
SES Writing Plan and Policy 

Date of approval by Sebastian Elementary SBDM: March 12, 2024

Rationale:
Sebastian Elementary school promotes writing and communication skills for purposes and situations that may be encountered throughout a student’s life.  In accordance with Senate Bill 1(KRS 158.6453) our school has developed a school writing program.  In order to support our Site-Based Decision Making Council in developing and monitoring the school-wide writing and communication plan, the following responsibilities outline the role of school administrators and personnel.  Our school leadership utilized the District Writing and Communication document in the development and implementation of our school writing and communication plan.  

Writing Team
In accordance with the District Plan for School Writing/Communication, the principal appoints a Writing Team responsible for guiding the school writing program.  Members include: Jeremy R. Hall,  Jesse Bailey, Courtney Abner, , Latasha Smith, Jason Hall, Brooke Halsey, Deidra Chapman, and Deana Sword.  Responsibilities of the writing team shall include the following:  
· Reviewing relevant, current documents, especially Kentucky regulations, KDE guidelines for program review, Kentucky Academic Standards, and Kentucky assessments.
· Planning a program that meets state regulations guidelines and local district needs.
· Communicating with the council, the faculty, parents, and others in the community about the program and about state requirements and guidelines for writing/communication programs.
· Meeting bimonthly to analyze/review the program and submitting annually an action plan for the program to the principal and council.
· Prior to the beginning of the school year, submitting recommendations for professional development for the following school year to the principal, based on state and local review. 
· The membership and duration of the team shall be determined by the principal.
· The school team will oversee the implementation of a plan for writing and communication program at each grade level e.g., main types of writing/communication skills, main language resources, main use of technology. Other components may be added to the chart, for example, main types of reading, speaking and listening. 

School Writing/Communication Folder 
SES Literacy Team shall arrange for individual students to build a folder of communication products that demonstrates students’ interests and the development of writing and communication skills over time and across content areas as part of the school’s instructional program.  These folders will be transferred to a central location in the school at the end of each school year.  Once the new school year begins, each teacher will gather student folders for their students.  These folders can also be placed in Google Drive folders and transferred to teachers in the next grade level in grades four, five, and six.  Contents of the communication folder at each grade level shall indicate growth of writing and communication skills. Students shall be provided opportunities to make choices about what to include in their folder. Drafts as well as finished products shall be evident in the students’ folder. 

At each grade level, the following work shall be included in the school’s communication folder:    
· Informative/Explanatory Texts (at least one piece, dated)
· Opinion/argumentative Texts (at least one piece, dated)
· Non-Fiction and Fiction Narrative Writing (at least one piece, dated)
· Communication Relevant to students’ reading, research and learning

Overall, the collection of students’ communications shall demonstrate the following:   
· Communication for a variety of purposes (e.g., writing to learn, writing/communication to demonstrate learning and writing for  realistic/authentic purposes and audiences in a variety of  real-world forms/modes)
· Individual work on communication skills in English/Language Arts and in content areas
· Work relevant to students’ interests, learning, and lives
· Writing called for in state/national assessments
· Student use of technology to develop communication skills
· Student engagement in the writing process, including sharing writing with others (at least one sample)
· Classroom work on communication over time (including a variety of forms of communication, speeches, etc.)
· Communication connecting writing, speaking, listening, reading, observing
· Student engagement in higher-order thinking, critical/creative expression, and problem solving
· Evidence of teacher feedback, including descriptive feedback from the teacher and/or peers, and student use of feedback to revise the work and develop communication skills.

