[image: image1.jpg]O
Z BOSTON
Public Schools

Focus on Children





	Element
	II.A.3. Meeting Diverse Needs
	Rating
	Proficient/Exemplary

	Teacher
	Claire Rheaume
	School
	Umana Academy

	Grade
	4
	Subject
	Math


	Element Summary
	This clip was rated PROFICIENT on II.A.3. Meeting Diverse Needs: The teacher uses appropriate practices, including tiered instruction and scaffolds, to accommodate differences in learning styles, needs, interests, and levels of readiness, including those of students with disabilities and English learners.

This rating was based on the fact that the teacher had a clear differentiated plan with built-in scaffolds that accommodated learners at all levels.  Student participation and effort indicated that the lesson matched their interests and needs.

This clip is a rangefinder because with further evidence from repeated observations that indicated this was a consistent practice, the teacher could be rated exemplary for this element.

	Look-for
	Rating
	Evidence

	T1


	n/a
	Teacher maintains up-to-date records of student IEPs, English language proficiency, learning styles, interests, and needs.  

No evidence observed of record keeping

	T2:


	P
	Teacher consistently uses students’ learning styles, interests, and needs to plan lesson and homework tasks, design assessments, group students, and differentiate the timing and content of assigned tasks.  

The lesson plan included accessing prior knowledge about units of measurement that included time to process as a group, both at 00:24 (what is measured) and 1:23 (prefixes for the place value staircase).  The teacher provided a direct teacher model, a guided teacher model, independent practice and group time where two groups of students led each other through the problems while the teacher guided the third group through the problems.  In the two groups working by themselves, she deliberately assigned the first problem to two students who we can assume would set a good example for the group.  When she saw that several students were finished, she invited them to extend their learning by writing the equation.  At 7:25 she says,  “As an extension, write an equation for what you did.”  After the back groups had completed the group work, she passed out independent work at 12:06.
After walking the front group through the first problem the teacher passed out separately copied problems on pink paper so each student had one problem to work with.  She supported their work with reference sheets, questioning, prior learning and body motions.  The students worked at their own pace, some moving on to independent work as she continued to work with others (Lee). 

	T3: 


	P
	Teacher frequently supports students in meeting developmentally appropriate academic and behavioral expectations

The teacher provided continual support by going over the measurement ‘signs’ or motions at 00:45, modeling the explicit steps and reviewing conversion tools such as the staircase at 1:10 and rate table at 2:00.  She passed out conversion reference sheets at 8:16 .   Throughout the group work she continued to remind students of the steps and the tools at their disposal.  At 5:26 when a student correctly identifies grams as being a smaller than kilograms, she asks, “What can you picture in your head to help you?”   The student is able to articulate that she knows there are 1,000 grams in a kilogram, and the teacher references the place value staircase.  Later, during the group work she reinforces group skills.  At 7:43 she instructs the group leader to, “Read the problem out loud, that will help them get on track.”    In the small group she supports Lee at 10:50 by helping her identify that repeated addition is also multiplication and that she has a calculator at her disposal (an accommodation that other students do not appear to have).   At 13:53 she reviews all the different ways that students accessed the content and supported each others’ learning:  “I heard a lot of good things happening.  I heard people helping one another when there was some confusion about which unit was smaller and which until was bigger.  I saw people drawing a mental map, staircase for the metric system.   I saw Jocelyn listing the units for the US customary system for capacity because it was a little bit confusing.”  She then reminds students of their conversion index card to use to reinforce their skills.


	T4: 


	P
	Teacher ensures that all students can access all classroom resources.

All students had white boards and markers.  The teacher provided models and reference sheets.  The word problems were written on chart paper for all to see as she went over them.   All materials were prepared in advance, making them accessible to all. 



	S1: 


	P
	Nearly all students are on-task, focused and displaying high levels of effort for nearly the entire lesson. 

Students were engaged and on-task throughout the clip.  Student consistently raised their hands to participate and listened attentively to the teacher and their peers.  All students made the measurement motions.  Students worked in groups and walked their peers through the problems without any need for redirection.  Students at the front group persisted through challenging problems, display high levels of effort.

	S2: 


	P
	When prompted, students accurately articulate multiple methods to demonstrate knowledge and access information. 

Students were able to demonstrate understanding of the concept of conversion via multiplication and division and multiplication as the same operation as repeated addition.   Students were able to reference the support materials and use them to aid in solving the problems. Students talked to each other to share different ways of arriving at answers.

	S3: 


	n/a
	Students receive all necessary in-class supports or modifications as outlined in IEPs or ELL guidelines.

No evidence of individual IEP or ELL guidelines.

	Overall Rating
	Proficient
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