 


Student's Name:                                                                                         Student's ID #:  
Grade:                                                                                                           Exceptionality:    
School:                                                                                                          Parent’s Name: 
FBA Date:							              BIP Date:



Directions: 
Hypothesis Statement Behavior 1:
When ________________ (antecedent), the student will ___________ (behavior) to ____________ (consequence/function).
Hypothesis Statement Behavior 2:
When ________________ (antecedent), the student will ___________ (behavior) to ____________ (consequence/function).
Hypothesis Statement Behavior 3:
When ________________ (antecedent), the student will ___________ (behavior) to ____________ (consequence/function).



Section 2







Target Behavior is attributed to  
 ☐Skills Deficit an assessment might indicate the student has a skill deficit, and does not know how to perform desired skills
 ☐Performance Deficit: The functional behavioral assessment reveals that the student knows the skills necessary to perform the behavior


[bookmark: _GoBack]


	Baseline Data:

	Behavior
	Method of Data Collection
	Summary

	Behavior 1: Physical Aggression

	Choose an item.
	Click or tap here to enter text. 	

	Behavior 2: Choose an item.

	Choose an item.
	Click or tap here to enter text.	

	Behavior 3: Choose an item.

	Choose an item.
	Click or tap here to enter text.



	Replacement Behaviors

	Choose an item.

	Choose an item.

	Choose an item.




	
Modifications to Environment:  
☐Seat student away from instigating peers  
☐ Eliminate distracting items in the classroom   
☐Post all classroom rules and daily schedules in prominent locations  
☐Create separate or designated work areas   
☐Minimize down times
☐Quiet areas 
☐ Provide time alone or time to regroup after a negative event  
☐Preferred activities scheduled in daily routines   
☐Allow flexible seating positions (e.g., stand, sit on knees)  
☐Transition supports Providing the appropriate amount of supervision lets students know that staff are aware of   
      their behaviors   
☐Proximity Control (the teacher uses proximity control by physically positioning himself in close proximity of the         
       student)  
☐Teacher will provide the student with a more highly structured routine, schedule, and classroom environment   
☐Change class schedule.  
☐Other

	
Proactive Strategies: Curriculum and Instruction:   
☐Curriculum is at an appropriate level of difficulty 
☐Adjust the amount of assignment go vent to the student at once  
☐Instructional approaches are varied 
☐Adjust the difficulty of the assignment 
☐intersperse difficult assignments with easier assignments  
☐Break assignments into manageable sections   
☐Assistive technology devices or services  
☐Allow for ―do-overs 
☐Provide extra time to complete assignments  
☐Limited number of instructions provided at once 
☐Multiple modes of instruction (visual, auditory, hands -on)  
☐Other 


	Proactive Strategies:  The Teacher will: 
☐Use Precision Request: 
☐Decide which behaviors to ignore 
☐When decisions are needed, give two choices or options
☐Academic work is at the appropriate level.  
☐Pace instruction. 
☐Systematically teach social skills, including anger management, conflict  
☐Discuss strategies that the student may use to calm him/ or herself down when they feel their anger escalating.  
☐Other 
	Proactive Strategies to avoid the following triggers: 
☐ Avoid repetitive tasks  
☐Avoid power struggles 
☐ Avoid long periods of desk work 
☐Avoid negative language, such as ―no or ―stop 
☐Avoid talking about the student’s problem behavior in their presence  
☐Avoid reprimands 
☐Other






	Teaching Alternative Behaviors involves identifying and teaching essential skills that will serve as appropriate alternatives to a problem behavior.  
Directions: Identify an appropriate skill that would serve functionally as an alternative to the problem behavior.  Teach and reinforce the alternative behavior and specify instructional cues, prompts, and reinforcers.


	☒Self-Management: Self-Management includes strategies which involve management and control of a student’s own behavior.  Some examples of this may include self-monitoring of behaviors, self-reinforcement of appropriate  
behaviors and self-evaluation of behaviors                                             
☐Anger Management for Children: Teach 5 Strategies- Stop, Calm Down, Think Before You Act, Consider the Other    Person’s Feelings, Look for Possible Solutions.
☐Aggression Replacement Training (ART) is a multimodal intervention design to alter the behavior of chronically aggressive youth. It consists of skill streaming, designed to teach a broad curriculum of pro-social behavior, anger control training, a method for empowering youth to modify their own anger responsiveness, and moral reasoning training, to help motivate youth to employ the skills learned via the other components       
☐Anger Control Training: In ACT, each young person is required to bring to each session a description of a recent anger-arousing experience hassle), which they record in a binder (hassle log). For 10 weeks the youngsters are trained to respond to their hassles with a chain of behaviors.
☐Problem Solving Process:   Identify and Define the Problem or Situation, Generate Alternatives, Evaluate the Alternative Suggestions, Make the Decision, Implement the Solution or Decision, Conduct a Follow-Up Evaluation.                                   
☐Stop, Think, Choose and Think Again: Teach and reinforce stop and think strategies 
☐Coping Skills: Teach and practice avoiding negative self-talk or self-pity                                                     
☐ “I Message”: A simple technique which communicates to the recipient the impact of his or her behavior on the person sending the message.  It identifies the specific behavior, how the sender feels, and ends up telling the person what they want or expect.
☐Cognitive Behavior Modification (CBM): CBM integrates components of operant, social, and learning theories and assumes that thinking process can be changed. It also includes a training regimen of modeling, self-instructional techniques, and evaluation of performance.
☐Social Skills Instruction:  Teach students explicitly the social skills they will need to function in a school setting.
☐Functional Communication Training:  Functional communication training involves teaching students the skills necessary to use appropriate communication behaviors as a replacement for problem behaviors.
☐Teach The Student Self- Control Strategy by Using Break Time:  Break time is different from time-out in that its focus is to teach the student self- control strategies. The student should be taught how to request the use of a break, and should be taught exactly how to take the break time.
☐Self-Management Strategies Self-management strategies involve the student in taking responsibility for his or her behavior, including academic performance. Three primary methods of self-management include self-recording, self-reinforcement, and self- instruction.                                      
☐ Other:











☒Shaping and Fading Shaping is the process of teaching goal behaviors by prompting and rewarding successive approximations of the desired behavior or skill. Components of a goal behavior are reinforced for the purpose of teaching the student the larger skill. Fading is the gradual reduction of the prompts and reinforcements used to teach the behavior.
☐Token Economy: This is a procedure whereby certain items, such as poker chips, pennies, fake money, points, or check marks, are given to students for specific, appropriate behavior(s). The student then exchanges her tokens for a back-up reinforcer, usually high preference items or activities.
☐Positive Teacher Attention The type of reinforcer is one that is readily available and appropriate to the environment, and easy to deliver. The foundation of most successful classroom management systems is a high ratio (at least 4 to 1) of reinforcement (e.g., positive teacher attention) to corrections or reprimands.   
☐Schedules of Reinforcement: The following are some examples of reinforcement schedules: Continuous: reinforcement is delivered after every occurrence of the target behavior. Less frequent reinforcement is used to maintain and strengthen appropriate behaviors once they have been established through the use of continuous reinforcement. Fixed Interval (Fl): reinforcement is delivered following the behavior, after a specified interval of time e.g., 15 minutes. Variable Interval (VI): Reinforcement is delivered following the behavior after the passage of varying intervals of time around a specified average.  Fixed Ratio (FR): Reinforcement is delivered after a specified number of responses. Variable Ratio (VR): Reinforcement is delivered after a specified average number of responses.
☐Non contingent reinforcement (NCR):  Non contingent reinforcement (NCR) involves giving the student access to a reinforcer frequently enough that they are no longer motivated to exhibit disruptive behavior to obtain that same reinforcer.
☐Point and Level System: A point and level system is an organizational framework designed to shape students' social, emotional, and academic behaviors. A point and level system offers a structure within which various behavioral interventions may be implemented through consistent feedback. In addition to providing a feedback structure, it also establishes a method of monitoring students' progress on behavioral and educational goals. Points and level systems can also serve as an evaluation tool in determining a student's readiness for transition into a less restrictive placement or setting.
☐Differential Reinforcement of Incompatible Behaviors (DRI): A student's behavior can be modified by providing positive reinforcement for the desired behavioral response and no reinforcement for the undesired response. Differential reinforcement is a behavior reduction strategy in which the teacher provides selective reinforcement for appropriate behavior rather than focusing attention on the maladaptive or inappropriate behavior.
☐Differential Reinforcement of Other Behavior (DRO): The DRO decreases the rate of a problem behavior by providing a contingent reinforcement for the absence of the target behavior within a designated time interval. The DRO works well when a teacher primarily wants to reduce a target behavior rather than increase a particular behavior
☐Differential Reinforcement of High Rate Behavior (DRH:) DRH is a differential reinforcement program that progressively increases the rate of a desired behavior. It accomplishes this by providing a contingent reinforcer when the student performs the desired behavior at or above a certain frequency level in a designated period.
☐ Other:



Section 9
Plan for evaluating student's response to intervention
	How will data on target behavior be collected?

	☐Rate 
☐Frequency 
☐Interval
☐Duration

	How will data on Replacement behavior be collected?

	☐Rate 
☐Frequency 
☐Interval
☐Duration



 
	How will behavior goals and Response to Intervention be assessed?   
	☐DBRC  ☐ Other: _________


	Who will collect data?    
	☐Teacher  ☐ SW     ☐SPOE     ☐Other: ________________ 


	Who will review the plan?   
	☐Teacher  ☐ SW     ☐SPOE     ☐Other: ________________


	When will plan be reviewed?    
	☐Daily  ☐ Weekly ☐Biweekly Monthly  ☐Other:




	Who will conduct fidelity checks?
	☐Teacher  ☐ SW     ☐SPOE     ☐Other: ________________

	How Often?  
	
☐1x Week (weeks 1-3)  ☐Every 2 Weeks (weeks 3-6)  
☐ 1x Month (weeks 6 and on)




  Signatures							                                           Date
____________________________________________________				___________________
____________________________________________________	
____________________________________________________	
____________________________________________________	
____________________________________________________	
____________________________________________________	


		




Section 10
Crisis Intervention: Aggression Reducing Procedures   
The first step to avoiding aggressive behavior is to recognize that a student is possibly becoming aggressive by identifying the student's typical antecedent behaviors or by observing body language and/or verbal threats.  There are some steps school staff can take to decrease the possibility of aggression and avoid escalation of a crisis situation.   
1 Modeling Calmness:  The teacher can serve as a model of calmness by means of facial expression, posture, gestures, what is said, and the tone, speed and loudness of how things are said.   
2. Encouraging Talking:  Help the aggressive student explain what s/he hopes might be constructively done about the situation, rather than having the person explain why he/she became aggressive in the first place.  Effective tactics for encouraging others to talk include asking open ended questions (questions beginning with "what," "why," or "how"), responding to the student with encouragement to talk ("Tell me more," "Mm Hmm"), and other methods such as listening openly, showing understanding, or giving reassurance. 
 When asking open ended or other questions, one should ask only one question at a time, and be as specific as possible.  The aggressive student should also be told that, to make sure the teacher understands them, they need to talk lower, slower, and more simply.  One should also immediately reward calmness as it is displayed, by telling the student that the frankness, openness, and especially, calmness is appreciated.   
3. Listening Openly:  Pay attention to what the aggressive student is saying, and overtly show this effort by looking squarely at the student when he/she speaks, nodding when appropriate, leaning toward the student, avoiding interrupting, and listening as carefully as possible to what is being said. 
4. Showing Understanding:  Sometimes, showing understanding is best done very simply, for example, by saying "I see what you mean," "I understand that," or by making similar statements.  Other times, showing understanding is shown by use of restatement of content.  Often it is very effective to concentrate on what the aggressive student is feeling rather than on the content of what is being said, and then to let the student know that those feelings are accurately understood.   
 Here are a couple of examples of restatement of content and reflection of feeling: 
Aggressive student to teacher: "You shouldn't have left!" 
Restatement: "You think I was wrong to have left." 
Reflection:  "You're really upset that I left." 
Aggressive student to teacher: "Damn it, they took it and it was mine!" 
Restatement: "You think you've been cheated." 
Reflection:  "You're really steamed, and feel cheated." 

