership team and administration.

	Prioritized Need 3 
Student Achievement: LMS hired an Interventionist to support learning gaps and student achievement.  The interventionist will provide structure support to students based on formative assessments. 
	Strong
	Marzano, Dufour, Hattie (response to intervention direct instruction .60, scaffolding .82, and small groups .47)
	Monitored using D and F lists, using established Essential or Priority Standards to drive interventions. 


	Prioritized Need 3: Student Achievement
All staff will administer SBAC Interim Assessments/SICA and Tools for Teachers in ELA and Math to inform instruction and familiarize students with ISAT formatting.   
	Strong
	Hattie (Teacher Clarity, .75, concept mapping .64, scaffolding.82, student, achieving motivation and approach .42, learning goals .51)) 
	Monitored formatively using ISAT/ELA/Math SICA outcomes and monitored using ISAT Scores in the Spring. 
Monitored by the Leadership Team 

	Prioritized Need 3: Student Achievement
Staff will receive Teach Like a Champion professional development to ensure student engagement.  Staff will also participate in professional development on John Hattie’s impact on achievement. Teachers will be asked to implement high-impact strategies such as jigsaw, discourse, or cognitive task analysis, Turn and Talk, Silent Solo, Habits of Attention, Cold Calling.  

	Strong
	Hattie: Collective Teacher Efficacy 1.34, professional development .41, jigsaw 1.20, discourse .82, Cognitive task analysis .1.29, prediction .76 etc)
	Monitored using behavior data.
 	Comment by Guest User: Should we add in PLC Behavior Solutions?
Monitored and evaluated by the leadership team and administration.

	
	
	
	





2. Identify the resources needed to implement the above Intervention Strategies.

1. Attendance Specialist
2. Professional Development 
3. Collaboration Time
4. Safe and Civil Schools Resources
5. Student Incentives for Attendance and Behavior
6. SICA Resources/Updated Technology
7. Materials and supplies for Differentiation, Interventions, Cognitive Task Analysis
8. Materials & Supplies for Parent and Family Engagement
9. Subscriptions for online communication to families


3. Provide the URL where this plan will be publicly available: https://www.pwsd44.com/1/home
NOTE: A copy of this plan must be made available in hard copy upon request.


4. Describe how the Schoolwide Improvement Plan (SWIP) will be monitored and evaluated for effectiveness. Discussion Topics

During the school year, the building leadership team will systematically look at current data and the SWIP SMART goals. They will discuss the question, “Are we implementing the SWIP plan and achieving our goals?”  If not, adjustments will be made to instruction and interventions. These reviews will be done monthly by the principal and building leadership team and once each trimester by the staff during professional development early release days. The district superintendent, building principal, capacity builders, and leadership team will use leadership planning time to periodically review the SWIP document and evaluate its implementation and effectiveness. The district will implement an end-of-school-year data day. This will take place in June or during August professional development days prior to the start of school. The building principal and the leadership team will facilitate this day to review data from ISAT ELA, ISAT math, and behavior referrals. SWIP plan goals will be evaluated, celebrated (where applicable), and adjusted using this data. 

Lakeside Middle School
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