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Introduction 









The purpose of developing this guide for utilizing research sources is for designing speeches for Public Speaking, although this strategy is applicable to all disciplines that require the critical research process.  

Step 1:  The Learning Context (Introduction)




Students must be dissuaded from the notion that Public Speaking is merely a platform for projecting personal views and thoughts.  In fact, a speech must have a distinct purpose supported by credible research.  The process must include research, organization, practice, and presentation.  This strategy speaks to the research and organization stages of the process.


Since students have conducted research throughout earlier grades, this strategy aims at enhancing those previous research models by having students apply critical thinking skills to independent research.  Student-directed investigation must contain purpose and deliberate choices for the nature of the information used to support the thesis.  Students must realize that information can be cultivated to reinforce all different approaches or positions; therefore, it is imperative for them to synthesis these resources with critical commentary to effectively support their arguments.


The New York State ELA Standards reflected in this process are Standards 1, 3, and 4.

Step 2:  The Procedure (Modeling)




The process for utilizing research sources has several stages and could meet the needs of various writing/speaking assignments.  Students will learn that there are different methods of analyzing information based upon the purpose and objectives of the task.  Patterns of development allow students to extract information from a research source that will serve as critical, objective evidence.  Definition, description, process, circumstance, narration, classification, cause & effect, comparison/contrast, and testimony are all examples of the patterns that aid students in developing a well-supported argument.  The teacher will dictate the number and type of resources that students must investigate for the assignment.

The thinksheet represents four primary ways of interpreting research information: definition, description, comparison/contrast, and cause & effect.  Teachers could also employ the other patterns of development as listed above.  After receiving the assignment, whether for developing a speech or writing a research paper, students should propose a working thesis that contains a purpose and their position.  For example, students need to be aware of the purpose of the speech (to inform, entertain, or persuade) and their position on that particular topic in order to create the working thesis as an organizational tool.  The final thesis statement will be enhanced after the exploration of the research has been conducted.  

To initiate the research process, students need to find a manageable resource, such as an article, that can be in print or electronic form.  After reading the article (source 1) three times:  first for comprehension, second for content, and third for critical commentary, students will apply the thinksheet.  Areas of content that are imperative to the argument at should be addressed.  The first segment of applicable content should be analyzed as to how it fit into one of the four categories of development.  If this particular piece of information would support the cause and effect aspect of the student’s argument for the speech, then that information should be placed in the box below that pattern. 


The methods that students can employ for translating research come in the forms of direct quotes and indirect quotes.  Direct quotes will feature unique or significant language of the speaker that should remain intact.  Importantly, students will use indirect information by paraphrasing and summarizing to convey the ideas or concepts of the source, without replicating the actual wording.  A variety of the three methods of translating research is recommended for a diverse and engaging presentation.


After the first pieces of content from the article have been broken down and placed under the appropriate categories, students should progress through the remaining article and tackle the additional areas of critical content.  Not all the patterns of development will have information under that column for every source.  The nature of the argument or thesis will often dictate what types of information appear to be most useful to the student’s presentation.  As the various boxes in each column fill up, students will see a pattern of their evidence forming.  This model not only becomes an analytical tool to scrutinize research but it also becomes an organizational device to develop the components of the actual speech.

Step 3:   Literacy Development (Scaffolding)



This strategy does not result in a presentation.  It is a step in the process of researching, prewriting, drafting, preparing final written copy, presenting orally.  After this strategy is introduced conceptually, the teacher will conduct a controlled model to ensure the interaction of all class members with the strategy, the teacher, and peers.  The controlled model will illustrate that the strategy can be used to support differing viewpoints using the same resource materials.  To help students see the benefits of this strategy, the teacher will ask them to read the article and examine the chart provided for Session One Essay B of the June 2001 Comprehensive Examination in English.  The class will be divided into two groups each provided with a contrasting working thesis:  The School to Work Program is beneficial because it is a cooperative effort between schools and local businesses or The School to Work Program is not as widespread as it should be to meet the needs of both schools and businesses.  The first reading would be for general comprehension, the second for selection of content pieces, and the third for application of the content pieces to the thinksheet.  Each group will complete the first two parts of the reading process as individuals and then complete the thinksheet cooperatively.  After each side’s thinksheet is complete, the two sides will come together under the teacher’s guidance to share how the information they placed on their thinksheets supports each working thesis. After students share their thinksheets, the teacher will share hers.  Future assignments will require students to use this strategy as part of their tools for effective research.
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Step 4:  The Assessment Plan




(Times, 14 Point Bold)


Since this strategy contributes to one part of a larger process, the value of this strategy will be determined by the effective use of it by students when they conduct research for future projects.  This is self-assessment by the students as to the usefulness of the strategy in developing a well-supported argument.



(Times 14 Point)
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Step 5:  The Time Required






The controlled model practice will require teacher preparation time to complete a sample thinksheet for each thesis.  The activity in class will require one hour.  Self-assessment, both student and teacher, is appropriate.





Step 6:  Technology and Adaptations


Students could either write on blank thinksheets on an overlay for overhead projection or use blank thinksheets constructed with Inspiration software for computer projection to a television screen.


This thinksheet can be used for any research project in any curriculum.

DEFINITIONS OF TERMS USED IN LEARNING EXPERIENCE

The Learning Context (Introduction)

A description of where the learning experience fits in the course curriculum and why this lesson was developed.

The connection to prior knowledge students must make.

The learning standards reflected.

The Procedure (Modeling)

A narrative describing the lesson/project, including teacher instruction, student activities, and interaction as the lesson unfolds.

A copy of any forms or think sheets.

Literacy Development (Scaffolding)

A narrative describing further instructional support by class members and the teacher, which will allow students to undertake new and difficult tasks that develop out of the learning experience.

A description of the manner in which students will reflect on their work and thus develop their metacognitive capabilities.

The Assessment Plan 

A description of the techniques and tools used to collect evidence of student progress (Include a copy of rubrics, rating scales, scoring guides, checklists, etc.)

Time Required

A description of the amount of time for planning, implementing (note length of class periods and number of days) and assessment, if applicable.  

Technology and Adaptations

A description of the technology used to enhance the learning experience, if applicable.  

Possible modifications and adaptations for further use.
