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English as a Second Language

Resource Handbook

Vision Statement

“The Delaware City Schools will promote a culture of excellence that engages and empowers students and staff to embrace the challenges of our global society. We will build on our traditions, respect our diversity and partner for a strong community.”
PHILOSOPHY OF THE ESL PROGRAM


Delaware City Schools’ ESL Program is based on a respect for each child and his/her native culture.  The children are encouraged to share their traditions and other unique aspects of their cultures.  In addition, an accepting environment is provided in which they can explore aspects of the American culture and develop the essential skills that will foster independence in society, the community, and school setting.


Content-based ESL instruction focuses on four areas of language development:  listening, speaking, reading and writing.  The skill areas are sequenced and taught until each child can successfully participate in academic classes and function effectively in U.S. society.

The ESL program also recognizes the importance of fostering each child’s self-esteem.  Individual and cultural differences are highly valued.  In addition, an effort is made to sensitize members of the school community regarding individual differences and create a climate of understanding in which children can grow and learn.
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Standards for English Language Proficiency
In Ohio, more than 35,000 Limited English Proficient (LEP) students/English Language Learners (ELL’s) were enrolled in the state’s elementary and secondary public schools during the 2006-2007 school year. The terms “Limited English Proficient” and “English Language Learners” refer to those students whose native or home language is other than English, and whose current limitations in the ability to understand, speak, read or write in English inhibit their effective participation in a school’s educational program. The number of LEP students reported in Ohio for school year 2006-2007 represents an increase of 68 percent over the number reported five years previously and an increase of 182 percent over the number reported 10 years ago.
Like their native-English-speaking peers, LEP students in Ohio are expected to achieve high educational standards. Ohio’s high expectations for academic achievement are designed to help ensure that all students are prepared to meet the challenges of the twenty-first century.

However, in order to achieve high educational standards in school and become contributing members in society in the United States, LEP students have the unique challenge of acquiring a new language and learning new cultural norms in addition to learning academic content and skills. Obviously, this is no easy task. To truly have the opportunity to learn and meet high standards, LEP students must have educationally sound alternative programs that are designed to address the students’ particular needs. In other words, LEP students need to be provided with the right conditions to be successful learners.

Recognizing the challenge that LEP students have in achieving high academic standards while learning a new language, the United States Supreme Court, in the case of Lau v. Nichols (414 U.S., 1974), upheld a memorandum issued by the former U.S. Department of Health, Education and Welfare, which stated:
Where the inability to speak and understand the English language excludes national origin minority group children from effective participation in the educational program offered by a school district, the district must take affirmative steps to rectify the language deficiency in order to open its instructional program to these students (35 Federal Regulation 11595, May 25, 1970).

Further, the Supreme Court stated that simply placing LEP students in a regular classroom is not sufficient, and that “there is not equality of treatment merely by providing students with the same facilities, textbooks, teachers and curriculum; for students who do not understand English are effectively foreclosed from any meaningful education” (414 U.S. at 556, 1974). In its ruling, the Supreme Court did not mandate a particular educational program to address the needs of LEP students. School districts have the flexibility to decide which educational approach best meets the needs of their LEP students that will lead to their attaining the level of English proficiency they need to succeed.

http://education.ohio.gov/GD/Templates/Pages/ODE/ODEPrimary.aspx?Page=2&TopicID=499
Legal Responsibilities of School Districts in Serving LEP Students

In its publication, The Provision of an Equal Education Opportunity to Limited English Proficient Students (1992), the U.S. Department of Education, Office for Civil Rights, provides guidelines to school districts regarding their legal obligation to language minority students. The following is a summary of the guidelines.

First, school districts must identify all students whose primary or home language is other than English. Then, the district needs to assess all the students to determine if they are limited English proficient (LEP) and need special language assistance in order to effectively participate in the district’s instructional program.

Once a school district has identified LEP students who need assistance, it must determine what kind of special language service program it will provide, and it must implement this program. In Ohio, no specific type of intervention program is prescribed. Thus, school districts have the flexibility to decide which educational approach best meets the needs of their LEP students. However, the program must be based on sound theory and best practice. In other words, the program must likely be effective in meeting the educational needs of its language minority students. Whatever program is selected, it must provide effective instruction that leads to academic achievement and timely acquisition of English proficiency.

School districts that implement LEP programs must ensure that staff is properly trained and that appropriate curricular materials are used. In addition, classroom facilities should be comparable to those used by other students. School districts also are responsible to effectively notify non-English speaking parents of school activities, which are also called to the attention of other parents. Such notices, to be effective, may have to be in a language (or languages) other than English.

Once a school district implements a special language program for its LEP students, it must monitor students’ progress on a regular basis and take steps to modify the program if the students are not making reasonable progress.

http://education.ohio.gov/GD/Templates/Pages/ODE/ODEPrimary.aspx?Page=2&TopicID=499
Definition:  Limited English Proficient

Ohio follows the same federal government definition of Limited English Proficient as described in the No Child Left Behind Act of 2001 [P.L. 107-110, Title IX, Part A, Sec. 9101, (24)].

The term “Limited English Proficient”, when used with respect to an individual, means an individual – 

A.
who is aged 3 through 21;

B.
who is enrolled or preparing to enroll in an elementary school or secondary school; and

C.
(i)
who was not born in the United States or whose native language is a language other than English; or

(ii)
(I) who is a Native American or Alaska Native, or a native resident of outlying areas; and (II) who comes from an environment where a language other than English has had a significant impact on the individual’s level of English language proficiency; or

(iii)
who is migratory, whose native language is a language other than English, and who comes from an environment where a language other than English is dominant; and

D.
whose difficulties in speaking, reading, writing or understanding the English language may be sufficient to deny the individual:

(i)
the ability to meet the State’s proficient level of achievement on State assessments described in section 1111(b) (3);

(ii)
the ability to achieve successfully in classrooms where the language of instruction is English; or

(iii)
the opportunity to participate fully in society.

