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	Date:
	1/25/05


Names and Titles of the People who served on the District Review Team:  (including at least one parent of a student with disabilities):

	Name
	Title
	
	Name
	Title

	George Thompson
	Superintendent
	
	Susie Williams
	DoSE, Preschool

	Chris Warren
	District Assessment Coord.
	
	Pam Greene
	DPP

	 Lisa Smith
	Curriculum Coach 
	
	Nancy Smallwood 
	LBD Teacher, CRT Chair 

	Kimberly Mason 
	Parent 
	
	Doris Blevins
	LBD Teacher, CRT Chair

	Sue Webb
	LBD Teacher, CRT Chair
	
	Evelyn Holland 
	 Counselor, CRT Co Chair

	Kim Robbins
	LBD Teacher, CRT Chair
	
	Trina Fuson  
	LBD Teacher , CRT Chair

	Cindy Hickman 
	LBD Teacher, CRT Chair
	
	Ann Stepp
	LBD Teacher, CRT Chair

	Betty Hobbs
	LBD Teacher, CRT Chair
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Kentucky Continuous Monitoring Process (KCMP)

Focused Improvement 

Reporting Instrument
	Cluster Area:  Early Childhood Transition 

	Question:  Are all children eligible for Part B services receiving special education and related services by their third birthday?  

	Probe EC 1:   (Applicable only to preschool programs)  Are all children exiting Part C who are eligible for Part B services receiving special education and related services by their third birthday?  707 KAR 1:290 Section 1(1); SISI 2.1e; 5.1b, e                                                                    

	Rubric

	4

Exemplary level of development and implementation
	3

Fully functioning and operational level of development and implementation
	2

Limited development or partial implementation
	1

Little or no development and implementation

	All eligible students have an IEP in place by their third birthday.  The district performs routine surveys of parents and teachers to determine program effectiveness.
	All eligible students have an IEP in place by their third birthday.
	The majority of eligible students have an IEP in place by their third birthday.
	Fewer than half of eligible students have an IEP in place by their third birthday.


	Performance Indicator:

EC 1.1:  All children eligible for Part B services exiting Part C receive special education and related services by their third birthday.  

Previously KCMP #6


	
[image: image3.wmf]Data Source:  

KCMP 1 - Record Review - Preschool 

(10% of 

the records of preschool students who exited Part C or a 

minimum of 10 records, maximum of 50) 


Quantifiable Data
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# of records reviewed 

1

# of records indicating a child eligible for Part B 

services has an IEP in place by the third birthday

50.00%

% of records indicating a child eligible for Part B 

services has an IEP in place by the third birthday





	District Rating:

2


	Explanation of data and description of plan for improvement or maintenance:

 Only three students were transitioned from First Steps Part C program in our school district.  Of these, one student was not evaluated in a timely manner because the school district was contacted by First Steps on 8/27/03 and the student's birth date was 10/24/03.  This student was placed three days after her third birthday.
Our district began to survey parents during the 2004-2005 school year for program effectiveness and input.  One change that has already impacted transition of Part C students in a powerful and meaningful way, was the assignment of a low-incidence disability itinerant teacher this year as the Part B transition contact person.  This teacher is our Teacher or Hearing impaired students and her low and flexible caseload has given her a more sufficient time to devote to transition activities than the previous staff person who served as the district transition contact person.  

We also now have a teacher devoted FULLY to identifying and serving IDEA preschool aged students and we know that this will impact timelines in a positive manner.  (Even though we were only a mere 3 days late on one student and that is what resulted in our rating of a 2)



	Probe EC 2:  (Applicable only to preschool programs) Does the district follow their child find procedures for children exiting Part C (or existing preschool transition agreement) including those related to timelines for referral, permission to evaluate, and placement?  707 KAR 1:300 Section 1; SISI 5.1a, c, e

	Rubric

	4

Exemplary level of development and implementation
	3

Fully functioning and operational level of development and implementation
	2

Limited development or partial implementation
	1

Little or no development and implementation

	All students are referred, evaluated, and placed according to district policies and procedures related to child find.  The district has entered into a current (within one year) transition agreement with interagency partners and there is compliance with the provisions listed in that agreement.
	All students are referred, evaluated, and placed according to district policies and procedures related to child find.


	The majority of students are referred, evaluated, and placed according to district policies and procedures related to child find.
	Fewer than half of students are referred, evaluated, and placed according to policies and procedures related to child find.



	Performance Indicator:

EC 2.1:  The district follows their child find procedures or existing preschool transition agreement related to:

· referral (notification, acceptance, timelines)

· permission to evaluate (process, timeline)

· placement (timeline)  

Previously KCMP #4
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KCMP 1 -

 

Record Review - Preschool 

(10% of 

the records of preschool students who exited Part C or a 

minimum of 10 records, maximum of 50)


Quantifiable Data:  
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# of records reviewed

Percent

2

# of records in which referral procedures were 

followed

100.00%

2

# of records in which permission to evaluate 

procedures were followed 

100.00%

2

# of records in which placement procedures were 

followed 

100.00%






	District Rating:

4


	Explanation of data and description of plan for improvement or maintenance:  
The data from the district record reviews indicates that the Bell County School District followed child find procedures related to referral, permission to evaluate, and placement.  A current transition agreement is enclosed with the substantiating data.  It was renewed May of 2003 and we have had an agreement in effect since 1999.