5. Reassuring the Student:  Reassure the students that non-aggressive alternatives do exist and further, that staff are willing to help them attempt such alternative problem solutions.  Reassurance can be expressed in a number of ways.  Statements can be offered such as, "It will be OK; we've worked this out before."  "I think we'll be able to handle this a step at a time."  I'm really interested in solving this with you."  Reassurance is best offered warmly and sincerely. 

6. Helping Save Face:  At times, calming a student is especially problematic because the source of the student's aggression and the person seeking to calm the student are one and the same.  When trying to calm a student whose aggression is being directed toward the staff person, efforts will be more successful if the student is helped to listen openly, think objectively, and become more willing to consider compromise or other non-aggressive problem solutions.  One means for meeting these ends involves helping the student save face, that is, making it easier for him/her to retreat, back off, or back down gracefully.  This can be done in several ways.  Avoid audiences when talking with the student and, if necessary, provide face saving rationalizations.   Control the pace of the student's own concession seeking and the teacher's concession giving by not asking for too much too soon.  Perhaps most important to this face saving, everyone should contribute to a compromise. Offer the student at least some substantial part of what he/she is aggressively demanding.  In doing this, it is important to point out to the student that getting some of what he/she wants is accomplished through compromise, not through aggression.   
Example 
Behavior Support Plan

Johnny was becoming visibly upset with Mike over something Mike was saying under his breath.  Mike sat passively, but Johnny was clenching his fists and taking a threatening posture.  The teacher positions herself so that Johnny does not feel threatened and calmly asks Johnny to tell her what is going on.  Johnny threatens Mike.  The teacher, continuing to speak calmly and listen closely, encourages Johnny to talk about what he is feeling, asking him to speak slower so she may understand him.  She reflects what he is feeling so he will feel as if someone understands and is listening.  The teacher reassures Johnny that she wants to help him solve the problem and gives Johnny some choices that will help him save face when she sees he has talked enough to become somewhat calmer.  "Johnny, you can either take some time to think about a solution in the silent reading area or continue to work on your math at the table, and I will help you and Mike work through the problem in a few minutes."
1
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Teaching Replacement Behavior:
Cognitive Behavior Modification (CBM) integrates components of operant, social, and learning theories and assumes that thinking process can be changed. It also includes a training regimen of modeling, self-instructional techniques, and evaluation of performance.
Cognitive Behavior Modification	
Cognitive Behavior Modification—Cognitive Behavior Modification (CBM) integrates components of operant, social, and learning theories and assumes that thinking process can be changed. This approach involves an analysis of the task as well as an analysis of the thinking process involved in performing the tasks. It also includes a training regimen of modeling, self-instructional techniques, and evaluation of performance. Five common steps of CBM include:
2a-	Strategy Steps 
2b-	Modeling
2c-	Self-Regulation 
2d-	Verbalization
2e-        Reflective Thinking

Strategy Steps is a series of steps that a student is to work through in solving a problem or completing a task. These steps are based on a task analysis of the cognitive and observable behaviors necessary to complete the task.

Modeling is when students are asked not only to watch observable behaviors as the instructor performs the task, but also to listen to the instructor's self-talk. In this way the instructor is modeling both observable behaviors and the unobservable thinking process associated with those behaviors.
Self-Regulation refers to the learner monitoring his or her own thinking and actions through language mediation. Using self-regulation students act as their own teachers. Students are expected to take active roles in the learning process and to be responsible for their own learning. Students are to taught to monitor their learning, change or modify strategies when difficulties arise, evaluate their performance, and in some cases provide self-reinforcement.
Verbalization is typically a component of self- instruction or self-regulating with overt verbalization being faded to convert verbalization. This self-talk is modeled by the teacher as he or she performs the task. The teacher begins with task in the students are already proficient. After the student becomes familiar with self-talk you move to target tasks. Students can develop and use cue cards to help them remember the steps they need to talk through.
Reflective Thinking requires students to take time to think about what they are doing. This is commonly known as stop and think time. Self-questioning techniques are also a part of this approach.
Self-Monitoring:    
The Social Worker in collaboration with the teacher who will provide direct instruction in Behavioral Self-Monitoring Here are steps to assisting a student in self-monitoring his/her own inappropriate behaviors.  
Considerations include:  
1. You should identify the specific target behaviors which most significantly impact the student’s   
learning. 
2. Rate these behaviors from 0 -5 daily for a designated time without letting the student know (establish 
baseline). 
3.  Explain your rating results to the student and establish behavioral goals. 
4.  The student and the teacher should both rate the student’s behavior on a daily basis. 
5.  Compare the two separate ratings daily.  If the student comes within one point of the teacher’s
    rating, then he/she earns that respective number of points.  If he/she exactly matched the teacher’s   
    rating, she/he earns a bonus point in addition to the respective number of points.  If the student fails    
     to come within one point of the teacher’s rating, then no  
      points are earned.    Provide contingent reinforcement for desired    performance. 
6.  If the student consistently matches the teacher’s rating, the teacher should begin fading his/her 
     rating   to three times per w eek.  These days should be randomly selected.  The 
     student should continue to rate on a daily basis.      
7.  As the student continues to consistently match the teacher and make progress on the behavioral    
                goal, the rating frequency of the teacher fades to two times per week, to one 
    time per week, to every other week, etc. 