Roles and Responsibilities

Parents

· Complete Home Language Survey (Attachment 1)
· Give written Permission to Participate in/Refuse the ESL Program (Attachment 2)
· Attend and participate in the conferences about your child’s educational programs
ESL Specialist

· Assist in enrolling the ELL student
· Administer placement tests
· Administer OTELA tests
· Consult with guidance counselor and teachers to ensure proper placement of ELL
· Act as liaison between the school and family, and facilitate parent-teacher communication
· Support the classroom teacher in understanding and educating the ELL student
· Work with the administration in maintaining the state and federal guidelines
· Provide core teachers with LEP standards to be incorporated for each ELL
· Provide core teachers a list of appropriate accommodations for testing
· Provide standards-based instruction to help ELL’s achieve English proficiency and the State’s academic standards
· Meet with district/school administrators to evaluate program effectiveness, including the percentage of ELL’s who have achieved Annual Measurable Achievement Objectives (AMAO)
ESL Core Team
· Each building within Delaware City Schools will determine the members of an ESL Core Team which will evaluate and monitor ELL’s academic program

· The core team may consist of an ESL Specialist, Parents, Guidance Counselor, the student’s academic teacher(s), and an administrator

· Both formal and informal assessment information will be used by the team to determine the extent of the student’s English Language skills and literacy levels

· This team will ascertain the individual needs and level of intervention for the student

· The team will determine if the student may also qualify for additional programs such as Gifted Education, Reading Intervention or Special Education services

Content Area Teachers

· Differentiate and scaffold in order to meet the needs of the child according to the ELL’s ability

· Provide appropriate materials and instruction based on each ELL’s different proficiency levels in speaking, listening, reading, and writing as assessed by the MAC II and/or the OTELA

· Integrate ELL’s culture and background knowledge into instruction

· Integrate ELP standards into core classroom instruction

· Ensure that appropriate accommodations are given for district/state standardized tests and classroom assessments

· Inform ESL specialist of ELL’s progress toward attaining English language proficiency and the State’s academic standards

· Follow Ohio regulations regarding administration of state standardized tests including the OTELA (Ohio Test of English Language Acquisition) using all required accommodations for ELL’s 

· Each semester assist in completion of ELL Trail Mainstream Progress Report for newly mainstreamed students (advanced proficient)

FLOWCHART

DELAWARE CITY SCHOOL DISTRICT

English Language Learner

Identification of English Language Learner by
Home Survey/Teacher Referral/Enrollment Information/Parent Referral
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ENROLLMENT AND IDENTIFICATION 
OF ENGLISH LANGUAGE LEARNERS (ELL’s)

PLACEMENT
English Language Learners should be placed in a grade level appropriate to their age unless other factors preclude such a placement.  Other factors to consider include:  educational background, length of time in the country, English language proficiency, first language proficiency and parental requests.  Entering students should not be placed more than one grade level below their age-appropriate grade.  Initial placement decisions will be made by a building level core team. 

IDENTIFICATION
Each student in Pre-K through grade twelve, who has a primary or home language other than English (PHLOTE), will be indentified upon enrollment by using the identifying information which appears in the Delaware City Schools Enrollment EMIS Information Form (Attachment 1) in each building’s registration packet.  If, on the EMIS Information Form the language questions are checked as “other than English”, administration will forward that form to the ESL specialist of the student for assessment.

A Teacher Referral Form (Attachment 4) may be completed by the classroom teacher because there may be students who have been inadvertently overlooked at the time of enrollment.  It is important for the teachers to be aware of students who may have a primary language other than English and report it to the building administrator.

ELL or PHLOTE students may be identified by one or more of the following:

· Identifying information from Delaware City Schools Enrollment EMIS Information Form

· Home Language Survey

· The Teacher Referral Form completed by the classroom teacher

· Parent Referral to Building Principal

ASSESSMENTS FOR ENGLISH LANGUAGE LEARNERS

All students identified as having a Primary Home Language other than English (PHLOTE) are assessed to determine the extent of their English language skills.  Both formal and informal assessment tools may be used to determine the level of literacy skills and content achievement.

MACULAITIS II
· For the purpose of the initial assessment the ESL specialist will administer the Maculaitis II Test of English Language Proficiency (MAC II) within 30 days of enrollment (2 weeks if after September 30th).  The MAC II assesses a student’s proficiency in English language skills in speaking, listening, reading and writing.  This is a comprehensive standardized assessment appropriate for non-native speakers of English.

· Parents will be informed of the legal need, and district uses, of the placement test (Maculaitis II) prior to the administration of the test.

· For students whose district Student Enrollment Form indicates that a language other than English is spoken in the home, the teacher will use the following Maculaitis II color-coded tests:



Screening Grades K-12

Green Level



Kindergarten and Grade 1

Red Level



Grades 2 and 3

Blue Level



Grades 4 and 5

Orange Level



Grades 6 – 8  

Ivory Level




Grades 9 – 12

Tan Level

· RESULTS

Results of the MAC II test are scored in the following categories:


Advanced


High Intermediate


Low Intermediate


Beginning


Basic Beginning

STATE AND FEDERAL ASSESSMENTS

· State and federal laws require an annual assessment of K – 12 Limited English Proficient (LEP) students to measure their English language proficiency.

· The Ohio Test of English Language Acquisition (OTELA) is the assessment used for testing English language proficiency for Ohio LEP students.

· Parents will receive written notification with the results of their child’s OTELA scores annually.

INSTRUCTIONAL PROGRAM

All teachers in Delaware City Schools are responsible for the education of ELL’s.  The program design at all levels (elementary, intermediate, middle and high school) allows flexibility to accommodate for diverse educational needs.  The following procedures mirror those suggested by the Ohio Department of Education.

· Referral to the ESL Core Team

· Team identifies strengths and needs of the language minority student

· Team determines appropriate instructional strategies and develops plan

· Teacher and/or ESL specialist implement plan

Once a skill level is ascertained, the ESL specialist will meet with the appropriate ESL Core Team members to discuss and verify the instructional placement for the student.  A parent permission form will be given to the parents to sign from the ESL specialist.

The performance of the ELL is monitored on a continuous basis through the ESL specialist and ESL Core Team.  Among the measures used to determine progress are:

· Classroom work samples

· Oral reading samples

· Course related tests

· Grades

· Teacher observations

· Student/Parent interviews

· Progress reports

· State and District approved assessments

Refusal of ESL Services

If a parent refuses services, appropriate written documentation on the parent permission form is obtained and ESL services will not be provided by the district.  The ESL specialist will send the form to the Student Services Office.  Additional copies will be placed in the student’s cumulative file and the ESL specialist’s file.

Ohio English Language Proficiency Standards – April 2006
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PURPOSE OF ENGLISH LANGUAGE PROFICIENCY STANDARDS

Given the special language needs of LEP students, and given both the legal and pedagogical obligation for schools to appropriately address these needs, it is important that the English Language Proficiency (ELP) standards be developed.  The Ohio Department of Education developed the standards in this document, with the assistance of a writing team representing Ohio educators in the fields of English as a Second Language (ESL) and bilingual education.
The purpose of the ELP standards in this document is to provide a framework which Ohio schools can use to design programs that meet their legal obligation to address the special language needs of LEP students.  Specifically, the ELP standards describe the language competencies that LEP students need to develop in order to participate effectively in classrooms in which English is the language of instruction, to achieve Ohio’s academic content standards, and to fully participate in U.S. society.

Framework of Ohio’s English Language Proficiency Standards

LEP students have two major goals in their development of English proficiency:

· To use English in their academic achievement in all content areas; and

· To use English to participate effectively in U.S. society.