In each grade, 3-6, teachers will teach skills necessary for students to demonstrate characteristics of effective writing:
Purpose/Audience: focus, intent, tone, voice, form, and thesis			Idea Development: elaboration, reflection, strategies, and logical development
Organization: unity, coherence, meaningful order, transitions, and closure		Sentences: Variety & construction
Language: diction, conciseness, and correct grammar				Correctness: usage, mechanics, and spelling
Inquiry and research skills should be embedded in all writing instruction while developing writing pieces.  Introduction of MLA or APA begins in Grade 6. 
	Text Type
	Purpose
	3
	4
	5
	6

	Argument
(Opinion)
(Writing for Publication)
	Opinion/ Argument
	Opinion
Letter

Include: Lead for letter, 2.6 paragraph, 2.6 paragraph, and closing
	Opinion
Letter

Include: Lead for letter, 3.8 paragraph, 3.8 paragraph, closing
	Argument
Letter

Include: Lead, 3.8 paragraph, 3.8 paragraph, closing 
	Argument
Essay/Speech

Include: Lead, 3.8 paragraph, 3.8 paragraph, 3.8 paragraph, closing 

	Informational/ Explanatory
(Writing for Publication)
	Clarify

	Choose a topic and write
We are not dictating the form. We want the following elements in any informational writing:


Beginning: 
a question or statement to engage the reader; Purpose: what will the writer tell about? 
Middle:(two 2.6 paragraphs)
What does the writer have to tell---the facts, ideas, examples, or stories that will inform the reader?

End:
What did the writer tell about? Closing sentence
	Choose a topic and write
We are not dictating the form. We want the following elements in any informational writing:


Beginning: 
a question or statement to engage the reader; Purpose: what will the writer tell about? 
Middle: (two 3.8 paragraphs)
What does the writer have to tell---the facts, ideas, examples, or stories that will inform the reader?

End:
What did the writer tell about? Closing sentence
	Choose a topic and write

We are not dictating the form. We want the following elements in any informational writing:


Beginning: 
a question or statement to engage the reader; Purpose: what will the writer tell about? 
Middle: (two 3.8 paragraphs)
What does the writer have to tell---the facts, ideas, examples, or stories that will inform the reader?

End:
What did the writer tell about? Closing sentence
	Choose a topic and write

We are not dictating the form. We want the following elements in any informational writing:



Beginning: 
a question or statement to engage the reader; Purpose: what will the writer tell about? 
Middle: (three 3.8 paragraphs)
What does the writer have to tell---the facts, ideas, examples, or stories that will inform the reader?

End:
What did the writer tell about? Closing sentence

	Narrative
(Writing for Publication)
	Inform, instruct, persuade, entertain
	Narrative
(Real or Imaginary)
Beginning:
Introduce the story by telling about the characters, setting and problem.
Middle:
Let the characters solve the problem. Use actions dialogue, thoughts, and descriptions to let the reader see what happened. 
End: 
Show the problem has been solved with a final take-away.
	Narrative
(Real or Imaginary)
Beginning:
Introduce the story by telling about the characters, setting and problem.
Middle:
Let the characters solve the problem. Use actions dialogue, thoughts, and descriptions to let the reader see what happened. 
End: 
Show the problem has been solved with a final take-away.
	Narrative
(Real or Imaginary)
Beginning:
Introduce the story by telling about the characters, setting and problem.
Middle:
Let the characters solve the problem. Use actions dialogue, thoughts, and descriptions to let the reader see what happened. 
End: 
Show the problem has been solved with a final take-away.
	Narrative
(Real or Imaginary)
Beginning:
Introduce the story by telling about the characters, setting and problem.
Middle:
Let the characters solve the problem. Use actions dialogue, thoughts, and descriptions to let the reader see what happened. 
End: 
Show the problem has been solved with a final take-away.

	Writing to Demonstrate Learning
	
	Extended (open) Response or short answer, On -Demand
	Extended (open) Response or short answer, On-Demand
	Extended (open) Response or short answer, On-Demand
	Extended (open) Response or short answer, On-Demand

	OPTIONS FOR CONTENT AREA TEACHERS

	Content Connections to Literacy
(Reading, Speaking, Listening)
(Writing to Learn)
	Select from purposes listed above
	Feature Article, Journals, Poetry
	Feature Article, Journals, Poetry
	Feature Article, Journals, Memoir, Compare & Contrast, Poetry
	Feature Article, Journals, Editorial, Propaganda, Problem/Solution, definition, process, lab reports, Expository Essay, Reflection Letter, Character Analysis, Research Paper, Script, Letter, Poetry



· We use the model of a 1.4 paragraph, which includes a main idea, detail, example/explanation, and a wrap-up sentence.
· A 2.6 paragraph contains 2 points/details/reasons with explanations and a total of 6 sentences. There is a topic sentence, a detail and explanation, a detail and explanation and a closing sentence.
· The 3.8 paragraph gets its name because it contains three main points that are explained in a total of 8 complete sentences. A 3.8 paragraph should not have fewer than eight sentences or more than eight.  There is a topic sentence, a detail and explanation, another detail and explanation, and one final detail and explanation, with an a closing sentence at the end of the paragraph.  