	Probe EC 3:  (Applicable only to preschool programs) Does effective transition planning occur for children exiting Part C as evidenced by the LEA attending the transition conference and providing joint training?  707 KAR 1:300 Section 1 (5) (6); SISI 5.1a, b, c; 6.1c, d; 6.2b

	Rubric

	4

Exemplary level of development and implementation


	3

Fully functioning and operational level of development and implementation
	2

Limited development or partial implementation
	1

Little or no development and implementation

	There is LEA participation in all transition planning conferences.  District participation is evidenced in the Individual Family Service Plan (IFSP) Transition Plan with responsibilities such as (but not limited to):  request for additional information, staff/parent training, and scheduled visitations.  Contacts with the family or follow up regarding any of the items listed above are included in the record.  The district has entered into a current (within one year) transition agreement with interagency partners and there is compliance with the provisions listed in that agreement.
	There is LEA participation in all transition planning conferences.  


	There is LEA participation in the majority of transition planning conferences.  
	There is LEA participation in fewer than half of transition planning conferences.  


	Performance Indicator:

EC 3.1:  The LEA is represented at the transition conference.  

Previously KCMP #3


	
[image: image8.wmf]Data Source:  

KCMP 1 - Record Review - Preschool 

(10% of 

the records of preschool students who exited Part C or a 

minimum of 10 records, maximum of 50)


Quantifiable Data:  
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# of records reviewed

2

# of records indicating LEA attendance at the 

transition conference 

100.00%

Percentage of records in which the LEA attended 

the transition conference






	District Rating:

3


	Explanation of data and description of plan for improvement or maintenance:  
All transition meetings are attended by Bonita Summers, who represents the school district. Bonita is also our teacher of the hearing impaired, as well as having LBD certification.  Bell Co has had a current transition agreement in place since 1999.  Ms. Summers ensures that the district receives documentation, such as copies of the IFSP and minutes of transition meetings, and these are provided to the DoSE as well as being filed in the students due process folder.


	Probe EC 3:  (Applicable only to preschool programs) Does effective transition planning occur for children exiting Part C as evidenced by the LEA attending the transition conference and providing joint training?  707 KAR 1:300 Section 1 (5) (6); SISI 5.1a, b, c; 6.1c, d; 6.2b

	Rubric

	4

Exemplary level of development and implementation


	3

Fully functioning and operational level of development and implementation
	2

Limited development or partial implementation
	1

Little or no development and implementation

	Multiple opportunities for joint transition trainings occur for families and professionals specific to Part B.  These may be provided within the district, or through district linkages such as special education cooperatives, Regional Training Centers or District Early Intervention Councils (DEICs).  The district facilitates a needs assessment/ evaluation process related to joint transition training and a parent survey related to the transition process.  The district has entered into a current transition agreement (within one year) with interagency partners and there is compliance with the provisions listed in that agreement.


	Multiple opportunities occur for joint transition training for families and professionals specific to Part B.  These may be provided within the district or through district linkages such as special education cooperatives, Regional Training Centers or District Early Intervention Councils (DEICs).


	Some opportunities occur for joint transition training for families and professionals specific to Part B.  These may have been provided within the district or through district linkages such as special education cooperatives, Regional Training Centers or District Early Intervention Councils (DEICs).
	Few or no opportunities occur for joint transition training for families and professionals specific to Part B. 


	Performance Indicator:

EC 3.2: Transition conference participants receive joint training 

related to transition planning.  

Previously KCMP #1a


	
[image: image11.wmf]Data Source:  

Sign-in sheets, agendas, logs/minutes, ARC 

minutes/summary, related documents, KCMP 4 - Parent Survey 

- Preschool, KCMP 6 - Teacher Survey - Preschool                                                                                                                                                                                                    

Formal and informal opportunities for parents and professionals 

to receive special education information specific to transition 

include those checked below.  

Type an x on all that apply:


Quantifiable Data: 
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parent training during transition conference

joint training

parent newsletters

transition as agenda item at staff meetings

technology-based information (email, website, 

trainings, etc.)

x

parent/professional trainings/workshops

x

training of receiving staff in preparation of specific 

child/disability

home visit for satisfaction survey or other 

transition information

preschool visit by family

phone contacts (specific to transition or 

completion of satisfaction survey)

parent-teacher conferences discussing transition 

planning

x

Other:

Coop Director, Ginger Brashear, attends all regional 

DEIC meetings and updates DoSE's at monthly 

coop meetings

 




	District Rating:

3


	Explanation of data and description of plan for improvement or maintenance:  
 At every Part C transition meeting, the Bell County School District Transition Specialist, Bonita Summers, provides information to the parents about the services offered through the school district.  At each meeting, a representative from our Blended Preschool Program (we are blended with Bell-Whitley Head Start) also attends and shares information about the preschool program schedule, personnel and curriculum.  
At this time, a Part C transition summary of the services offered to parents and contact staff has been added to the District Web Site Special Needs section-this was done January 2005.  As well, a newsletter that was mailed J anuary 2005 to every Part B IDEA eligible parent has a section describing Part C services.  These were not "checked" on page 9 because these activities were added during the 2004-2005 school year.

The Upper Cumberland Special Education Cooperative training in June for our Region included several workshops for parents and flyers were distributed to all IDEA parents about these trainings.  Some sessions were co-presented with Part C and Part B speakers. 