In order to achieve these goals, LEP students need to develop English proficiency in the four communication domains of listening, speaking, reading and writing.  Students also need to comprehend what they hear and what they read.  Therefore, comprehension of both spoken and written English is an underlying competency that LEP students need to develop in order to achieve the above goals.
Given the proficiency goals and language domains indicated above, Ohio’s English Language Proficiency Standards have been designed to provide a summary description of the English competencies that LEP students need to attain in order to learn successfully in classrooms where the language of instruction is English and to be able to participate fully in U.S. society.  Specifically, the standards define competencies in the use of English in the four domains of listening, speaking, reading and writing.  Comprehension, as exhibited through listening and reading has been considered in the development of the standards.  For each standard, benchmarks of progress have been established that reflect different levels of English proficiency.

The standards established for each of the four language domains are listed on the following page.  It is important to note that all these standards relate to language that is:

· used in grade-appropriate academic settings;

· used in age-appropriate social settings; and 

· appropriate for American social and cultural contexts.

Ohio English Language Proficiency Standards – April 2006
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ENGLISH LANGUAGE PROFICIENCY STANDARDS FOR LEP STUDENTS

Listening Standards in English for LEP Students

1.
LEP students will develop the English listening skills required both for academic achievement and for communication in socially and culturally appropriate ways.

1.1
Comprehend spoken instructions

1.2
Identify main ideas and supporting details of spoken English

1.3
Determine speaker attitude and point of view

1.4
Comprehend the meaning of academic and/or specialized vocabulary when spoken

1.5
Make inferences and predictions when listening to speakers

Speaking Standards in English for LEP Students

2.
LEP students will develop the English speaking skills required both for academic achievement and for communication in socially and culturally appropriate ways.

2.1
Speak fluently, using clear pronunciation and with appropriate intonation and stress

2.2
Speak using appropriate grammar and vocabulary

2.3
Speak for varied purposes, both formal and informal, with focus, relevance and cohesion

Reading Standards in English for LEP Students

3.
LEP students will develop the English reading skills required both for academic achievement and for communication in socially and culturally appropriate ways.

3.1
Demonstrate reading strategies

3.2
Identify the meaning of written vocabulary

3.3
Read with comprehension

3.4
Read for varied purposes

Writing Standards in English for LEP Students

4.
LEP students will develop the English writing skills required both for academic achievement and for communication in socially and culturally appropriate ways.

4.1
Write using appropriate conventions and grammar

4.2
Write for varied purposes and audiences, with appropriate tone and voice

4.3
Write using the writing process

4.4
Write using a range of vocabulary, sentence structures and verb tenses

Ohio English Language Proficiency Standards – April 2006
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Relationship between Ohio’s English Language Proficiency Standards

and Ohio’s English Language Arts Standards

Ohio’s English Language Proficiency Standards are linked to Ohio’s English Language Arts Standards; however, the two sets of standards are not the same.  The English Language Arts Standards describe what all students, including Limited English Proficient (LEP) students, should know and be able to do in a specific academic content area, with a focus on reading, writing, and oral communication skills for different purposes.  On the other hand, the English Language Proficiency Standards have been specifically developed for LEP students and define progressive levels of competence in the acquisition of English.  As such, Ohio’s English Language Proficiency Standards have been designed to assist teachers in moving LEP students toward proficiency both in the English language and in Ohio’s academic content standards.  The goal of Ohio’s English Language Proficiency Standards is to help LEP students build a foundation in English that will enable them to succeed in all their academic subjects, including English Language Arts, Mathematics, Science, Social Studies, Foreign Languages and Technology.
Ohio English Language Proficiency Standards – April 2006
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LEVELS OF PROFICIENCY FOR English Language Learners
As ELL’s work toward achieving the standards indicated above, they proceed through different stages or levels of English proficiency.  Ohio has established five proficiency levels to categorize ELL’s at different stages of their English development:


1.
Pre-functional


2.
Beginning


3.
Intermediate


4.
Advanced


5.
Proficient

The following paragraphs provide a summary description of each of the five levels.  It should be recognized that within each of these levels, students may represent a certain range of proficiencies (low, mid, high).
Pre-functional
Students at this level may understand some isolated words (particularly school and social environment vocabulary), some high frequency social conventions, and simple (single word or short phrase) directions, commands, and questions.  They rely on non-verbal cues such as gestures and facial expressions and require frequent repetition and rephrasing to understand spoken language.  In conversations, they may be able to provide some basic information in response to requests and questions.  They can ask one- or two-word questions without regard to structure and intonation.

Regarding reading and pre-reading skills, students at this level may demonstrate an understanding of concepts of print (e.g., front-to-back, top-to-bottom, left-to-right) and begin to track print.  They may be able to distinguish letters from other symbolic representations.  They can imitate the act of reading (e.g., holding a book and turning pages); however, they get meaning mainly through pictures.  Students at this level participate in writing activities by drawing pictures.  They may be able to copy letters or form them from memory and may be able to copy some words.  They can imitate the acts of writing (e.g., scribbling); however, their text does not transmit a message.  They may attempt to apply some writing conventions but do so inappropriately or do so correctly only when copying.

Beginning
As oral comprehension increases, ELL’s begin to imitate the verbalizations of others by using single words or simple phrases and begin to use English spontaneously.  They gradually construct more meaning from the words themselves, but the construction is often incomplete.  They are able to generate simple texts that reflect their knowledge level of syntax.  These texts may include a significant amount of non-conventional features, such as invented spelling, some grammatical inaccuracies, pictorial representations, surface features and rhetorical patterns of the native language (i.e., ways of structuring text from native culture and language).

Intermediate

At this level, students understand more complex speech, but still may require some repetition.  They acquire a vocabulary of stock words and phrases covering daily situations.  They use English spontaneously, but may have difficulty expressing all their thoughts due to a restricted vocabulary and a limited command of language structure.  Students at this level speak in simple sentences, which are comprehensible and appropriate but which are frequently marked by grammatical errors.  They may have some trouble comprehending and producing complex structures and academic language.
Proficiency in reading may vary considerably, depending upon the learner’s familiarity and prior experience with themes, concepts, genre, characters and so on.  They are most successful constructing meaning from texts for which they have background knowledge upon which to build.  They are able to generate more complex texts, a wider variety of texts and more coherent texts than beginners.  Texts still have considerable numbers of non-conventional features. 

Advanced
At this level, a student’s language skills are adequate for most day-to-day communication needs.  Occasional structure and lexical errors occur.  Students may have difficulty understanding and using some idioms, figures of speech and words with multiple meanings.  They communicate in English in new or unfamiliar settings, but have occasional difficulty with complex structures and abstract academic concepts.