 Example 
Johnny frequently interrupts the teacher during group instructional time.  In order to help him become aware of his behaviors, he has a card taped to his desk on which he makes a mark in the appropriate time block every time he interrupts the teacher.  After gathering a baseline number, the    teacher helps him set a goal for himself that will gradually reduce the number of times he interrupts.  At the end of the day he counts to see if he has made his goal.  Whenever he makes his goal for the day he is able to choose a reinforcement that does not interfere with his class schedule or disrupt the class.  In the beginning the teacher or assistant counts the number of time s Johnny interrupts and compares totals.  When Johnny’s total is within an acceptable amount compared to the teacher’s, he gets extra free time.  The teacher gradually decreases the number of times s/he counts until Johnny can accurately rate himself on his goal.  
Anger Management for Children 
5 Strategies:
1. Stop. If your child is feeling out of control, she should be separated from the person she feels like hurting. She should leave the room. As often happens with children, Sophie and Henry needed a parent to get them to stop.
2. Calm down. Teach your child to use some calming strategies when she feels the physical symptoms of anger. She can try taking deep breaths, drinking a glass of water, distracting herself with a song or a story, or playing alone.
3. Think before you act. Encourage your child to ask herself, “What do I want to happen?” Explain that vengeance and retaliation are not worth acting on. Being understood and making things right are worthwhile. Henry’s scribbling can’t be erased, but Sophie can still show her dad her work and how Henry tried to help.
4. Consider the other person’s feelings. Children can begin to show empathy as young as 3 years old, but they need your help. Try to get her to understand the other person’s point of view, just as she wants her point of view understood. Sophie wanted her birthday card to be perfect. Henry knew his efforts could never live up to hers. See if your child can figure out why the other person doesn’t understand her side. Could she find another way to get her view across more clearly? Can she try to let it go?
5. Look for possible solutions. Help your child see beyond “I hate you and you’re no good.” See if you can find a compromise that both parties can agree on. Apologizing often helps. By this stage maybe Henry could come to understand that he must let Sophie make her own card, and maybe she can help him with his.

When Anger Becomes Aggression
Of course, there will be times when anger turns into a physical melee. Use this as an opportunity to help the child master these aggressive feelings. 

1. Stop the action and restore safety. It’s often necessary to isolate the fighters. Reassure both sides that they’ll be safe, and that they can learn to stay in control and protect themselves.
2. Set limits. Lay down the law and let children know who’s in charge when they’re out of control: “No hitting, and if you won’t stop it, I will.”
3. Follow through with consequences. A child must face the consequences of his actions if he is to learn to stop and think before he acts. “If you can’t be together without hurting each other, then you can’t be together. If you want another chance to play, see if you can remember this.”
4. Forgive. Children need to know that their bad behavior hasn’t turned them into bad people. Apologies and making amends help them move from the guilty feelings that come from knowing they were wrong to having hope that they can do better.
5. When Anger Is a Cry for Help
6. A child may seem irritable most of the time, easily set off and ready to start a fight. If this type of behavior is brief, it may be a response to a major change in the family, such as a new baby or a move. Or it may be the first sign of a “touch point,” a time when a child slips back into old, outgrown behaviors just as she’s about to blossom in new ways. When this behavior persists and interferes with relationships with family or friends, it is time to consider more serious possible causes: ongoing threats to a child’s safety, deeper tensions in the family, a developmental delay in language that leads to frustration, or a delay in social skills that brings on fighting or depression. If you’re concerned about 
Aggression Replacement Training (ART)

Aggression Replacement Training (ART) is a multimodal intervention design to alter the behavior of chronically aggressive youth. It consists of skill streaming, designed to teach a broad curriculum of pro-social behavior, anger control training, a method for empowering youth to modify their own anger responsiveness, and moral reasoning training, to help motivate youth to employ the skills learned via the other components.

The Curriculum
Skill streaming is an intervention in which a 50-skill curriculum of pro-social behaviors is systematically taught to chronically aggressive adolescents and younger children (The skill streaming curriculum is implemented with small groups of students by (a) modeling, that is, showing several examples of expert use of behaviors constituting the skills in which they are weak or lacking; (b) role-playing, providing several guided opportunities to practice and rehearse these competent interpersonal behaviors;(c) performance feedback, or providing praise, reinstruction, and related feedback on how well the youth's role playing of the skill matched the expert model's portrayal of it; and (d) transfer training, or encouraging the youth to engage in a series of activities designed to increase the chances that the skills learned in the training setting will endure and be available for use when needed in the youth's real-life environment, whether it be the institution, home, school, community, or other real-world setting.

The skills that students learn from these procedures fall into one of six families that compose the entire curriculum and include:
1. Beginning social skills (e.g., starting a conversation, introducing yourself, giving a compliment).
2. Advanced social skills (e.g., asking for help, apologizing, giving instructions).
3. Skills for dealing with feelings (e.g., dealing with someone's anger, expressing affection, dealing with fear).
4. Alternatives to aggression (e.g., responding to teasing, negotiation, helping others).
5. Skills for dealing with stress (e.g., dealing with being left out, dealing with an accusation, preparing for a stressful conversation).
6. Planning skills (e.g., goal setting, decision making, setting priorities for solving problems).