The Bell Co School District entered into a revised interagency agree ment May of 2003 which extended through May of 2004.



	Cluster Area:  Parent Involvement

	Question:  Is the provision of a free appropriate public education to children with disabilities facilitated through parent involvement in special education services?  

	Probe PI 1:  Are parents included at each ARC meeting?  707 KAR 1:320 Section 3(1) (a), Section 4; 707 KAR 1:340 Section 1; SISI 4.1g, 5.1a

	Rubric

	4

Exemplary level of development and implementation
	3

Fully functioning and operational level of development and implementation
	2

Limited development or partial implementation
	1

Little or no development and implementation

	Parents of students with disabilities are in attendance and/or are involved through alternative methods in the ARC process.  The district performs routine surveys of parents and teachers to determine program effectiveness.
	Parents of students with disabilities are in attendance and/or are involved through alternative methods in the ARC process.
	Parents of students with disabilities are in attendance and/or are involved through alternative methods in The majority of ARC meetings.
	Parents of students with disabilities are in attendance and/or are involved through alternative methods in fewer than half of ARC meetings.

	Performance Indicator:

PI 1.1:  Parents are included at each ARC meeting.  

Previously KCMP #16a


	
[image: image13.wmf]Data Source:  

KCMP 1 - Record Review - Preschool, KCMP 2 - Record Review - 

Age 3-13, KCMP 3

 - 

Record Review - Age 14 and Older 

(10% of records or a 

minimum of 10 records, maximum of 50)


Quantifiable Data: 
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# of records reviewed  

112

# of records that show parent attendance and involvement as 

documented in the IEP and Notice of Proposed/Refused Action 

(Conference Summary)  

24

# of records, in cases where the parent did not attend, showing 

documentation that all of the following occurred:  parents received 

written notification of meeting; parents were offered alternative 

meeting dates, locations, and means of participation;  and parents 

received copy of IEP and Notice of Proposed/Refused Action 

(Conference Summary)  

91.89%

% of records in which parents are involved.





	District Rating:

3


	Explanation of data and description of plan for improvement or maintenance:   
 A total of 148  records reviewed, district wide, by the school based collaborative review teams (approximately 20% of the IDEA eligible students) indicated that 12 students' parents were not present and there was no evidence that the parents had been involved, based upon the criteria in the form. Further analysis indicated that these students were primarily Out of these 12 records, 3 were clustered at BCHS.  Another note is that five of these, (41%) were at Lone Jack School Center an indicated that an alternative means of participation was not made available to the parents.
Program effectiveness surveying was begun Fall of 2004.



	Probe PI 2:  Are there opportunities for parents to receive special education information (e.g., parent newsletters, technology-based information, agency forums, seminars and parent workshops)?  707 KAR 1:330, Section 1; SISI 4.1g; 5.1a, c; 6.1d, e

	Rubric

	4

Exemplary level of development and implementation
	3

Fully functioning and operational level of development and implementation
	2

Limited development or partial implementation
	1

Little or no development and implementation

	There are multiple opportunities for all parents of students with disabilities to receive special education information in a variety of formats and/or methods, locations, times, etc. 
	There are three or more types of opportunities for parents of students with disabilities to receive special education information.

	There are one to two types of opportunities for parents of students with disabilities to receive special education information.
	There are no opportunities for parents of students with disabilities to receive special education information.  


	Performance Indicator:

PI 2.1:  Parents are afforded the opportunities to receive special education information.  The LEA offers opportunities and maintains documentation in district.  Previously KCMP #16a

	
[image: image15.wmf]Data Source:  

Sign-in sheets, agendas, logs/minutes, ARC minutes/summary, 

related documents, KCMP 4 - Parent Survey - Preschool, KCMP 5 - Parent 

Survey - School Age                                                                                                                          

Formal and informal opportunities for parents and professionals to receive special 

education information include those checked below: 

Type an x on all that apply:


Quantifiable Data:  


[image: image16.wmf]X

joint training

X

parent newsletters

technology-based information (email, website, homework hotline, 

agency forums/fairs

X

seminars

X

parent workshops

X

home visits 

phone contacts

X

parent-teacher conferences

X

Other:

Brochure developed 03-04 by BCHS for 8th grade IDEAstudents 

and parents about transitioning to BCHS Freshmen Center  Student 

planners are utilized at some schools (ie BCHS, Bell Central)





	District Rating:

4


	Explanation of data and description of plan for improvement or maintenance: 
 A multitude of documentation was provided by each school to support a wide variety of parent involvement and for parents to receive information.  All the documentation is on file at the Central office, but to summarize:

These trainings include "second cup of coffee" forums held regularly at the Resource Centers, a two evening support group that convened at an elementary (Page) for parents of students who have ADHD, a support group started by our former Moderate and Severe Disabilities instructor at Bell Central for parents of those students, and much,much more which is documented in notebooks maintained at the Central Office.  
The plan is to expand this into using technology through the new (Fall 04) district web site that is evolving, since we know many parents now have internet access.



	Cluster Area:  Free Appropriate Public Education in the Least Restrictive Environment

	Question:  Do all children with disabilities receive a free appropriate public education in the least restrictive environment that promotes a high quality education and prepares them for employment and independent living?  