Students at this level may read with considerable fluency and are able to locate and identify the specific facts with the text.  However, they may not understand texts in which the concepts are presented in a decontextualized manner, the sentence structure is complex, or the vocabulary is abstract.  They can read independently, but may have occasional comprehension problems.  They produce texts independently for personal and academic purposes.  Structure, vocabulary and overall organization approximate the writing of native speakers of English.  However, errors may persist in one or more of these domains.
Source of the above proficiency level descriptions Beginning to Advanced:  Teachers of English to Speakers of Other Languages (TESOL), Inc., 1997, pp. 20-21.

Proficient/Trial-mainstream
At this final stage, students usually can participate in academic topical conversations without difficulty.  In most cases, they can follow complex and multi-level directions without assistance, and they can understand oral information provided via electronic audio and video media.  Students at this level usually speak English fluently in social and grade-level academic settings, and they control age-appropriate syntax and vocabulary in their speech.

Generally, students read and understand factual information in non-technical prose as well as discussions on concrete topics related to special events.  They comprehend standard newspaper items addressed to the general reader, correspondence reports and technical materials.  At this level, they can write short papers and clearly express statements of position, points of view and arguments.  In their writing, they usually show control of varied sentence structures, spelling and vocabulary, expressing well-developed thoughts.
The chart on the next page indicates the five proficiency levels for each of the four communication domains:  listening, speaking, reading and writing.
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Benchmarks of English Language Proficiency by Language Domains

Based on the proficiency levels described on the previous pages, benchmarks have been established for each language domain. These benchmarks describe the language skills that LEP students should be able to demonstrate as they enter into a given proficiency level while they are in the indicated grade span. For this reason, the lowest benchmark level is the Beginning level, which is the first step for those LEP students currently in the Pre-functional level.

In a number of cases, the benchmarks relate to only one or two grades within a grade span. In such cases, the specific grades are indicated within the given grade span. For example, “K” marked in the grade span K-12 indicates that the benchmark relates only to kindergarten students.

Like the standards, the benchmarks relate to language that is:

• used in grade-appropriate academic settings;

• used in age-appropriate social settings; and

• appropriate for American social and cultural contexts.

Parents and teachers may access these standards at:
http://education.ohio.gov/GD/Templates/Pages/ODE/ODEPrimary.aspx?Page=2&TopicID=499
CURRICULUM

To meet the instructional needs of students, ESL Specialists in Delaware City Schools have many resources available for their use.  The following resources represent those that must be used to guide the planning and practice of the ESL Specialist.  These resources have the support of the Delaware City Schools Board of Education.

· Ohio English Language Proficiency Standards for Limited English Proficient Students

· Ohio Academic Content Standards for English Language Arts

· Language aspects of the Ohio Academic Content Standards for Mathematics

· Language aspects of the Ohio Academic Content Standards for Science

· Language aspects of the Ohio Academic Content Standards for Social Studies

· Language aspects of the Ohio Academic Content Standards for Foreign Language

CRITERIA FOR EXITING ESL/LEP PROGRAM

In order to exit from LEP programs in Ohio, students need to demonstrate the ability to understand, speak, read and write in English at a level in which they are able to:

a) successfully achieve in classrooms where the language of instruction is English;

b) meaningfully participate in academic assessments in English; and

c) fully participate in society in the United States.

The following criteria will be used to indicate that a student has attained the required level of English proficiency to exit from a district’s LEP program:

1.
Achievement at the proficient level in Ohio’s approved English language proficiency test in all language domains: listening, speaking, reading, writing and comprehension;

2.  
One year of successful participation in classrooms where the language of instruction is English (this is referred to as the “trial mainstream” period, which begins after the student has met the first exit criterion above); and

3.
Achievement at the proficient level on Ohio’s approved English language proficiency test for a second year

OR


4.
Achievement at the Advanced level on Ohio’s approved English language                       proficiency test AND attainment of proficient or above in Ohio’s most recent language arts assessments (reading and writing)
After successful completion of the above requirements, the ELL will exit the ESL program.  The ESL Specialist will notify parents by letter of the student’s change in status.  The student will continue to be monitored for two years after exiting the program for successful participation in the classroom and proficiency on Ohio’s Language Arts assessments.

APPENDIX A (FORMS)

Attachment 1:
EMIS Information Form with Home Language Survey and Parent Permission for Testing

Attachment 2:
Parents’ Permission for Participation in ESL Services

Attachment 3:
Teacher Referral for Assessment

Attachment 4:
ESL Grading Procedures

Attachment 5:
Trial Mainstream Progress Report

Attachment 6:
Exit Notification Letter to Parents
Attachment 1
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Attachment 2
DELAWARE CITY SCHOOLS

Referral for ESL Evaluation

Date____________________

Child’s Name____________________________________
Grade_________________

Address________________________________________ Birthdate_______________

Parent’s Name__________________________________________________________

Phone Number__________________________________________________________

School_________________________________________________________________

Please answer the following questions:

1. What language did you son or daughter learn when he or she first began to talk?

________________________________________________________________

2. What language does your son or daughter most frequently use with adults in the home?

________________________________________________________________

3. Which language is used most frequently by the adults in your home?

________________________________________________________________

4. What language do you use most frequently to speak to your son or daughter?

________________________________________________________________

5. Name the language(s) spoken in your home_____________________________

                           Yes___I am requesting an evaluation of my child for ESL services.

                            No___I do not want my child evaluated for ESL services.

_______________________


___________________________________

Date






Parent Signature

_____________________________

______________________________

Reviewed by: Administrator




Date

_____________________________

______________________________

ESL Teacher Referred to 



Date form forwarded to ESL Teacher
Attachment 3
DELAWARE CITY SCHOOLS
PARENTS’ PERMISSION FOR PARTICIPATION

English as a Second Language (ESL) Program

Name of Student___________________________________
Date_____________
Building__________________________________________
Grade____________

Dear Parents/Guardians:

Your child’s English communication skills have been assessed because your child’s home or native language is not English. 
The following are the results of your child’s English language assessments:

	Language Skill
	Proficiency Level
	Test Used

	Listening
	
	

	Speaking
	
	

	Reading
	
	

	Writing
	
	


Based on the results of the English language proficiency assessment as indicated above, an ESL Service Plan is being offered to help your child learn English and make academic progress.

Your child ____________________________________will be provided additional ESL instructional intervention at _____________________________school.

_____Administration

_____School Accum File

_____ESL File

ESL Services are designed to help your child attain English language proficiency as quickly as possible so that he or she can participate effectively in classrooms in which English is the language of instruction.  The following criteria will be used to indicate that a student has attained the required level of English proficiency to be exited from a district’s program for 
Limited English Proficient (LEP) program:

1.
Achievement at the proficient level in Ohio’s approved English language proficiency test in all language domains: listening, speaking, reading, writing and comprehension;

2.  
One year of successful participation in classrooms where the language of instruction is English (this is referred to as the “trial mainstream” period, which begins after the student has met the first exit criterion above); and

3.
Achievement at the proficient level on Ohio’s approved English language proficiency test for a second year; or

4.
Achievement at the Advanced level on Ohio’s approved English language                       proficiency test AND attainment of proficient or above in Ohio’s most recent language arts assessments (reading and writing)

.