Anger Control Training
In ACT, each young person is required to bring to each session a description of a recent anger-arousing experience (a hassle), which they record in a binder (hassle log). For 10 weeks the youngsters are trained to respond to their hassles with a chain of behaviors that include:
1. Identifying triggers (i.e., those external events and internal self-statements that provoke an anger response).
2. Identifying cues (i.e., those individual physical events, such as tightened muscles, flushed faces, and clenched fists, which let the young person know that the emotion he or she is experiencing is anger).
3. Using reminders (i.e., self-statements, such as "stay calm," "chill out," and "cool down," or non-hostile explanations of others' behavior).
4. Using reducers (i.e., a series of techniques that, like the use of reminders, is designed expressly to lower the individual's level of anger, such as deep breathing, counting backward, imagining a peaceful scene, or imagining the long-term consequences of one's behavior).
5. Using self-evaluation (i.e., reflecting on how well the hassle was responded to by identifying triggers, identifying cues, using reminders, and using reducers and then praising or rewarding oneself for effective performance).
The trainee, having participated in both skill streaming and anger control training, is thus knowledgeable about what to do and what not to do in circumstances that instigate aggression. But because aggressive behavior is so consistently, immediately, and richly rewarded in many of the real-world settings in which youngsters live, work, go to school, and interact, they may still consciously choose to behave aggressively. Thus we believed that it was important to add a values-oriented component to this intervention approach. The final component of ART, therefore, is moral education

Problem Solving Process Identify and Define the Problem or Situation, Generate Alternatives, Evaluate the Alternative Suggestions, Make the Decision, Implement the Solution or Decision, Conduct a Follow-Up Evaluation.

Step 1: Identify and define the problem or situation.  Good solutions depend on accurate identification of the problem at hand. Questions that should be asked at the beginning include "What is really going on here?"  "What problems are we having?'  "What exactly do we need to solve or do?" and "is there another deeper problem here?"
Step 2: Generate alternatives.  Once the problem is clarified a number of possible solutions should be generated.  To help bring forth ideas, questions and statements such as the following are usually helpful: "What can we do differently?"  What rules or procedures do we need to follow?"  "Let's see how many ideas we can come up with." and "Are there still more solutions we can think of?"
Step 3: Evaluate the alternative suggestions. When alternatives have been specified, participants are asked to comment on them.  The goal is to choose a solution that is agreeable to all.   It is appropriate to ask for each proposal, "What do you think of this suggestion?"  "What are its advantages and disadvantages?"  "What problems does it leave unsolved?" and "if we try this idea, what do you think will happen?"
Step 4: Make the decision.  After examining the alternatives, the one that seems to suit most people best is selected for trial.
Step 5: Implement the solution or decision. The trial solution is put into place with the understanding that it may or may not work as anticipated and that it can be changed if necessary.
Step 6: Conduct a follow-up evaluation. The results of the trial solution or decision are analyzed and evaluated.  Helpful questions include "Was this a good decision?"  "Did it solve the problem?"  "Is everyone happy with the decision" and "How effective was our decision?" If the solution or decision is judged to be satisfactory, it is kept in place. If unsatisfactory, a modified or new solution is proposed and put to the test. 
 Stop, Think, Choose...& Think Again 
1. Tell yourself to "STOP!"  Don't do anything!  Just stand or sit and be quiet.

2. THINK.  Talk to yourself to calm down and sort out what is going on.  What is the problem?  Think about different ways to handle it.  Weigh each possible choice.  What will happen if you choose it?  Will you get what you want?  Will the other person feel respected?

3. Then after thinking about the different things you could do right now, CHOOSE the one that has the best reasons with the fewest chances of getting in trouble or making things worse.

4. After you have followed your choice, THINK AGAIN.  Is the plan working?  If not, try another choice that everyone can live with.