To ensure alignment of curriculum use the links below.
https://education.ky.gov/curriculum/standards/kyacadstand/Documents/Kentucky_Academic_Standards_Reading_and_Writing.pdf

Use of rubrics and scoring guides that reflect criteria used in state assessment, as well as criteria for classroom tasks.  Resources available at http://www.kentuckywritingproject.com/rubrics.html   
Opinion K-5
https://ldc-production-secure.s3.amazonaws.com/resource_files/files/000/000/424/original/MASTER_Student_Work_Rubrics_Opinion-Task_GrK-5.pdf
Informational K-5
https://ldc-production-secure.s3.amazonaws.com/resource_files/files/000/000/425/original/MASTER_Student_Work_Rubrics_Informational-Explanatory_Task_GrK-5.pdf
Argument 6th
https://ldc-production-secure.s3.amazonaws.com/resource_files/files/000/000/426/original/MASTER_Student_Work_Rubric_Argumentation-Task_Gr6-8.pdf
Informational 6th
https://ldc-production-secure.s3.amazonaws.com/resource_files/files/000/000/427/original/MASTER_Student_Work_Rubric_Informational-Explanatory_Task_Gr6-8.pdf
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Writing Component
Three Types of Writing/Communication:
Writing to Learn
Writing to Demonstrate Learning 
Writing to Publish
(It is expected that the three types of writing are being completed as a part of the instructional blocks for ELA throughout the school year)

Three Text Types (Kentucky  Academic Standards):
Narrative Texts
Informative/Explanatory Texts
Argumentative Texts

Examples:
	Narratives (may include literary, personal, and transactive texts):           
	Informative/Explanatory Texts:
	Argumentative Texts:

	Historical report or Presentation, Account of a Technical Process, Article, letter, speech, etc., Using narrative, Personal Narrative/ Book, Memoir, Video with Commentary of an Event, Narrative for writing to learn, Short Story, Poem, Play, Skit                            
	Article for Magazine, Newspaper, Speech, Multi-modal Presentation, Picture Book, Draw-writes Letter, Memo, Email, Web Posting Booklet, Manual, Directions, Poster, Exhibit, Display, Oral/written Editorial News Report, Article for Journal, Documentary Film,  Report for an Authentic Purpose  and Audience, Writing-to-learn Entry, Photo-essay,  Instructional Materials, Power Point, Communication to Demonstrate Learning
	Oral/written Editorial, Proposal , Picture Book, Draw-writes Letter, Memo, Email, Posting Speech, Multi-modal Presentation, Article for Magazine, Journal
Opinion Newspaper Article, Commercial 
Video Documentary to Persuade, Audio-presentation to Persuade,  Writing-to-learn Entry Blog Entry, Posting Debate, Essay to Argue/Persuade, Communication to                                                                              Demonstrate Learning, Oral/written Review