	Probe FAPE.1.1:  Is the percentage of children with disabilities receiving special education by race/ethnicity significantly disproportionate to the percentage of children by race/ethnicity in the District’s general student enrollment?  OSEP Requirement:  Annual Performance Area IV: BFI; SISI 1.1c, g; 2.1e; 4.1b, c; 9.2a; 9.3a, b

	Rubric

	4

Exemplary level of development and implementation
	3

Fully functioning and operational level of development and implementation
	2

Limited development or partial implementation
	1

Little or no development and implementation

	All race/ethnicity subgroups of students with disabilities fall within the acceptable range of proportionality and longitudinal data reveals this trend over time.
	All race/ethnicity subgroups of students with disabilities fall within the acceptable range of proportionality.  


	One race/ethnicity subgroup of students with disabilities falls outside the acceptable range of proportionality.
	Two race/ethnicity subgroups of students with disabilities fall outside the acceptable range of proportionality.

	Performance Indicator:

FAPE 1.1:  The percentage of children with disabilities receiving special education by race/ethnicity is not significantly disproportionate to the percentage of children by race/ethnicity in the District’s general student enrollment.
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District Monitoring Profile


Quantifiable Data:  
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	District Rating:

3


	Explanation of data and description of plan for improvement or maintenance: 
 The Bell County School District has a very small minority population which renders this under-representational data statistically invalid.  Even such, programs have been implemented for several years to increase acceptance of diversity at all levels, Preschool-grade 12.  Learning Centers in our preschool classrooms include culturally diverse instructional materials.  Our insructional observation instrument devised by our Curriculum Coaches includes a section on looking at classrooms for diverse materials K-8.  All Guidance Counselors receive a subscription to the Southern Poverty Law Center's "tolerance" journals and many district schools are implementing the First Steps Program, which addresses diversity in an embedded manner.


	Cluster Area:  Free Appropriate Public Education in the Least Restrictive Environment

	Probe FAPE.1.2:  For each particular disability category, is the percentage of children by race/ethnicity significantly disproportionate to the percentage of children by race/ethnicity in the District’s general student enrollment?  OSEP Requirement:  Annual Performance Area IV.BF.I SISI 1.1c, g; 2.1e; 4.1b, c; 9.2a; 9.3a, b

	Rubric

	4

Exemplary level of development and implementation
	3

Fully functioning and operational level of development and implementation
	2

Limited development or partial implementation
	1

Little or no development and implementation

	The percent of students in each disability category is comparable with the District’s general student enrollment and longitudinal data reveals this trend over time.
	The percent of students in each disability category is comparable with the District’s general student enrollment.  
	There is no more than one disability category that is disproportionate with the District’s general student enrollment.

	There are two or more disability categories that are disproportionate with the District’s general student enrollment.


	Performance Indicator:

FAPE 1.2:  For each particular disability category, the percentage of children by race/ethnicity is not significantly disproportionate to the percentage of children by race/ethnicity in the District’s general student enrollment.  
	
[image: image19.wmf]Data Source:  

District Monitoring Profile 

Quantifiable Data:  
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White

African 

American

Hispanic

 Mental Disabilities

Yes

No

No

 Hearing Impairments

Yes

No

No

 Speech Language

Yes

No

No

 Visual Impairments

Yes

No

No

 Emotional Behavior Disability

Yes

No

No

 Orthopedically Impaired

Yes

No

No

 Other Health Impaired

Yes

No

No

 Specific Learning Disability

Yes

No

No

 Deaf/Blind

#DIV/0!

#DIV/0!

#DIV/0!

 Multiple Disabilities

Yes

No

No

 Autism

Yes

No

No

 Traumatic Brain Injury

Yes

No

No

 Developmental Disability

Yes

No

No




	District Rating:

3


	Explanation of data and description of plan for improvement or maintenance:   

The percentage of children by race/ethnicity is disporportional in two categories due to the very low prevalence of minority groups in our district school population.  Annually staff receive a form that is reviewed by the Superintendent on opening day assembly on "how to make a referral". 



	Cluster Area:  Free Appropriate Public Education in the Least Restrictive Environment

	Probe FAPE.1.3:  Is the percentage of children by race/ethnicity significantly disproportionate to the percentage of all students with disabilities for each particular educational setting in the District’s general student enrollment?  OSEP Requirement:  Annual Performance Area IV: BF.I; SISI 1.1c, g; 2.1e; 4.1b, c; 9.2a; 9.3a, b

	Rubric

	4

Exemplary level of development and implementation
	3

Fully functioning and operational level of development and implementation
	2

Limited development or partial implementation
	1

Little or no development and implementation

	The percent of time in regular educational environments is comparable with district data and there is a trend over time.
	The percent of time in regular educational environments is comparable with district data.


	The percent of time in regular educational environments is disproportionate with district data.


	The percent of time in regular educational environments is significantly disproportionate with district data.

	Performance Indicator:

FAPE 1.3:  The percentage of children by race/ethnicity is not significantly disproportionate to the percentage of all students with disabilities for each particular educational setting in the District’s general student enrollment.
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District Monitoring Profile  


Quantifiable Data:  
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	District Rating:

3


	Explanation of data and description of plan for improvement or maintenance:  
  We have only one hispanic student in our school district and that student is not IDEA eligible.