COPING SKILLS
1. Avoid negative self-talk or self-pity. Do not compare your sick self to your healthy self. It will lead you into depression and despair. Some forms of negative self-talk are the following:
All or nothing: seeing things in extremes, e.g. always do your best, no one likes me.
Labeling: giving yourself labels that have an all-or-nothing quality, e.g. "I'm a loser".
Filtering: paying close attention to some points and not others, e.g. "All I think about is my pain".
Rigid expectations: have lots of rules, e.g. "I should always give 100%".
Self-focus: blaming oneself, e.g. "I'm being punished for being ill".
Psychic reasoning: assuming one always knows how things will turn out, e.g. "I'll always be ill and in pain".
Emotional reasoning: relying on feelings to interpret reality, e.g. "I feel so useless - I am useless".
Helplessness: feeling feelings and self-esteem are controlled by outside factors, e.g. "I can't help feeling scared".
Accept the self you are now and create a new lifestyle around that. Use positive dialogue with yourself. Some forms of positive self-talk are the following:
Middle-ground thinking: see things in balance, some good/some bad, e.g. I did well to walk to the mailbox today.
Describing: objective observations that notices details, e.g. I am 20 pounds’ overweight.
Openness: try to see the Big Picture, e.g., the audience did not ask questions but did seem interested in what I was saying.
Flexible expectations: things do not always go your way, e.g. I cannot go to the concert but I can listen to it on the radio.
Human-focus: you are not responsible for everything, e.g. I am not at fault for my husband's bad moods.
Experimental attitude: try things to see if they work, e.g. I'll tell my husband about my feelings instead of avoiding my feelings.
Reality-reasoning: relying on evidence, not feelings, e.g. I made a little progress today.
Empowerment: taking control of feelings and self-esteem, e.g. I will be less anxious if I remember I did this before and nothing terrible happened.
You can focus on something else, like a movie, a flower, talk about other things.
2. Maintain friendships. Do not let the illness isolate you completely. Long-term illness does not give you the right to be mean to others. Don't let your pain and irritability separate you from family and friends.
3. Attempt to problem solve those things you can control. Do it in short periods of time. Set goals that are flexible and reasonable. Goals should be positive, do-able, can be measured, clear and defined in terms that can be achieved, and important to you.
4. Fresh air is a great tonic. Sit in a chair. Absorb the sun's rays, feel the breeze, listen to the sounds of nature.
5. Counseling can help you deal with grief issues, depression, anger, financial stresses, etc.
6. Be in control. Stop when you feel tired. Do not push yourself beyond that point. When you do that, the illness is in control, not you.
7. Do not allow illness to become your sole identity. For example, perhaps you are an ill person who is interested in art, reading, etc. You are good at doing these things.
8. Do not allow others to upset you when they ask questions. For example, a person may ask "Are you sure it's not in your head?" You do not have to defend yourself. Answer with a short answer. If the person wants more information they'll ask. Being defensive can mean you feel responsible for your illness or are afraid that the person suggesting it is depression or in your head is correct. Sort it out for yourself first. Then you'll be able to answer questions.
9. Spend your energy wisely. Realize that you have limits. Be energy efficient. For example, sit on a stool to peel vegetables instead of standing. Remember the 50% rule. If you feel like walking 5 miles, walk 2.5 miles. When you return you may be relieved that you made it back or you may have energy enough to do something else, like wash those dirty dishes.
10. Resting for 10 minutes gives you 20 minutes of energy. By forcing yourself to do more than your body can do makes the illness worse.
11. Join a support group. Others know what you are going through. You are not alone. You can gain insight into your illness, its effects on you as well as share insights that may benefit others.
12. Allow yourself grieving time. There are loses you need to come to terms with and it takes time.
13. Set priorities. Make a list of what MUST be done, what you would like to do, and what doesn't matter.
14. Learn to adapt. You may not be able to go out to eat Chinese food, but a friend can bring it to your home.






REINFORCEMENT
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CHOOSE NO MORE THAN (2) METHODS TO increase probability of replacement behaviors and reduce the probability of target behaviors.
Reinforcers for Attention-Seeking Behaviors 
Positive Reinforcement 
This is a procedure in which a desired behavior is contingently rewarded with a stimulus event or object. The purpose is to increase the likelihood that the behavioral response will be maintained or strengthened.  The following should be considered:                                                                     
1.     Reinforce desired behavior immediately.                                                                                   
2.     Use reinforcers that are individualized based on student performance.                                    
3.     Use a variety of reinforcers and reinforcing situations.                                                              
4.     Specifically identify the behavior the student is performing well.                                               
5.     Avoid repetitious or trite phrasing of feedback.                                                                          
6.     Reinforce every response initially.                                                                                             
7.     If delay of reinforcement is desired, gradually increase the delays.                                          
8.     Combine reinforcement with modeling of desired behavior.                                                      
9.     Try to use social reinforcement such as positive attention, feedback or approval.                    
10.   Social reinforcement may be more effective if paired with tangible or overt reinforcers

Non contingent reinforcement (NCR)   
Non contingent reinforcement (NCR) involves giving the student access to a reinforcer frequently enough that they are no longer motivated to exhibit disruptive behavior to obtain that same reinforcer 
1. Identify the reinforcer for the inappropriate behavior (e.g. verbal praise, escape). 
2. Develop a fixed schedule to apply the NCR for the target child. The goal of this step is to develop an initial schedule that is likely to catch the child before he or she engages in the problem behavior thereby making the disruptive behavior unnecessary. Adapt the schedule based on the age, developmental level, and severity of the behavior problem. For young children, or those with severe behavior problems, the initial NCR schedule will need to be very dense (e.g., once every 30 seconds). For higher functioning children with more mainstream behavior difficulties the NCR schedule can be initially less ambitious (e.g., once every 15 minutes). The adult implementing the reinforcer can easily determine how dense it should be by examining the frequency of disruptive behavior that is followed by reinforcement in the classroom at baseline and ensuring that their schedule is more frequent at first. So, for example, if talking out occurs once every 5 minutes on average in the classroom, then NCR should be delivered in less than 5-minute intervals.  
3.  When initially applying the NCR, do not refer to the problem behavior or note that the child is behaving appropriately. 
4.  Once the NCR schedule has been initiated, do not respond to the target problem behavior if and when it occurs. 
5.  After a number of intervention days or sessions (for more severe cases), applying the NCR (e.g., 5 days or 20-25 sessions) showing a marked reduction in the     problem behavior, start to thin out the reinforcement schedule. Thinning the schedule means reducing the frequency with which the child is provided reinforcement when NCR is in effect. It is important to make gradual adjustments to the schedule to minimize the chances of a burst in disruptive behavior. When thinning the schedule, the problem behavior will likely re-occur. When it does, research suggests that withholding reinforcement (i.e., extinction) or delivering a mild consequence like response cost can effectively mitigate the reoccurrence. The value of NCR is that the extinction period is often less pronounced because the disruption has been reduced to zero levels.
 
