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Reason for Referral:  Student did not respond to Tier I 

Target Behaviors: Tantrum
Tantrum is defined as any occurrence of the following for any period of time:
Lying on the floor when doing so is not part of the class activity. Crying: any vocalizations (sounds or words) accompanied by facial contraction with and without tears for any period of time. Screaming: occurrence of vocalizations above normal conversational volume for any period of time

Replacement Behavior: Verbalize feelings, concerns, and thoughts rather than acting them out, comply with adult directives, engage in problem solving, and coping skills.

METHOD OF MEASUREMENT
Check the type of data collected on the inappropriate behavior.
Frequency (total #)  	Rate (frequency ÷ time)        % of Intervals (e.g., 15 min, 30 min)
Average Duration
Other
Or 
Outcome Recording - Gathering data available through records (i.e. discipline referrals) and systematic interventions (i.e. classroom-wide behavioral programs).

QUANTITATIVE BASELINE DATA
	Enter the baseline data into the table below and calculate the baseline average. A minimum of 3 to 5 days of data must be collected to calculate the baseline average.
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QUALITATIVE DATA
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Antecedent Strategies:
React to the student in a calm neutral tone and manner
Teacher will use proximity control
Create separate or designated work areas   
Create quiet areas 
Provide time alone or time to regroup after a negative event  
Proximity Control (the teacher uses proximity control by physically positioning himself in close proximity of the
student)  
The teacher will provide the student with a more highly structured routine, schedule, and classroom
environment   
Curriculum is at an appropriate level of difficulty 
Adjust the amount of assignment given to the student at once  
Multiple modes of instruction (visual, auditory, hands -on)  

Teaching Alternative Behaviors:
Teacher will develop a systematic procedure for the student to “take a break”, Break time is an opportunity for a student to calm down and/or refocus, so as to be able to return to the instructional situation ready to learn

Functional Communication Training: Functional communication training involves teaching students the skills necessary to use appropriate communication behaviors as a replacement for problem behaviors. Horner and Carr (1997) describe functional communication training as teaching students a specific communication response that:
· Is socially appropriate
· Produces the same effect as the problem behavior e.g., escape for aversive situations or obtaining 
· Desired objects/activities
· And is as or more efficient than the problem behavior i.e., requires less time, effort, or repetitions

Teacher will teach and role play coping skills with the student (like closing eyes and counting to ten, taking deep breaths, skip the item you are on and go to the next one, coming back later, verbalizing feelings to the teacher, taking a short break or breather, drawing or writing to get frustration out, positive internal dialogue, etc.) Teacher will teach and role play relationship skills with the student, giving them opportunities to practice with peers

Coping skills:
When students do not have a repertoire of appropriate strategies to deal with adverse situations, problem behavior can often be the result. This intervention involves teaching a student appropriate ways to cope/deal with frustration, anger, embarrassment, etc.

Reinforcement:

Instructional Control

Instructional Control involves two critical components:
1. You must be associated with the delivery of reinforcement
2. You must develop a history of reinforcing the learner’s compliance to your instructions

Stages of Developing Instructional Control

• 1st  Pairing
· At the beginning, you might spend most of your time with a learner simply pairing yourself with reinforcement, until you have established a good rapport.
· No demands
· Maintaining a high success rate (100%)

• 2nd Deliver instructions that are easy and mastered
· Introduce instructional control activities along with pairing activities.
· As simple as a "high five," a visual motor task such as putting a single form box piece in, instructions such as "sit down" in the context of an activity (e.g., sitting down for snack)
· When learner complies with your instruction, provide a TON of reinforcement while labeling the behavior
· Continue in this phase until learner is happy to see you, interacts with you, and readily complies with your instructions.
· As the history of reinforcement for compliance grows, your instructional control grows and you can gradually increase the difficulty of instructions

3rd Teaching new skills interspersed with mastered skills

· Flow of pairing activities and instructional control (easy) activities along with the introduction of any new skills
· (Task Interspersal)
· The process of pairing and maintaining instructional control continues throughout your experience with the learner maintain instructional control
· Control access to reinforcers. Give small amounts of the reinforcer at a time a sip of juice, small piece of food, 10 sec of tickles, 10 sec of movie, etc.
· Continue to pair self with client. Reinforce appropriate behaviors CONSISTENTLY—do not provide intermittent reinforcement for noncompliance/maladaptive behaviors Follow through with expectations