	Probe FAPE 2:  (Applicable only to secondary programs) Are high school graduation rates, and drop-out rates, for students with disabilities comparable to graduation rates and drop-out rates for non-disabled students? KRS 158.145, KRS 158.146, OSEP Requirement:  Annual Performance Report Cluster Area IV. BF II, NCLB.  KRS 158.6451 (1) (d); SISI 1.1e; 4.1b, 5.1a-e; 9.2a, b

	Rubric

	4

Exemplary level of development and implementation
	3

Fully functioning and operational level of development and implementation
	2

Limited development or partial implementation
	1

Little or no development and implementation

	No rubric developed for 2004-2005 submission year.

	Performance Indicator:

FAPE 2.1:  Graduation rates for students with disabilities are comparable to those for students without disabilities.

Previously KCMP #8


	
[image: image23.wmf]Data Source:  

District Drop-out Records                                          

(Kentucky will be able to disaggregate graduation rate data when the 

STI accumulator is functional.  Until that time, districts are asked to 

collect drop-out data by grade level [shaded section].  Future reporting 

will include rates for students with disabilities compared to students 

without disabilities.)


Quantifiable Data:
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2004-05

Graduation rate for students 

without disabilities

N/A

Graduation rate for students 

with disabilities

N/A

# of drop-outs for students 

with disabilities

9th grade

4

10th grade

2

11th grade

5

12th grade

1


*Graduation rate formula: 

2004 completers on-time (standard diploma in 4 years + IEP specifying more than 4 years)

2004 completers (standard diplomas + certificates + GED) + 2004 gr. 12 dropouts + 2003 gr. 11 dropouts + 2002 gr. 10 dropouts + 2001 gr. 9 dropouts

	District Rating:

N/A



	Explanation of data and description of plan for improvement or maintenance:
(None required for this submission.)


	Probe FAPE 2:  (Applicable only to secondary programs)  Are high school graduation rates and drop-out rates for students with disabilities comparable to graduation rates and drop-out rates for non-disabled students?  KRS 158.145, KRS 158.146, OSEP Requirement:  Annual Performance Report Cluster Area IV. BF II, NCLB.  KRS 158.6451 (1) (d); SISI 1.1e; 4.1b, 5.1a-e; 9.2a, b

	Rubric

	4

Exemplary level of development and implementation
	3

Fully functioning and operational level of development and implementation
	2

Limited development or partial implementation
	1

Little or no development and implementation

	Drop-out rates for students with disabilities are lower than or equal to drop-out rates for students without disabilities.

	Drop-out rates for students with disabilities are no more than 2% higher than those for students without disabilities.
	Drop-out rates for students with disabilities are between 2% and 3% higher than those for students without disabilities.
	Drop-out rates for students with disabilities are more than 3% higher than those for students without disabilities.

	Performance Indicator:

FAPE 2.2:  Drop-out rates for students with disabilities are comparable to those for students without disabilities. 

Previously KCMP #7
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District

 

Non-Academic Data and End-of-Year Exiting 

Table (Reporting SY ‘03-’04 dropouts)


Quantifiable Data:  


[image: image26.wmf]1277

43

3.37%

203

12

5.91%

2.54%

# of students without disabilities 

grades 7-12 counted as drop-outs for 

Drop-out rate for students without 

disabilities  

Total # of students with disabilities 

grades 7-12

# of students with disabilities grades 7-

12 counted as drop-outs for '03-'04

Drop-out rate for students with 

disabilities  

Difference

Total # of students without disabilities 

grades 7-12




Drop-out = An individual who: (1) was enrolled in school at some time during the previous school year; (2) was not enrolled at the beginning of the current school year; (3) has not graduated from high school or completed a state or district approved educational program; and (4) does not meet any of the following exclusionary conditions:  transfer to another public school district, private school, or state or district approved education program, temporary absence due to suspension or death.  (National Center for Educational Statistics (NCES) and adopted by the Kentucky Board of Education)


	District Rating:

2


	Explanation of data and description of plan for improvement or maintenance:  
 The District CIP which is targeting the 04-05 school year has several provisions for addressing the drop out rate of all students, especially students with disabiliites.  These include a modification of the drop out survey that KDE has district use to include a ONE week following instead of waiting until a month for the first visit.   Instruction at the high school is being tailored to student's learning styles through the Silver and Strong Thoughtful Classroom model-this is the second year for participation in that project and it involves using research based strategies that increase active and meaningful student engagement. 
It is also important to note that INITIALLY, when calculating the drop out disparity, there was NOT a disparity between IDEA and non-disabled students.  However, for the purpose of reporting drop out for accountability , students in alternative A6 settings in our district who were not residents of our district, were removed from the pool of drop outs and this skewed the numbers and, as a result, there was a disparity.  We operate a Day Treatment Program that serves five other school districts in Bell Co.  

Our current District CIP has many strategies for reducing the drop out rate. These, and additional strategies, will be continued and added in the District CIP, which at this time is under revision. 



	Probe FAPE 3:  Are suspension and expulsion rates for children with disabilities comparable to the rates for non-disabled children within the district?  OSEP Requirement:  Annual Performance Report Cluster Area IV. BF III; SISI 4.1a-c, e, f; 5.1a-d; 9.2a, b

	Rubric

	4

Exemplary level of development and implementation


	3

Fully functioning and operational level of development and implementation
	2

Limited development or partial implementation
	1

Little or no development and implementation

	The suspension rate for students with disabilities is lower than or equal to the rate for students without disabilities.