Limited English proficiency is not a learning disability.  However, some students may have a learning disability in addition to being limited English proficient.  If your child is diagnosed as having a learning disability, s/he will be provided instruction consistent with an Individualized Education Plan (IEP) developed in collaboration with yourself, teachers, and other specialists.

If you disagree with the recommended program services, you may decline your child’s participation.  Your child will then be placed in the general instruction curriculum program.

We invite you to visit the school and meet with the staff to learn more about this program.  If you have questions, please contact _____________________by calling _____________. 

Sincerely,

_____________________________________________________
___________

                                                                                                District Official Name





Date

Please complete and sign the tear slip below.  Return it to your child’s teacher or building principal.  This program continues until your child is proficient in all skills areas of the English Language.

---------------------------------------------------------------------------------------------------------------------------------

My child, ________________________________, at______________________School, 

(check one)

(  will participate

( will NOT participate

in an appropriate English as a Second Language instructional program.

__________________________________________________________
___________

                                                   Parent/Legal Guardian Signature





Date

Attachment 4
DELAWARE CITY SCHOOLS

Teacher Referral for Assessment

English As A Second Language (ESL) Program

Student Name:_______________________________
School:_________________

Referring Teacher:____________________________
Grade:__________________

Building Principal:_____________________________

INTERVENTIONS IN PLACE – CHECK ALL THAT APPLY


_____ 
IAT Referral



_____Classroom Intervention


_____  Reading Intervention Services
_____ Small Group Intervention

AREAS OF STRENGTH – CHECK ALL THAT APPLY


_____  Attentive



_____ Shows Initiative


_____ Good Attendance


_____ Participates


_____ Organized



_____ Appropriate Attention Span


_____ Cooperative



_____ Acceptable Study Habits


_____ Follows Oral Directions

_____ Follows Written Directions


_____ Retains Information

ASSESSMENT DATA

         TEST GIVEN
                     LEVEL ACHIEVED
      RECOMMENDATION
	
	
	

	
	
	


Dates of Parent Contact regarding concerns: _________________________

Attach the following:
_____  Copy of original enrollment form




_____  Work Samples

_____ Copy of IAT interventions (if applicable) or classroom interventions tried provided

_____  Other relevant information

Please return this form with all documentation to the Building Principal to be forwarded to Student Services

Date Received___________

[image: image1.jpg]Delaware City
SCHOOLS
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         DELAWARE CITY SCHOOLS

           248 NORTH WASHINGTON STREET

         DELAWARE, OH  43015

(740) 833-1100   FAX: (740) 833-1149
       Achieving Excellence, Honoring Tradition
Parent Notification of Enrollment Letter for Years 1-3

___ New Enrollment

___ Continuing (second year)

___ Continuing (third year)

Date:

Dear Parent or Legal Guardian of _______________________________:

This school year your child is enrolled in _____ grade in the program checked below:

____ Transitional Bilingual Education                         ____ Transitional Program of Instruction

____ Dual Language/ Two-Way Immersion
          ____ Developmental Bilingual Education

____ Newcomer Program

A description of this program is attached. This program will help your child learn English and the subjects required for grade promotion. We believe that this program is the best option to meet your child’s instructional needs and promote academic success in school.  
This placement is based on your child’s English test results and other measures. Your child’s English language proficiency test scores indicate that your child is not fluent in English yet.

Your Child’s English Test Results

	Areas Tested
	Name of Test
	Student’s Score
	English Level

	Speaking

and Listening
	
	
	

	Writing


	
	
	

	Reading


	
	
	


You may accept or reject your child’s placement in this program. To accept the placement, you do not have to take any action. You may withdraw your child immediately from the program by sending a letter indicating your desire to the school or to the school district.  Your child will then be placed in the general instruction program for students who are fluent in English or in another program for students not fluent in English, if available at the school. Attached are descriptions of the programs available at the school.

We invite you to visit the school and meet with the staff to learn more about this program. If you have questions, please call the school at ____________________.

Sincerely,

_________________________

School Administrator
Carta de Notificación a los Padres 

___ Matricula Nueva
___ Continuación (segundo año)
                ___Continuación (tercer año)
____ Transición a la Educación Bilingüe  ____ Programa de Transición de Aprendizaje
____ Doble Lenguaje/Sumersión en ambos lados____ Educación y Desarrollo Bilingüe

____ Programa para los Nuevos
Adjunto sírvase encontrar la descripción de este programa.  Este programa ayudara a su hijo(a) a aprender el idioma Inglés y los cursos, o materias requeridas para pasar al siguiente grado superior.  Creemos que este programa es la mejor opción para lograr las necesidades de enseñanza de su hijo(a) y promover el éxito y desarrollo académico en la escuela.

Usted puede aceptar o rechazar la colocación de su hijo(a) en este programa.  Para aceptar la decisión de esta colocación, no es necesario que usted tome acción alguna.  Usted puede retirar a su hijo(a) inmediatamente del programa enviando una carta a la escuela o al distrito de la escuela indicando su deseo.  Entonces su hijo(a) será colocado en el programa general de instrucción o aprendizaje junto con los estudiantes que tienen un nivel de Inglés fluido, o en otro programa para los estudiantes que su nivel del idioma Inglés no es fluido, siempre y cuando el programa este disponible en la escuela.

Adjunto sírvase encontrar la descripción del los programas disponibles en la escuela.

Lo invitamos a que visite la escuela, conozca a nuestro personal, y para que reciba una mayor información sobre este programa.  Si usted tuviera alguna pregunta o duda, por favor llame a la escuela al teléfono____________________. 

Sinceramente, 

Administrador de la Escuela School Administrator 
Resultados del Examen de su Hijo(a)

La decisión de colocar a su hijo en este programa esta basada en los resultados obtenidos en el examen que su hijo(a) a rendido, así como también otras pruebas y medidas.  Los resultados del examen de capacidad en el idioma Inglés muestran que su hijo(a) aún no esta preparado todavía. 

Fecha: 

Estimado Padre o Apoderado Legal de_____________________________________: 

Este año escolar su hijo(a) esta matriculado en el___________ grado en el programa
seleccionado debajo:
Attachment 6

         DELAWARE CITY SCHOOLS

           248 NORTH WASHINGTON STREET

         DELAWARE, OH  43015

(740) 833-1100   FAX: (740) 833-1149
       Achieving Excellence, Honoring Tradition
Parent Approval Beyond Three Years 

Date:

Dear Parent or Legal Guardian:

The school recommends that your child, _________________________, continue in the

program checked below beyond the usual three year period in _______ grade.