Token Economy: Reinforcement with tokens and/or daily points)
This is a system of individual reinforcement in which tokens (chips, check marks, paper money, etc.) are administered. The tokens can be turned in later for specific reinforcers. 
Point and Level System
A point and level system is an organizational framework designed to shape students' social, emotional, and academic behaviors (Bauer, Shea & Keppler). A point and level system offers a structure within which various behavioral interventions may be implemented through consistent feedback. In addition to providing a feedback structure, it also establishes a method of monitoring students' progress on behavioral and educational goals. Points and level systems can also serve as an evaluation tool in determining a student's readiness for transition into a less restrictive placement or setting.
The primary goal of point and level systems is to increase students' responsibility and accountability for behavioral and academic performance. Progress through the levels is determined by his or her measurable behavior and achievement. As the student progresses through the levels, the privileges and the behavioral expectations are modified.
Two examples of point and level systems are explained here briefly. The term "Level" is defined differently in the two examples. Any point or level system can and should be modified to meet the needs of an individual student or group.
Example 1:  Daily Point System
Points are awarded to a student every 15 minutes for the following target behaviors:
1. speaking nicely,
2. following directions, and
3. being on task.

The three target behaviors are specific and observable, but allow for a sufficient range of possible behaviors. For example, if a student makes an inappropriate gesture, that behavior can be labeled as not speaking nicely. Although an inappropriate gesture is nonverbal, it is still an unacceptable form of communication, and can be categorized as not speaking nicely. Regardless of the activity (math, recess or lunch), these target behaviors are appropriate expectations for any student. These target behaviors must be defined by the teacher to the class so that the students understand what is expected.
Based on the percentage of points earned daily, a student will earn a particular level for the next day. Each day the student will have a new opportunity to earn a higher level for the next day. With a low percentage of points, a student will earn level 1; with a high percentage of points, a student will earn level 4 (levels 2 & 3 determined for percentages between). Level 4 allows the student increased amounts of independence, status and mobility. Level 1 provides more restrictive structure and limits a student's choices. (Levels 2 & 3 reflect graduated levels of responsibility and privileges.) When the student exhibits a consistently high standard of behavior as evidenced by the percentage of points earned over time, the data can be used in deciding whether a change of placement to a less restrictive setting might better serve the student's needs.
The daily point sheet is visible and available to a student at all times. The system is set up so that a teacher merely records behavior with checks and dots; a check meaning the student has earned a point, a dot meaning he/she hasn't earned a point. Points are never "lost", but are "not earned."

Differential Reinforcement of Incompatible Behaviors (DRI)
A student's behavior can be modified by providing positive reinforcement for the desired behavioral response and no reinforcement for the undesired response. Differential reinforcement is a behavior reduction strategy in which the teacher provides selective reinforcement for appropriate behavior rather than focusing attention on the maladaptive or inappropriate behavior. Since any attention has reinforcing qualities, this selective reinforcement will likely result in increased use of the appropriate behavior. Differential reinforcement can be effectively used by reinforcing students at certain time intervals for refraining from using a targeted behavior, reinforcing students for using incompatible behavior over the targeted problem behavior, or reinforcing alternative behavior when used as a replacement for the targeted problem. It can be used to provide positive reinforcement for a specific behavioral response in one situation or condition and not another. Differential reinforcement can be used in the following ways:
With this strategy, the teacher reinforces a specific student behavior (e.g., following directions) that is impossible for the student to perform at the same time as the behavior targeted for reduction (e.g., noncompliance). For instance, if a teacher wishes to reduce name-calling behavior, then calling people by their appropriate names would be systematically reinforced. The student cannot both call people by their appropriate names and name call at the same time. Thus, as calling people by their correct name increases in frequency, name-calling behavior automatically becomes less frequent. As another example, if a teacher wishes to reduce talking, it would be wise to heavily reinforce instances when the student's mouth is closed. The two behaviors (mouth closed and talking) are incompatible.
The behaviors chosen: This means that the child will have no other choices for behavior. For example, the child is either off task, quiet or talking, in seat or out of seat, on task. There are few other choices. It would not work well to reinforce "hands-to-self" behavior in order to decrease off-task behavior. The student can keep hands to self and sleep, which would be off task, and still be eligible for reinforcement. Likewise, it would not work well to reinforce task completion to decrease noncompliance. The student could finish the task but not follow the teacher's directions in doing so (noncompliance); the task could be handed in late or done in pencil instead of pen. The student would still be eligible for reinforcement even though the noncompliance was not reduced. If the student can be doing what is asked while still engaging in the undesirable behavior, another incompatible behavior should be chosen for reinforcement. Table 1 provides some examples of appropriate incompatible behaviors.









Positive Incompatible Alternatives for Common Classroom Behavior Problems
Undesired Behavior				Positive Incompatible Alternative
Talking back	Positive response such as "Yes Sir" or "OK" or "I understand"; or acceptable questions such as "May I ask you a question about that?" or "May I tell you my side?"

Being off-task					Any on-task behavior: looking at book, writing, looking at teacher, etc.                

Being out of seat				Sitting in seat (bottom on chair, with body in upright position).

Noncompliance				Following directions within seconds (time limit will depend upon             
                                                                                age of student); following directions by second time direction is           
                                                                                given.

Talking out					 Raising hand and waiting to be called on.
Hitting, pinching, kicking,			 Using verbal expression of anger; pounding fist into hand; sitting or pushing/shoving                                             students without touching them. 
          

