Writing to Learn
Teachers include writing to learn primarily as an instructional tool to promote learning. The goal in writing to learn is not to produce a formal composition; usually, writing to learn is an informal, single-draft writing. The goals are to use this writing to deepen the student’s understanding of subjects studied; to engage students in thinking, applying/ extending knowledge and developing skills; and to help students reflect on themselves as learners. Writing to learn has great potential in helping students learn–as well as develop as thinkers, readers, and writers. Teachers can adapt this practice to serve their own goals, but considering some typical features can help teachers across the grade levels and study areas make decisions about how they will use writing to learn.
Writing to Learn
· focuses on something relevant to learning and the learner
· intentionally scheduled time within the instructional day for writing instruction and experiences
· is an informal, single draft writing; length varies, but usually this writing is brief
· sometimes is held in a collection, such as a Learning Journal
· may be teacher- or student-prompted
· has as its audience primarily the learner but also the teacher and possibly classmates
· sometimes is shared and discussed to promote learning and understanding of content
· is not usually done for an “authentic” purpose and audience or in a “real-world” form
· emphasizes the student’s thinking and learning–not formal composition skills
· may use different ways to communicate and understand: diagrams, charts, lists, graphic organizers, as well as sentences, paragraphs, etc.
· is not “marked” for conventions
· is graded in different ways following a basic rubric, for example, through letter grades, points, check marks, scores for “best entries,” etc.
· demonstrates some degree of student ownership; is not merely a repetition of class lessons or an exercise that does not involve the student in using writing to develop thoughts

Kinds of Writing-to-learn Strategies:
· Learning Journal, Learning Log, and Class Journal: These are collections of writing-to-learn entries done by the student to prompts provided by the teacher or the student. Usually the journal or log is maintained as a regular instructional tool in the classroom and is used frequently to promote learning. A variation of such journals/logs is the Traveling Log, in which each day a different student writes to record thoughts, summarize ideas or lessons, etc. Sometimes the log is made available to students who have been absent. Another variation is a Sketch Journal that contains drawings and writings relevant to the student’s study: sketches of rooms for family and consumer sciences, plants in a science study, scenes from study of history, and geometric figures found in the real world. Teachers also organize to use writing to learn in Math Logs and Science Logs or Notebooks.

· Dialogue Journal: In this approach, the writing becomes a conversation of learners.  One student writes an entry or note, and another student replies. Or a page in the journal or log is divided, and one student writes on one side. Then another student writes on the other side, responding to the prompt AND to the classmate’s entry. 

· Double-entry Journal/Split-page Journal: Students divide journal pages in half and use each side for a different purpose (examples: one side for quoted lines from the text read and the other side for their response to the quote; one side for mathematical calculations and the other side for a written explanation of the process).

· Reading-response Journal or Reading Responses: This approach engages students in responding to reading materials relevant to their learning. Often, the teacher provides a prompt that is “open” in nature,” meaning that the teacher makes a request or provides a question and the student is expected to approach the prompt as he or she thinks best, making decisions and developing and supporting his or her thoughts about something read.

· Writer’s Notebook: This notebook includes a variety of entries relevant to the student as a writer. Entries may be single-draft writings done to a prompt, written exercises aimed at giving the student experience trying out a technique or writing strategy, clippings and quotes from reading materials, resources the student might use in developing as a writer, etc. Many options are available. Some students include a section devoted to language, grammar, usage and conventions.  Sometimes a separate Grammar Notebook is used for this work.

· Entrance (Admit) or Exit Slips: Students may bring these writings to class or complete them just before leaving. Usually brief “quick writes,” this writing can serve a number of instructional purposes:

· focusing student attention on the lesson to be taught that day or the next
· setting the tone for the class lesson
· prompting students’ thinking relevant to the lesson
· helping students access prior experience/knowledge
· troubleshooting
· student reflection and self-assessment

· Open Response practice: Teachers may ask students to respond to open response type items in an informal way prior to using these kinds of questions as formal assessments. Students’ responses may be in their journals or learning logs and can serve to prepare students for small group and whole group discussion of key concepts they need to master.

Writing to Demonstrate Learning to the Teacher
This type of writing is necessary in every classroom in order for a teacher to ascertain whether or not students understand the content and/or concepts being taught. Regularly asking students to think and write at the higher levels of Bloom’s Taxonomy (i.e., analysis, synthesis, evaluation) can help students not only think through the content but also reveal what they know in more depth. Though this kind of writing certainly can promote learning, it is used especially to help teachers understand how well students are learning.
Writing to demonstrate learning to the teacher
· is intended to help the teacher assess students’ learning or ability to complete a task.
· is a response to a school exercise, question, prompt, or teacher assignment.
· focuses on content knowledge or ability to apply learning and use skills taught.
· may or may not lead students to demonstrate ownership; may lead all students to write pretty much the same thing, showing their knowledge, memory, etc. for a question or prompt.
· is usually in the form of a school exercise, not a form suitable for publication.
· typically has the teacher as the intended audience.
· may be a single-draft writing, though in some cases such writings are taken through the writing process.
· is graded, marked or scored by the teacher following a scoring guide, rubric, etc.; comments usually focus on the student’s learning but may also address compositional skills.