____ Transitional Bilingual Education 


____ Transitional Program of Instruction

____ Dual Language/Two-Way Immersion 

____ Developmental Bilingual Education

A description of this program is attached. This program will help your child learn English and

the subjects required for grade promotion. We believe that this program is the best option to

meet your child’s instructional needs and promote academic success in school.

This recommendation is based on your child’s English test results and other measures. Your

child’s English language proficiency test scores indicate that your child is not fluent in English

yet.

Your Child’s English Test Results

	Areas Tested
	Name of Test
	Student’s Score
	English Level

	Speaking and Listening
	
	
	

	Writing
	
	
	

	Reading
	
	
	


We need your written approval to enroll your child in this program beyond three years.

To indicate your approval, please sign the attached form and return it to the school. If you do not sign this form, we cannot enroll your child in the program.  
You may withdraw your child immediately from the program at any time by sending a letter indicating your desire to the school or to the school district. Your child will then be placed in the general instruction program for students who are fluent in English or in another program for students not fluent in English, if available at the school. Attached are descriptions of the programs available at the school.

We invite you to visit the school and meet with the staff to learn more about this program. If you have questions, please call the school at ____________________.

Sincerely,

_________________________

School Administrator

Parent Approval Beyond Three Years pg. 2

PARENT/LEGAL GUARDIAN CONSENT FOR CONTINUED PLACEMENT

FOR SCHOOL YEAR __________________

____ Transitional Bilingual Education

____ Transitional Program of Instruction

____ Dual Language/Two-Way Immersion 

____ Developmental Bilingual Education

CHECK ONE:

______Yes, I give the school permission to place my child, ________________________, in the program checked above beyond the three-year period.

______I request a meeting to discuss the recommendation before I make my decision.

________________________________ ______________________

Parent Signature 



Date
Carta de Nofificación a los Padres
Fecha: 

Estimado Padre o Apoderado Legal: 

 ___ Transición a la Educación Bilingüe 

  ___ Programa de Transición de Aprendizaje
Adjunto sírvase encontrar la descripción de este programa.  Este programa ayudará a su hijo(a) a aprender el idioma Inglés y los cursos, o materias requeridas para pasar al siguiente grado superior.  Creemos que este programa es la mejor opción para lograr las necesidades de enseñanza de su hijo(a) y promover el éxito y desarrollo académico en la escuela.

Esta recomendación esta basada en los resultados obtenidos en el examen que su hijo(a) a rendido, así como también otras pruebas y medidas.  Los resultados del examen de capacidad en el idioma Inglés muestran que su hijo(a) aún no esta preparado todavía.   

Resultados del Examen de su Hijo(a)

Necesitamos su consentimiento y autorización por escrito para matricular, ó inscribir a su hijo(a) en este programa mas allá de los tres anos.

Para indicar su consentimiento, por favor firme el formulario adjunto y devuélvalo a la escuela.  Si usted no firma este formulario, nosotros no podremos inscribir o matricular a su hijo(a) en el programa.  

____ Doble Lenguaje/Sumersión en ambos lados

___ Educación y Desarrollo Bilingüe
La escuela recomienda que su hijo(a), _________________________, continúe en el programa seleccionado debajo, mas allá del periodo usual de los tres anos en el__________ grado.   

Usted puede retirar a su hijo inmediatamente del programa, o en cualquier momento, enviando una carta a la escuela, o a la escuela del distrito indicando su deseo.  Entonces su hijo(a) será colocado en el programa general de instrucción o aprendizaje junto con los estudiantes que tienen un nivel de Inglés fluido, o en otro programa para los estudiantes que su nivel del idioma Inglés no es fluido, siempre y cuando el programa este disponible en la escuela.

Adjunto sírvase encontrar la descripción del los programas disponibles en la escuela.

Lo invitamos a que visite la escuela, conozca a nuestro personal, y para que reciba una mayor información sobre este programa.  Si usted tuviera alguna pregunta o duda, por favor llame a la escuela al teléfono____________________. 

Sinceramente, 

Administrator de la Escuela  

                                                 Consentimiento de los Padres Más Allá de los Tres Años Pág.2

CONSENTIMIENTO DEL PADRE/APODERADO LEGAL PARA CONTINUAR EN EL PROGRAMA

____ Transición a la Educación Bilingüe ____ Programa de Transición de Aprendizaje
____ Doble Lenguaje/Sumersión en ambos lados____ Educación y Desarrollo Bilingüe
SELECCIONE UNO:

______ Si, otorgo a la escuela mi consentimiento para colocar a mi hijo(a), _____________ ________________________, en el programa seleccionado arriba por el periodo mas allá de los tres años.

______ Solicito una reunión para discutir la recomendación antes de tomar mi decisión.

________________________________                                     ______________________ 

 Firma del Padre                                                                            Fecha 

PARA EL AÑO ESCOLAR__________________ 

Attachment 7
ESL GRADING PROCEDURES
*OTELA Composite 1, 2:

Use S+, S, S- on report cards






Do not use A – F 

Use adapted progress report from teacher and ESL specialist to provide information

OTELA Composite 3:

Use S+, S, S- in areas of particular difficulty

Use grades in subjects of strength (may be an adjusted grade)

Used adapted progress reports

OTELA Composite 4:

Use regular grading system

* or MACII equivalent

Attachment 8
ELL Trial Mainstream Progress Report

Student__________________________________________ Grade_____________

ESL Instructor________________________ Date Trial Mainstream Began________

Provisional Date to End Trial Mainstream_____________________

Date of Review_____________________  Date of Next Review_________________
Items 1 through 5 are to be completed in consultation with the student’s academic team.

During  the preceding review period, the student:

1.
Demonstrated satisfactory understanding of the 



     
classroom language





____Yes  ____No

2.
Was able to perform classroom speaking tasks


satisfactorily






____Yes  ____No

3.
Demonstrated satisfactory comprehension of 


grade level reading materials




____Yes  ____No

4.
Was able to complete written assignments with 


satisfactory levels of grammar and vocabulary usage
____ Yes ____No

5.
Demonstrated sufficient competency in both oral


and written English to be able to participate effectively


in mainstream classrooms




____Yes  ____No

6.
Attained a composite score of 5 on the OTELA or


attained a composite score of 4 on the OTELA  and

proficient level or above on most recent Ohio’s 
Language Arts assessments




____Yes  ____No
If the answer to any of the first five questions is “No”, determine which of the following is relevant to the student’s performance (check all that apply): 
· Lack of English proficiency

· Lack of academic knowledge/skill

· Lack of effort

· Other (e.g., chronic absence)_________________________________

If the academic team concludes that lack of English proficiency is the principal barrier to learning, then additional language support will be provided.  If the team determines that lack of academic knowledge/skills or lack of effort is the barrier, then other interventions may be needed.