	The suspension rate for students with disabilities is no more than 2% higher than the rate for students without disabilities.
	The suspension rate for students with disabilities is 2% to 3% higher than the rate for students without disabilities.
	The suspension rate for students with disabilities is more than 3% higher than the rate for students without disabilities.

	Performance Indicator:

FAPE 3.1:  Suspension rates for students with disabilities are comparable to those for students without disabilities.

Previously KCMP #10


	
[image: image28.wmf]Data Source: 

 Safe Schools Report, End-of-Year Discipline Report for 

Special Education and other district suspension reports (Reporting SY 

’03-’04).


Quantifiable Data:  
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	District Rating:

1


	Explanation of data and description of plan for improvement or maintenance: 
 The prevalence of suspension in the non-disabled population was higher last year which made less of a disparity. The general population suspension rate is now about 3% lower than last year.  In a cursory examination of the student data, it appears that non-disabled students were suspended 40% of the time for fighting, but IDEA eligible were suspended 34% for fighting so it was not believed that the IDEA group was over-represented in terms of violent behavior. 
At Page School Center, students with IEP's constituted 34% of the students who were suspended.  At the Alternative site, over 40% of the out of school suspensions were students who were IDEA eligible.  Bell Central School Center greatly reduced all out of school suspensions during the 03-04 year and this is a school that historically had a high rate of suspension, a high rate of corporal punishment, and a high rate of sending students to alternative setting.

A pattern was noted at BCHS in that many of the IDEA students who were suspended were in ninth grade.  This pattern was noted early by the Principal at BCHS and the School Psychologist was sent to assist in analyzing data and making suggestions.  As a result, several LBD teachers attended behavior sessions at the Fall Conference, the DoSE contacted elementary special needs teachers by email and phone to encourage the start of responsibility such as  keeping up with daily planners, etc at the elementary level so students would be more prepared for high school.

At this time, the school psychologist is monitoring suspension data at Page, BCHS and Recovery, the schools with the highest supsension rates from 02-03, and giving feed back to those schools on a monthly basis. Our district Superintendent has spoken at several Principal meetings about the disparity in suspensions, so each school building administrator is aware of the disparity.  One elementary school, Lone  Jack, has meet with the Curriculum coach about the possibility of CHAMPS training.  The Principal of this school is very interested in starting this school wide discipline program and it is believe that this administrative level buy-in will enhance the chance of successful implementation.

The Curriculum coach assigned to Page school center is approaching the Principal at this school with a suggestion of implementing CHAMPS, but at this time a decision at the school level has not been made.  

At the district level, we are currently at the time of submission of this document, revising our CIP for FY06.  Suspension shall be addressed in the CIP revision. 



	Probe FAPE 3:  Are suspension and expulsion rates for children with disabilities comparable to the rates for non-disabled children within the district?  OSEP Requirement:  Annual Performance Report Cluster Area IV. BF III; SISI 4.1a-c, e, f; 5.1a-d; 9.2a, b

	Rubric

	4

Exemplary level of development and implementation


	3

Fully functioning and operational level of development and implementation
	2

Limited development or partial implementation
	1

Little or no development and implementation

	The expulsion rate for students with disabilities is lower than or equal to the rate for students without disabilities.

	The expulsion rate for students with disabilities is no more than 2% higher than the rate for students without disabilities.
	The expulsion rate for students with disabilities is 2% to 3% higher than the rate for students without disabilities.
	The expulsion rate for students with disabilities is more than 3% higher than the rate for students without disabilities.

	Performance Indicator:

FAPE 3.2:  Expulsion rates for students with disabilities are comparable to those for students without disabilities.  

Previously KCMP #10
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 Safe Schools Report, End-of-Year Discipline Report for 

Special Education and other district suspension reports (Reporting SY 

’03-’04).


Quantifiable Data:  
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	District Rating:

4


	Explanation of data and description of plan for improvement or maintenance:  
 Only one IDEA student was expelled and seven non-disabled students were expelled. BCHS has indicated that they are going to re-institute a mediation process, possibly involving peers but at the least involving the Counseling staff, in order to be proactive with the behavior of all students.  Mediation will also be utilized after an offense, such as fighting, has occurred so that the involved students will see the other person AS a "person", with a hopeful outcome of lessening fighting at the high school.

Most expulsions are drug related (trafficking or second offense result in expulsion consideration under our code of conduct) , in fact all expulsion of 2003-2004 were either drug or weapon related offenses.  At this time (January 2005) the Board of Education is planning to enter into an agreement to partially fund, cooperatively with the Co  Sherrif Department,  to fund a drug dog to perform un-announced "sweeps" on at least a monthly basis through our schools. We feel this would be a deterrent  to one of our primary reasons for expulsion-drugs.  



	Probe FAPE 4:  Do performance results for children with disabilities on large-scale assessments improve at a rate that decreases any gap between children with disabilities and their non-disabled peers?  OSEP Requirement:  Annual Performance Report Cluster Area IV. BF IV; KRS 158.649; KRS 158.805(1); SISI 2.1d, h; 3.1a-d, f, g; 5.1e; 9.2a, b; 9.6c

	Rubric

	4

Exemplary level of development and implementation
	3

Fully functioning and operational level of development and implementation
	2

Limited development or partial implementation
	1

Little or no development and implementation

	Performance level scores in both reading and math across all assessed grade levels reveal there is no gap between students with and without disabilities.
	Performance level scores in both reading and math across all assessed grade levels are improving at a rate that results in a decrease in the achievement gap between students with and without disabilities.
	Performance level scores in reading and math across all assessed grade levels are improving at a rate that results in a decrease in the achievement gap between students with and without disabilities.  (At least four “Yes” responses in the Summary Table below.) 