Tips on Instructional Control
Pairing yourself with the learner—you must be associated with the delivery of reinforcement so you become reinforcing to the learner.
Reinforce appropriate behavior per skill level
Maintain a high success rate
Follow through with expectations
Show learner what you expect from him/her and what he/she should expect from you
Home Intervention/Support:
Parent/Guardian will maintain regular communication with teachers, administrator, and school.
Parent will develop and maintain a structured daily routine
Parent will develop and maintain a structured bedtime and morning routine
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Take a Break:
Description
Break time is an opportunity for a student to calm down and/or refocus, so as to be able to return to the instructional situation ready to learn. Students may become agitated emotionally or physically for a variety of reasons. Problem behaviors often escalate as a result of this agitation. An appropriate use of break time can prevent more severe behavior problems from occurring. Break time is different from time-out in that its focus is to teach the student an important self- control strategy, whereas time-out is a predetermined consequence for rule-breaking behaviors. Some students may have both break-time and time-out in their behavior intervention plan, though these are different interventions.

Procedures
· Break time is an appropriate strategy for the student. Generally, it is appropriate for students who have difficulty with anger, explosiveness, aggression, extreme hyperactivity, or agitation.
· Identify a break area either in the classroom. The area should be neutral to the student in terms of reinforcing value. It should not be confused with a reward area.
· The student should be taught how to request the use of a break, and should be taught exactly how to take the break time. By requesting a break the student is being allowed to escape a potentially difficult situation. This is preferable to having to remove the student from the situation after he escalates into more severe behavior. Eventually however, the student should be taught other coping behaviors, such as how to request and accept assistance.
· Although uncommon, some students may over- use the opportunity to take a break. Monitor the frequency of the intervention, so as to prevent its overuse. The initial frequency of break requesting behaviors may be very high, but may quickly de- crease as the student becomes more able to use breaks as necessary as the novelty wears off. When students continue to overuse a “break” strategy after about a week of consistent implementation, usually something has been missed in the data collection and hypothesis development. The student may be more motivated to escape demands than initially determined and not enough has  been put in place to help the student increase his/ her desire to perform.
· Allow the student to perform a neutral, but calming activity during the break and keep it as brief as possible.

Functional Communication Training:

Functional communication training involves teaching students the skills necessary to use appropriate communication behaviors as a replacement for problem behaviors. Horner and Carr (1997) describe functional communication training as teaching students a specific communication response that:

•	Is socially appropriate
•	Produces the same effect as the problem behavior e.g., escape for aversive situations or obtaining de- sired 	objects/activities
•	And is as or more efficient than the problem behavior i.e., requires less time, effort, or repetitions
 
Procedures
•	Conduct a functional assessment to identify the conditions that trigger and maintain the problem behavior  	(antecedents and consequences).
•	Select a communication behavior that is function- ally equivalent to the problem behavior (provides the 	same reinforcement as the problem behavior). The communication behavior could be one that the student 	has in her repertoire, but does not use effectively, or could be a new skill.
•	The replacement behavior should be more “efficient” than the problem behavior in terms of requiring 	less physical effort and it being likely to    be reinforced more immediately and more consistently than 	the problem behavior.
•	Establish a program to teach the behavior. Con- sider using discrete trial training and incidental teaching 	i.e., any naturally occurring opportunities to teach the behavior, usually child-directed. See Discrete Trial 	technique. Be sure that the student has enough trials (practice) to ensure that she becomes proficient in 	using the behavior as rapidly as possible.
•	Make sure that the functional communication behavior is taught and reinforced in all environments where 	the student needs to be able to communicate her need or want.
•	Develop a plan for minimizing reinforcement for the problem behavior that the functional communication 	behavior is intended to replace.
 
Frequency of interventions _____☐minutes per day ☐per week

Review of intervention:       ☐Weekly   ☐Every 2 weeks ☐1x month

Progress monitoring data collected:     ☐Daily Weekly   ☐ Every 2 weeks 0 1x month

How is data collected:  ☐ DBRC 

Treatment integrity evaluated:  ☐Weekly   ☐Every 2 weeks  ☐1x month
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