Examples of Writing to Demonstrate Learning
· answers to open-response prompts
· answers to test questions
· summaries of reading or an activity
· explanation of a process or content
· research papers which primarily present information
· lab reports that summarize activities from an assigned experiment
· test essays

Writing for Publication

Writing for Publication includes pieces of writing that have been taken through the writing process completely and have the potential to be published. “Publication” suggests writing that has the potential to be put before its intended audience.

Authentic writing for publication may include writing in the classroom that approximates writing done in a variety of real-world settings such as workplace, academic, professions and trades, military, service as a citizen, etc. Pieces for publication are produced for an authentic audience and purpose and are also directly relevant to students’ learning. Ideally, students make decisions about audience, purpose, and/or form based on their interests, experiences or inquiry. 

Writing for Publication writing:
· is written with a specific, authentic purpose, with awareness of authentic readers, in real world forms.
· is intended to help students develop skills in communication and also to promote their learning and thinking. Authentic writing assesses skills in communication and may assess understanding of content in the study area along with students’ abilities to apply learning and experiences to accomplish authentic purposes.
· indicates how well students communicate ideas about their learning, experience, and inquiry.
· reveals student ownership: purposes, ideas, methods of support, use of learning and experiences, choices about readers and forms, etc.
· shows students’ thinking; is not merely a summary, transcription, or record of an activity, or answer to test question.
· is usually taken through a full writing process—prewriting, drafting, revising, editing, publishing; sometimes is written in “on-demand” situations.
· may be written in response to a prompt provided by the teacher but also may be defined to some extent by the individual student.

Important features of Writing for Publication:
· authentic writing driven by specific purpose—what the student wishes to accomplish through the piece.  Whether the piece is written to share human experience, to make a point through fiction, to persuade a readership to take an action or to help readers gain a better understanding of a subject, the writer has an authentic reason for writing beyond that of simply demonstrating learning to the teacher.
· well-developed ideas that reflect the student’s thinking, understanding of content, and the ability to explain in order to help readers and to accomplish the purpose.
· a well-established, realistic context/need for writing particularly for transactive purposes.
· relevant, specific, knowledgeable support for ideas and purpose.
· well-founded ideas based on a student’s learning, experience, reading, inquiry/research, and ability to think about the needs of readers.
· awareness of authentic readers
· In creating audience awareness, writers help readers by
· providing details
· conveying ideas of relevance
· providing background information
· revealing critical thinking to anticipate readers’ needs
· employing appropriate tone
· organizing ideas.
· Authentic form suited to the purpose and the audience and revealing the purposeful use of the characteristics of the selected form.
· Student ownership. When students make decisions about their own piece, when they use their own ideas, purposes, approach, experience, learning, inquiry, organization, etc., then they are truly taking ownership of the writing.

Writing for Publication may be written in many authentic, real-world genres (forms). However, it is advisable that teachers consider the criteria for evaluating the writing if it is intended to be placed into the writing portfolio. Not all pieces of writing suitable for publication may be intended for the writing portfolio.

On Demand Writing

On Demand Writing should be produced often and feedback provided for student improvement. Students should be allowed to revisit pieces written in on-demand settings to strive toward proficiency.  District On-Demand Writing Scrimmages will be administered and monitored by Central Office staff and the District Literacy Team.  School writing scrimmages will be monitored by the school literacy team.  While teachers have autonomy in the school scrimmage materials and format, the school team needs evidence of student writing and teacher feedback to be presented in the student’s writing folder in accordance with the timeline below. 