	Performance level scores in reading and math across all assessed grade levels are improving at a rate that results in a decrease in the achievement gap between students with and without disabilities.  (Less than four “Yes” responses in the Summary Table below.)

	Performance Indicator:

FAPE 4.1:  Performance rates for children with disabilities on CATS assessment in math and reading reflect a reduction in the gap between children with disabilities and their non-disabled peers.

Previously KCMP # 13
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2003 and 2004 District Kentucky Performance Reports  

(Data reflects implementation of “rule of 10”.) 


Quantifiable Data:  
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	District Rating:

2 


	Explanation of data and description of plan for improvement or maintenance:  
 Novice reductiton in IDEA eligible fifth grade math was substantial (18%) and this should be celebrated, however non-disabled math gains of 7% for non-disabled students were not matched by IDEA students.  Math overall is a relative district weakness.  Likewise, the other area where IDEA students did not decrease the gap was seventh grade reading where there was an even larger decrease in novice students (28% reduction of novice), however improvements with the IDEA students in terms of those reaching proficiency was not as great as with the non-disabled students who reached proficiency.  Plans for improvement in these areas, and for maintenance in areas where the gap decreased, will be incorporated into the District Comprehensive Improvement Plan.  We  will begin dialog tomorrow, just days after the test results, at a district level and the next day (10/13/04) a Principal meeting is scheduled to discuss our test results with that group.  Our Curriculum coaches are involved at both levels.  The Superintendent has formed an instructional committee that is meeting every 3-4 weeks, consisting of the curriculum coaches, Assistant Principals, district administrators and other key instructional people to discuss and analyze data and work toward revision of the District CIP to increase student achievement. 
At the time of submission of this document to KDE (January 2005), the following initiatives for reducing the disability subpopulation achievement gap are being implemented:

1. The district curriculum alignment and revision process has had the first phase completed on schedule and the next step is to involve groups of teachers on the first available snow day this winter.

2. Many schools have held faculty meetings after school to discuss the importance of documenting accommodations and modifications in lesson plans, varying instructional strategies, etc.  One school principal (Bell Central), as a result of an instructional leadership committee, has mandated interventions for ALL students in the school who are not being successful.  Another school principal has mandated that all teaching staff maintain an assessment of progress notebook demonstrating varying assessments.

3.  The computers at the alternative site (which is about 27% special needs students) are being upgraded to permit Read and Write Gold software for all students in all settings.

4.  An after school clinic has been held three times at Page school where STLP students are working with faculty and special needs students on learning and using Read and Write Gold together.  Coop consultant Renee Leach is the trainer for these sessions.

5.  All three curriculum coaches are being trained this year to BE TRAINERS of content enhancement strategies in our elementary schools. They have begun demonstrating some of these through their own training in classrooms where general and special needs teachers can observe as they model the strategies.

6.  There has been a dramatic increase in classroom visits by district central office staff since August of this year and a log is submitted to the Superintendent at the end of each month documenting involvement  in each administrator's "adopted liaison school."

Other goals and strategies to reduce the achievement gaps at each school will be incorporated into the respective school's CIP and in the district plan, but these plans are currently, at this time, being developed for FY06 and are not due for submission at this time.



FAPE 4.1:  Quantifiable Data

Reading
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FAPE 4.1:  Quantifiable Data

Mathematics
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	Probe FAPE 5:  Are children with disabilities (including preschoolers) educated with non-disabled peers to the maximum extent appropriate?  707 KAR 1:350 Section 1; OSEP Requirement:  Annual Performance Report Cluster Area IV. BF V; SISI 3.1a-d, f; 4.1a-f, h, I; 8.1a-f

	Rubric

	4

Exemplary level of development and implementation
	3

Fully functioning and operational level of development and implementation
	2

Limited development or partial implementation
	1

Little or no development and implementation

	Students with disabilities (including preschoolers) are educated with their non-disabled peers to the maximum extent appropriate.  The district seeks and maintains innovate ways to ensure inclusion that can be replicated by other districts.
	Students with disabilities (including preschoolers) are educated with their non-disabled peers to the maximum extent appropriate.
	A single occurrence has been substantiated where student(s) with disabilities (including preschoolers) were not educated with their non-disabled peers to the maximum extent appropriate. 

	Multiple occurrences have been substantiated where students with disabilities (including preschoolers) were not educated with their non-disabled peers to the maximum extent appropriate.



	Performance Indicator:

FAPE 5.1:  In the past year, there have been no substantiated complaints or hearings in which the district was found to be in violation related to least restrictive environment (LRE) or mediations in which LRE was the issue.
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District’s complaint, hearing and mediation data.