Results of the Review:

A.
Student demonstrated satisfactory progress and will (check one)



(  Continue on Trial Mainstream (if not year-end)



(  Be exited from the ESL program (if year-end)

B.
Student did not demonstrate satisfactory progress and will (check all the apply)


(  Receive English language support as needed (if not year-end)


(  Receive other support/interventions (if not year-end)


(  Continue in Trial Mainstream the following year (if year-end)
Attachment 9
DELAWARE CITY SCHOOLS

ENGLISH AS A SECOND LANGUAGE EXIT NOTIFICATION LETTER

Student___________________________________________
Grade__________________

ESL Instructor______________________________________  Date of Review__________

To:  Parents of _____________________________________________________________

Your child has successfully completed all requirements to demonstrate proficiency in English language skills for effective participation in the mainstream classroom.

Your child’s English proficiency has been regularly assessed by the Ohio Test of English Language Acquisition (OTELA), administered yearly as part of his/her English as a Second Language instruction.

We wish your child continued academic success.  If you have any concerns regarding your child’s exit from the English as a Second Language Program, please contact the ESL specialist at your child’s school.

Thank you,

_________________________________________

  ESL Specialist

APPENDIX B (Teacher Resources)


1.
Suggested Accommodations for ELL’s


2.
Myths about Second Language Learning


3.
Characteristics of Second Language Acquisition


4.
Acronyms Related to English Language Learners


5.
Glossary


6.
References

SUGGESTED ACCOMMODATIONS FOR ELL’s

1.
Shorten assignments

2.
Oral administration of test

3.
Visual cues to accompany oral directions

4.
Extended time for completion of assignments

5.
Study guide for tests

6.
Provide guided notes

7.
Teach in small group

8.
Reduce paper/pencil tasks

9.
Provide manipulatives

10.
Seat in close proximity to teacher

11.
Encourage student to underline key words of facts

12.
Allow students to express key concepts in own language

13.
Provide time and place for assistance with school projects

14.
Directly teach vocabulary used on tests

15.
Books on tape

16.
Peer tutoring

17.
Shorten length of oral tasks

18.
Provide clarification in primary language when applicable

19.
Monitor of individual student comprehension

20.
Simplify language and adjust rate of speech when needed

21.
Frequently monitor for comprehension

22.
Shorten length of tests to coincide with shortened vocabulary and assignments

23.
Open-note and book tests

24.
Re-take of tests

25.
Provide graphic organizers

26.
Provide alternate lessons or assessments to achieve the learning target

Myths about Second Language Learning
 

Myth 1: ESOL (English as a Second or Other Language) students learn English easily and quickly simply by being exposed to and surrounded by native English speakers.

 

Fact: Learning a second language takes time and significant intellectual effort on the part of the learner. Learning a second language is hard work; even the youngest learners do not simply "pick up" the language.

 

 

Myth 2: When ESOL learners are able to converse comfortably in English, they have developed proficiency in the language.

 

Fact: It can take 6 to 9 years for ESOL learners to achieve the same levels of proficiency in academic English as native speakers. Moreover, ESOL students participating in thoughtfully designed programs of bilingual or sheltered content instruction remain in school longer and attain significantly higher rates of academic achievement in comparison to students without such advantages. 

 

 

Myth 3: In earlier times immigrant children learned English rapidly and assimilated easily into American life.

 

Fact: Many immigrant students during the early part of this century did not learn English quickly or well. Many dropped out of school to work in jobs that did not require the kinds of academic achievement and communication skills that substantive employment opportunities require today. (TESOL, Inc., 1997, p. 3)

 
Source:  ESL Standards for Pre-K Student (TESOL, Inc. 1997)
CHARACTERISTICS OF SECOND LANGUAGE ACQUISITION
According to Roseberry-McKibbin (2002), the following are normal characteristics that English language learners may exhibit during their quest for proficiency in the English language. These types of behaviors are referred to as Code-switching, Fossilization, Interference, Interlanguage, Language Loss and Silent Period. Even though these types of behaviors may seem abnormal, they are perfectly normal in an English language learner’s proficiency development.
1. Code-switching may occur at the pre-functional level of proficiency. At this stage, a learner may substitute language functions from the first language into the grammatical and lexical forms of the second language. Students that are not proficient in their first language will exhibit more of this type of normal behavior (Langdon, 1992).
2. Fossilization refers to consistent “errors” in language development in the second language which prohibit the learner from achieving proficiency in English (Pica, 1994). Motivational strategies will help the English language learner move through this normal behavior.
3. Interference occurs when an English language learner carries rules from the first language into the second language. This is also known as transfer. According to Ervin-Tripp (1974), this behavior is more likely to be observed in a formal rather than an informal setting with complex sentences rather than simple sentences.
4. Interlanguage is the learner’s attempt to produce a set of rules in order to learn English. This type of normal behavior will constantly change over time as the learner tests each hypothesis about the language.
5. Language Loss occurs when an English language learner is unable to retain proficiency of the first language (Anderson, 1999; Brice, 2002; Schiff-Myers, 1992). 
6. Silent Period - during this time, there is little output even though the learner is exposed to input from the second language (Krashen, 1992; Brice, 2002).  Depending on the age of the child, this behavior can last anywhere from several weeks to several years. The younger the child, the longer the duration. (Tabors, 1997). 
ACRONYMS RELATED TO ENGISH LANGUAGE LEARNERS
♦ ESL-English as a Second Language

♦ LEP-Limited English Proficient

♦ ELL-English Language Learner

♦ L1-first or native language

♦ L2-second or additional language

♦ BICS-Basic interpersonal communication skills (oral skills that develop first)

♦ CALP-cognitive academic language proficiency (academic skills that take longer)

♦ TESOL-Teaching of English to speakers of other languages

♦ TESL-Teaching English as a second language

♦ EFL-English as a foreign language

♦ ESOL-English for speakers of other languages

♦ PHLOTE-Primary Home Language Other Than English

♦ SIOP- Sheltered Instruction Observation Protocol
GLOSSARY
Definitions followed by an asterisk (*) indicate that the source of the definition is from K-12 English Language Arts Content Standards, published by the Ohio Department of Education in 2003.
affix 
A word element that is added to a base word, either before (prefix) or after (suffix), which changes the meaning or grammatical function of a word. An example of a prefix is re-, as in reprint. An example of a suffix is -en, as in oxen.
antonym 
A word opposite in meaning to another word (e.g., good and bad).*
brainstorming 
A prewriting technique in which students, either alone or in groups, jot down all words or phrases that come to mind on a topic to expand the range of available ideas, to solve a problem or to clarify a concept.*
cognates 
Words related by derivation, borrowing, or descent and having similarities in written form and/or pronunciation (e.g., president in English and presidente in Spanish) *
cohesion 
The quality found in writing or formal speaking in which the ideas are clearly arranged so a reader or listener can follow the progression from one idea to the next.
comparison and 
An organizational structure of text in which a description of 
similarities contrast

and differences between two or more things occur.*
comprehension 
The process in which a reader constructs meaning through interaction with text; accurately understanding what is written or said.*

connotation 
The attitudes and feelings associated with a word as opposed to a word’s literal meaning.*
context clues 
Information a reader may obtain from a text that helps confirm the meaning of a word or group of words.*
conventions 