[bookmark: _gjdgxs]



image1.png
Kentucky Writing Scoring Rubric
2

3

CONTENT
Purpose and Audience; Idea Development and Support

The writing The writing: ‘The writing: The writing The writing:

O Lackopupose | O Attemptstoestablisha | O Attempts to establish and. O Establishes and maintains an | O Establishes and maintains an
‘general purpose; lacks. ‘maintain a narrowed purpose; ‘authentic focused purpose auhentic and insightful
focus. some lapses in focus throughout focused purpose throughout

O Lacks awareness | O Indicates limited. O Indicates some awareness of O Indicates an awareness of O Indicates a strong awareness
of audience. awareness of audience’s audience’s needs; makes some ‘audience’s needs: of audience’s needs;

needs attempt to communicate with an communicates adequately with communicates effectively
audience; may demonsirate some. ‘audience; conveys voice andlor with audience; sustains
voice andlor tone appropriate tone. distinctive voice and/or
appropriate tone.

O Lacksidea O Demonstrates limited idea | 0] Demonstrates some idea O Demonstrates depthofidea | [ Demonstrates reflective,
development; may development with fewr development with detailssupport; development with specific. analytical andor insightful
provide random detals andior weak support may be unclaborated, sufficient detals/support; idea development; provides
details Support; may atiempt to irelevant and/or repetitious; may applies characteristics of the specific, horough support:

“pply some eharacteristics apply some characteristics of the genre skillfully applies
of the genre genre characteristics of the genre
] 1 P 3 ]
STRUCTURE
Organization: unity and coherence; Sentences: structure and length

The writing “The writing: “The writing: The writing “The writing:

O Demonstrates O Demonstraes ineffective | O Demonstrates logical organization | 0 Demonstrates logical, coherent | 0 Demonstrates careful and/or
random o weak organization with lapses in coberence organization subtle organization that
organization enhances the purpose

O Lacks transitional | O Demonstrates limited O Demonstrates some effective O Demonstrates logical, effective | 0 Demonstrates varied and.
elements andlor ineffective transitional clements transitional clements suble transitional clements

transitional clements taroughout throughout

O Demonstrates O Demonstrates simple sentences:
incorrect sentence | 0] Demonstrates some. ‘may attempt more complex. O Demonstrates control and O Demonstrates control,
structure ineffective or incorrect sentences but lacks control of variety in sentence structure: Variety and complexity in

throughout sentence structure sentence structure sentence structure to enhance
[ T 7 3 T
CONVENTIONS
Language: grammar and usage, word choice; Correctness: spelling, punctuation, capitalization, abbreviation and documentation

“The writing: “The writing: The wriing “The writing:

O Demonstraes lack of O Demonstrates some controlof | 0 Demonstrates control of O Demonstrates control of
control in grammar and ‘erammar and usage with some: ‘erammar and usage relative to ‘erammar and usage to
usage ertors that do not inferfere with length and complexity enhance meaning

communication

O Demonstraes incomrect or | O Demonstrates simplistic and/or | 01 Demonstrates acceptable word. | 01 Demonstrates accurate, rich
ineffective word choice imprecise word choice choice appropriate for audience ‘andor precise word choice

and puspose appropriate for audience and
purpose

O Demonstraes lack of O Demonstrates some controfof | 0] Demonstrates control of O Demonstrates control of
controlin corectness conrectness with some errors that comectness relative o length correctness to eahance

do not interfere with and complenity communication

commusication






 


 


SES


 


Writing Plan and Policy 


 


 


Date of approval by 


Sebastian


 


Elementary SBDM: 


March 12


, 20


24


 


 


Rationale:


 


Sebastian


 


Elementary school promotes writing and communication skills for purposes and situations that may be encountered throughout a 


student


’


s life.  In 


accordance with Senate Bill 1(KRS 158.6453) our school has developed a school writing program.  In order to support our Site


-


Based Decision Making Council 


in developing and monitoring the school


-


wide writing and communication plan, the followin


g responsibilities outline the role of school administrators and 


personnel.  Our school leadership utilized the District Writing and Communication document in the development and implementat


ion of our school writing and 


communication plan.  


 


 


Writing Team
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