Differential Reinforcement Procedures for Access & Escape
Differential Reinforcement of Other Behavior (DRO)
. The DRO decreases the rate of a problem behavior by providing a contingent reinforcement for the absence of the target behavior within a designated time interval. The DRO works well when a teacher primarily wants to reduce a target behavior rather than increase a particular behavior

Procedures for DRO. Teachers should use the following procedures in setting up a DRO program:
1. Identify target problem behavior(s) for decrease.
2. Identify positive reinforcement to be delivered
3. Collect baseline data on the frequency of this behavior within the designated class period prior to implementing the DRO program (see section on establishing DRO interval length below
4. Identify the initial behavioral standard for reinforcement (DRO interval) based on obtained baseline data, e.g., five-minute DRO interval.
5. If the child refrains from engaging in the target behavior for the DRO interval length as marked by a timing mechanism, provide the reinforcer if using a Premack contingency involving an activity, or provide a generalized conditioned reinforcer (such as points if appropriate).
6. If the child engages in the target behavior, provide immediate feedback with respect to the occurrence of the behavior and reset the timer for the full DRO interval.
7. Evaluate the effectiveness of the DRO program to produce a reliable rate of achievement of the behavioral standard across several weeks of implementation. Calculate the percentage of intervals achieving standard across the number possible.
8. If you achieve success in reaching the initial criterion, progressively increase the DRO interval for the next several weeks.
9. Continue progressive changes in the DRO interval length (behavioral standard) across time until the child achieves the desired level of the appropriate behavior with- out exhibiting the target behavior for long periods of time

The DRO interval should be set as a function of the baseline data. The baseline data collected should allow you to determine the average interval of nonoccurrence of the target behavior. One can achieve this simply by dividing the length of the data collection session by the frequency of target behavior.






Differential Reinforcement of High Rate Behavior (DRH)
DRH is a differential reinforcement program that progressively increases the rate of a desired behavior. It accomplishes this by providing a contingent reinforcer when the student performs the desired behavior at or above a certain frequency level in a designated period. The DRH schedule provides a reinforcer for performing a behavior at a minimal level of occurrences, and withdraws that reinforcer for not reaching that level. DRH is effective when an existing appropriate behavior is occurring, but not at a reasonable level.
The DRH is effective when an existing appropriate behavior is occurring, but not at a reasonable level. For example, a student who finishes six of ten problems during an assignment has demonstrated that he can perform the task. However, the rate at which he performs class work is not at adequate levels for his sixth grade mainstream class. Perhaps he disengages frequently, thus reducing his output during this activity. The teacher needs to increase his performance to a level of completion similar to other students, about 25 to 30 problems in the same period. The use of a DRH program in this case might start with a criterion level of completing at least eight to ten problems (depending on difficulty) as the initial DRH schedule. The student receives reinforcements if he finishes at least ten problems out of the total number. Of course, he can complete more than ten and receive reinforcement. However, not completing this minimal amount, at least ten, does not result in the reinforcer. The differential aspect of the DRH is that reinforcement occurs only above a certain rate of behavior but not below that rate.
Procedures for DRH. The teacher should use the following procedures in setting up a DRH program:
1.	Identify target (appropriate) behavior(s) that you desire to increase in frequency.
2.	Identify positive reinforcer to be delivered.
3.	Collect baseline data on the frequency of this behavior within the designated period prior to implementing the DRH program.
4.	Identify the initial behavioral standard for reinforcement (high rate of behavior) based on obtained baseline data (rate of behavior) e.g., five occurrences or more as the response criteria needed for reinforcement.
5.	If the child achieves the behavioral standard by reaching or exceeding the minimal rate of the appropriate target behavior, provide the reinforcer. If the child does not reach the behavioral standard, do not deliver reinforcement.
6.	Evaluate the effectiveness of the DRH program to produce a reliable rate of success in achieving the behavioral standard across several weeks of implementation.
7.	If the child achieves success in reaching the initial criterion, progressively increase the behavioral standard for reinforcement for the next several weeks.
8.	Continue progressive changes in the behavioral standard across time until the child achieves the desired level of the appropriate behavior.





Differential Reinforcement of Low Rate Behavior (DRL)
DRL involves a criterion level for reinforcement that is set at some designated low rate (or level) of the target problem behavior(s). Reinforcement is delivered if the level of behavior falls at or below the designated criterion level for the designated period (e.g., hour, half day, day, etc.). If the rate of the behavior across the designated period goes above the maximum level, then the teacher does not deliver reinforcement. Students who exhibit a problem behavior at high levels can benefit from a DRL program due to its progressive alterations of the behavioral standard for reinforcement. This program merely requires a rearrangement of contingencies that progressively decrease the level of target problem behavior.
Example: A teacher has a child in her junior high special day class who blurts out comments during independent seatwork over ten times a day. Due to the current high level of target behavior, a criterion of zero occurrences would probably not result in frequent reinforcement for this child. That program would not even get “off the ground.” If a zero rate criterion is set, the delivery of the reinforcer will be infrequent at best and nonexistent at worst. Such a schedule of reinforcement will not allow the teacher to begin changing this behavior. In contrast, the teacher sets a more reasonable initial goal, e.g., ten or fewer occurrence of blurting-out comments for a day. If the student reaches that goal, he or she earns a daily reinforcer. With success, the teacher can lower the DRL behavioral standard, perhaps to seven or fewer after two weeks of success with the initial criterion of ten or fewer.
Procedures for DRL. The teacher should use the following procedures in setting up a DRL program:
1.	Identify target problem behaviors for decrease.
2.	Identify positive reinforcer to deliver.
3.	Collect baseline data on the frequency of this problem behavior within the designated period prior to implementing the DRL program.
4.	Identify the initial behavioral standard for reinforcement (low rate of behavior) based on obtained baseline data (rate of behavior) e.g., eight occurrences or fewer as the response criteria needed for reinforcement.
5.	If the child achieves the behavioral standard by not exceeding the maximum rate of the target problem behavior, provide the reinforcer. If the child does not reach the behavioral standard, do not deliver reinforcement.
6.	Evaluate the effectiveness of the DRL program to produce a reliable rate of achievement of the behavioral standard across several weeks of implementation
7.	If the child achieves success in reaching the initial criterion, progressively decrease the behavioral standard for reinforcement for the next several weeks.
8.	Continue progressive changes in the behavioral standard across time until the child achieves the desired level of behavior.
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