The accepted rules of written and spoken language.*
cues 
Hand, body or facial gestures and/or context clues that communicate meaning with little or no use of language.*

decode 
To analyze spoken or graphic symbols of a familiar language to ascertain their intended meaning. Note: To learn to read, one must learn the conventional code in which something is written in order to decode the written message.*

denotation 

The literal or “dictionary” meaning of a word.*

description 
One of the four traditional forms of composition in speech and writing that gives a verbal picture of a character and an event, including the setting in which they occur.
editing 
See writing process. e.g. Exempli gratia (Latin), meaning “for example.”*
figurative language Language enriched by word images and figures of speech (e.g.,                       metaphor, simile, personification).*
fluency 
The act of reading easily, smoothly and automatically with a rate appropriate for the text, indicating that students understand meaning.*
focus 
The center of interest or attention; in writing and speaking, the central idea.*
genre 
An established class or category of artistic composition or literature (e.g., poetry, drama or novel).*
graphic organizer 
A method of organizing information that incorporates the use of outlines, T-lists, Venn diagrams, or other graphic or pictorial devices.*
high-frequency 
A word that appears many more times than most other words in                       spoken or written language.*
homograph
A word with the same spelling as another word, whether or not pronounced alike, as pen (a writing instrument) vs. pen (an enclosure).*
homonym 
A word with different origin and meaning but the same oral or written form as one or more other words, as bear (an animal) vs. bear (to support) vs. bare (exposed). Homonyms include homophones and homographs.*

homophone 
A word with different origin and meaning but the same pronunciation as another word, whether or not spelled alike (e.g., hair and hare).*

hypothesize 
To make an assertion about something assumed but not positively known.*

idiom 
A combination of words that is not strictly in accordance with grammatical rules and often possesses a meaning other than its grammatical or logical one (e.g., an easy test might be described as a piece of cake). Note: LEP students usually are not familiar with most idioms and idiomatic phrases used in daily speech in the classroom and found in writing. Therefore, teachers need to take time to explain idioms and make sure that the LEP students understand them.*

intonation 

The rise and fall of a voice pitch.*

language 

The systematic use of sounds, signs and symbols as a method of

communication; in writing, the choice of words used to convey meaning.*

main idea 
The gist of a passage; the central thought; the chief topic of a passage expressed or implied in a word or phrase; the topic sentence of a paragraph; a statement in sentence form which gives the stated or implied major topic of a passage and the specific way in which the passage is limited in content or reference.*

media 
A means of communication, especially of mass communication, such as books, newspapers, magazines, radio, television, motion pictures, recordings and the Internet.*

metaphor 
A figure of speech in which an implied comparison is made between two unlike things (e.g., he’s a tiger on the football team).*

mood 
The feeling or atmosphere that a writer creates for a reader; a reflection of an author’s attitude toward a subject or theme.*

narration 
One of the four traditional forms of composition in speech and writing that tells a story or gives an account of something, dealing with sequences of events and experiences, though not necessarily in strict order.*

persuasion 
One of the four traditional forms of composition in speech and writing that moves the reader by argument or entreaty to a belief or position. *

persuasive 

A method used in speaking or writing to get an audience to agree technique                  with the speaker’s or writer’s point of view.*
plot 
The careful sequencing of events in a story generally built around a conflict.  Stages of plot include exposition (background), rising action, climax, falling action and denouement (resolution).*

point of view 

The perspective or attitude of a narrator of a piece of literature.*

prefix 


See affix

prewriting 

See writing process.

scaffolding 
A process in which more extensive instructional supports are provided early in learning and gradually withdrawn as the students gain more skill and independence (Chamot and O’Malley, 1994).

setting 

The time and place of the action of a literary work.*

sight word 
A word that is immediately recognized as a whole and does not require word analysis for identification.*

simile 
A figure of speech in which a comparison is made between two unlike things using the words like or as (e.g., she’s as sly as a fox).

skim and scan 
To examine or read something quickly, but selectively, for a particular purpose.*

speak clearly 
To pronounce at a level of clarity that does not impede communication. (Note: In the case of Limited English Proficient (LEP) students, “speak clearly” is not the same as “speak with native-like pronunciation.”

style 


An author’s distinctive manner of expression.*

suffix 


See affix.

support 
Instructional strategies that are designed to assist students in either comprehending speech and written texts or producing meaningful speech and written texts. Strategies include the use of visual aids, manipulatives, cues, graphic organizers, modified speech and simplified written texts, questioning and probing for clarification, explanations, modeling and peer tutoring. 

Limited support – A  minimal uses of the supports indicated above, only on an “as-needed” basis.

Extensive support – A systematic and regular use of the supports described above.

symbol 
A concrete thing used to suggest something larger and more abstract.*

synonym 
One of two or more words in a language that have similar meanings (e.g., answer and respond).*

syntax 
The way in which sentences are formed; the grammatical rules that govern their formation; the pattern or structure of word order in sentences, clauses and phrases.*

T-list


A graphic organizer used for note taking to record main ideas and supporting details with or without scaffolding (Chamot and O’Malley, 1994).

text structure 
An author’s method of organizing a text (e.g., sequencing, compare and contrast, cause and effect, or problem-solution).*

theme 
A topic of discussion or writing; a major idea or proposition broad enough to cover the entire scope of a literary work or work of art. Note: A theme may be stated or implied, but clues to it may be found in the ideas that are given special prominence or tend to recur in a work.*

tone 


The reflection of an author’s attitude toward his or her subject.*

tools to judge the 
These include rubrics, checklists and feedback from other persons.
quality of writing      
topic sentence 
A sentence intended to express the main idea in a paragraph or passage.*

Venn diagram 
A mapping technique using overlapping circles that show features either unique or common to two or more concepts.*

visual aid 
An instructional device, such as a chart, map, diagram, cutaway or overlay, that helps a reader comprehend information.*

voice 
In many languages, a syntactic pattern that indicates the verb-subject relationship; the principal voices in English and many other languages are active and passive.

writing process:

· prewriting: 
Determine audience and purpose of writing; formulate ideas, gather information and consider ways to organize them (e.g. through brainstorming, lists, webs and Venn diagrams).

· drafting: 
Organize with a developed beginning, middle and end; use complete sentences, transitional words and phrases.

· revising: 
Reread and assess for content, organization and clarity; add descriptive words and details.

· editing: 
Review with a focus on clarity, correctness, mechanics, structure and fluency.

· judging the 
Critique writing using rubrics, checklists and/or feedback    quality of             from other persons.  

      writing: 

· publishing: 
Prepare the document for display or sharing with others, using available technology. 
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