[bookmark: _GoBack]TIER 3 INTERVENTION 
Off -Task Behaviors


	
Name:  
	
Date:  

	Parent:  
	School:  

	D.O.B.  
	Teacher:  

	[bookmark: Text4]Telephone:       
	Support Staff:  



Reason for referral: Non responsive to Tier 2 interventions

Target Behavior: Off task behaviors

Target Behavior Defined: Off task behaviors are defined as engagement in any tasks other than the assigned task or ongoing activity (e.g., looking around the room, playing with items, talking, head on the desk) for more than x seconds. (Indicate time.)

Replacement Behavior: Academic Engagement is defined as engagement in any behavior for any period of time that matches the ongoing classroom instruction (e.g., class is writing, the target student is writing
QUANTITATIVE BASELINE DATA
	Enter the baseline data into the table below and calculate the baseline average. A minimum of 3 to 5 days of data must
be collected to calculate the baseline average.

	Day 1
	Day 2
	Day 3
	Day 4
	Day 5
	Average

	
	
	
	
	
	




QUALITATIVE DATA - gathering data available through records (i.e. discipline referrals) and systematic interventions (i.e. classroom-wide behavioral programs).
	Date 
	Event
	Resolution 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	



Antecedent Strategies:
· Student seated away from distractions
· Teacher will utilize proximity control (or paraeducator)
· Teacher will give frequent verbal redirection and refocusing
· Teacher will have student explain the directions and directives in their own words
· Reduce assignments, problems, questions, or workload – one side of math homework, write spelling words but no sentences, multiple choice for spelling tests
· Give student frequent breaks or errands to run – chores in class such as closing the door
· Student will be offered alternative ways to complete assignments when possible (verbal responses, computer, hands-on, act out, draw, etc)
· Teacher will help student begin assignments by completing the first several items or problems with the student

Teaching Replacement Behaviors:
Self-Monitoring: The student will be taught direct instruction in Behavioral Self-Monitoring Here are steps to assisting a student in self-monitoring his/her own inappropriate behaviors.  
1)	You should identify the specific target behaviors which most significantly impact the student’s learning. 
2)	Rate these behaviors from 0 -5 daily for a designated time without letting the student know (establish baseline). 
3)	Explain your rating results to the student and establish behavioral goals. 
4)	The student and the teacher should both rate the student’s behavior on a daily basis. 
5)	Compare the two separate ratings daily.  If the student comes within one point of the teacher’s rating, then he/she earns that respective number of points.  If he/she exactly matched the teacher’s rating, she/he earns a bonus point in addition to the respective number of points.  If the student fails to come within one point of the teacher’s rating, then no   points are earned.    Provide contingent reinforcement for desired   performance. 
6)	If the student consistently matches the teacher’s rating, the teacher should begin fading his/her rating   to three times per week. These days should be randomly selected.  The student should continue to rate on a daily basis.      
7)	As the student continues to consistently match the teacher and make progress on the behavioral goal, the rating frequency of the teacher fades to two times per week, to one time per week, to every other week, etc. 


Stop, Think, Choose & Think Again 

Students are taught the following skills:

1)	Tell yourself to "STOP!"  Don't do anything!  Just stand or sit and be quiet.
2)	THINK.  Talk to yourself to calm down and sort out what is going on.  What is the problem?  Think about different ways to handle it.  Weigh each possible choice.  What will happen if you choose it?  Will you get what you want?  Will the other person feel respected?
3)	Then after thinking about the different things you could do right now, CHOOSE the one that has the best reasons with the fewest chances of getting in trouble or making things worse.
4)	After you have followed your choice, THINK AGAIN.  Is the plan working?  If not, try another choice that everyone can live with.

Positive Reinforcement: Shaping and Fading
Description
Shaping is the process of teaching goal behaviors by prompting and rewarding successive approximations of the desired behavior or skill. Components of a goal behavior are reinforced for the purpose of teaching the student the larger skill. Fading is the gradual reduction of the prompts and reinforcements used to teach the behavior.

Procedures
•	Identify the goal behavior. Break it into steps using task analysis.
•	Select a behavior the student currently performs that is an approximation of the goal behavior.
•	Provide immediate reinforcement for the student’s approximation behavior. Use prompts or guidance if necessary.
•	Gradually increase the demand or requirement for reinforcement, such as achievement of the next behavior on the list of approximations.
•	Once the goal behavior is well established, begin to fade the reinforcement to an intermittent schedule.

Token Economy: This is a procedure whereby certain items, such as stickers, check marks, fake money, or points, are given to students for specific, appropriate behavior(s). The student then exchanges her tokens for a back-up reinforcer, usually high preference items or activities. Tokens take on the properties of generalized reinforcers, and this eliminates many of the problems associated with temporary satiation with a reinforcer. Token systems may be used effectively with individuals or groups of students.

Procedures
•	Determine the target behaviors to be increased e.g., task completion, following class rules.
•	Determine the value of the token in relation to the back-up reinforcers. Develop a menu of reward options from which the student(s) may choose. Different reward items may be assigned different values. Use a visual display of reward options.
•	Determine the schedule for accessing the back- up reinforcers. Younger students, or students with more frequent behavioral problems, may require more frequent exchanges e.g., 4-5 times per day. The goal is to gradually lengthen the time between exchanges (i.e., once per day, week, or month) as the student’s behavior improves.
•	Provide the token to the student immediately after the behavior occurs or on a designated schedule e.g., at the end of every class period. Pair giving the token with social reinforcement i.e., tell the student why he has earned the token.
•	In general, when a token system is designed as a behavioral intervention it should gradually be faded out when the objective has been accomplished, and control shifted to the delivery of natural con- sequences.
•	Once tokens are given to the student they should not be taken away unless the plan specifically calls for token fines



Frequency of interventions _____☐minutes per day ☐per week
Review of intervention:       ☐Weekly   ☐Every 2 weeks ☐1x month
Progress monitoring data collected:     ☐Daily Weekly   ☐ Every 2 weeks 0 1x month
How is data collected:  ☐ DBRC 
Treatment integrity evaluated:  ☐Weekly   ☐Every 2 weeks  ☐1x month
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