Quantifiable Data:  
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	District Rating:

4


	Explanation of data and description of plan for improvement or maintenance: 
 
There have been no  KDE complaints or hearings in this school district for any reason since about 1989-90.  We feel this is at least partially reltaed to the following practices which we will be continuing:

1.  The ARC's utilize chairpersons who are trained and know the importance of carefully explaining procedural safeguards to parents

2.  ARC's continue to base decisions on the individual student and not  a disability category or administrative convenience

3.  Administrators and teachers are willing to explore options and brainstorm on appropriate practices-it is important to reach a consensus at ARC meetings and this is manifested in practice 



	Probe FAPE 6:  Are the early language/communication, early literacy (pre-reading), and social-emotional skills of preschool children with disabilities receiving special education and related services improving?  OSEP Requirement:  Annual Performance Report Cluster Area IV. BF VI; SISI 1.1c, g; 2.1e; 3.1a-c, f; 5.1e

	Rubric

	4

Exemplary level of development and implementation


	3

Fully functioning and operational level of development and implementation
	2

Limited development or partial implementation
	1

Little or no development and implementation

	No rubric developed for 2004-2005 submission year



	Performance Indicator:

FAPE 6.1:  The early language/communication, early literacy (pre-reading), and social-emotional skills of preschool children with disabilities receiving special education and related services have improved. 


	Data Source: IEP Progress Data, pre and post tests.
Quantifiable Data:  
First district data collection will begin during 2004-2005 school year, to be submitted in January 30, 2006 submission of KCMP Reporting Instrument.



	District Rating:

N/A



	Explanation of data and description of plan for improvement or maintenance:

(None required for this submission.)


	Cluster Area:  Secondary Transition

	Question:  Is the percentage of youth with disabilities participating in post-school activities (e.g., employment, education, etc.) comparable to that of non-disabled youth?  

	Probe ST 1:  Are successful transition rates for youth with disabilities comparable to their non-disabled peers?  KRS 158:6451 (1) (f); SISI 1.1d, e; 4.1a, c, e, h; 5.1a, d, e; 9.2a, b; 9.3a

	Rubric

	4

Exemplary level of development and implementation
	3

Fully functioning and operational level of development and implementation
	2

Limited development or partial implementation
	1

Little or no development and implementation

	The successful transition rate for students with disabilities is equal to or higher than the successful transition rate for students without disabilities.

	The successful transition rate for students with disabilities is no less than 2% lower than those for students without disabilities.
	The successful transition rate for students with disabilities is 2% to 3% lower than for students without disabilities.
	The successful transition rate for students with disabilities is significantly lower (more than 3%) than for students without disabilities.

	Performance Indicator:

ST 1.1 Successful transition rates for youth with disabilities are comparable to the successful transition rates for youth without disabilities.  Previously KCMP #17
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Senior Surveys as required in Kentucky’s 

Nonacademic Data Report Guidelines


Quantifiable Data:  
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	District Rating:

4


	Explanation of data and description of plan for improvement or maintenance:   
 BCHS and Alternative School Collaborative Review Teams obtained senior survey data from the Counselor/Counelor Assistant who had done all the Senior surveys for each school.  This was then tallied by each school and submitted, along with the names, to the DoSE to compile in the above data cells. 
It is hoped that continuing to utilize programs such as JAGS and the Community Based Transition Work program (job coach) will lay the ground work for continuing successful transition to post secondary settings, such as gainful employment. It is also believed that focusing on the transition plan at ARC meetings will enable  continued transition success for IDEA eligible students.  



	Probe ST 2:  (Applicable only to programs serving youth age 14 or over) Does youth involvement occur through the ARC process relative to transition planning, beginning at age 14?  SISI 1.1e; 4.1c, I; 5.1a

	Rubric

	4

Exemplary level of development and implementation
	3

Fully functioning and operational level of development and implementation
	2

Limited development or partial implementation
	1

Little or no development and implementation

	Students with disabilities age 14 and older are in attendance and actively involved in the ARC decision-making process relative to transition planning.
	All students with disabilities age 14 and older are in attendance and/or are involved through alternative methods in the ARC process relative to transition planning.
	The majority of the students with disabilities age 14 and older are in attendance and/or are involved through alternative methods in the ARC process relative to transition planning.
	Fewer than half of the students with disabilities age 14 and older are in attendance and/or are involved through alternative methods in the ARC process relative to transition planning.

	Performance Indicators:

ST 2.1:  Youth involvement occurs through the ARC process relative to transition planning, beginning at age 14.  

Previously KCMP #16b
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Quantifiable Data:  
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	District Rating:

2


	Explanation of data and description of plan for improvement or maintenance: 
This district conducted training by utilizing the Coop in November 2003 with all secondary staff and all elementary special needs staff who are assigned older special needs students, with the exception of one teacher from Page School Center  who was not present due to illness.  It is apparent that a follow-up training needs to be held and Coop consultants will additionally be requested to provide on site technical assistance to include record monitoring as followup that the technical assistance was effective. Record reviews for all transition items shall be unannounced and a summary of the results will be provided to both the district Director of Special Education and the Superintendent.  Additionally, strategies to improve the attendance of 14 year olds at ARC meetings shall be incorporated in the Bell County High School Comprehensive Improvement Plan and the District Plan as well. 


	Probe ST 3:   (Applicable only to programs serving youth age 14 and older)  Beginning at age 14, does each student’s IEP contain a Statement of Transition Service Needs?  707 KAR 1:320 Section 6 (1); SISI 1.1d, e, g: 4.1a, c, h; 5.1a,e

	Rubric

	4

Exemplary level of development and implementation
	3

Fully functioning and operational level of development and implementation
	2

Limited development or partial implementation
	1

Little or no development and implementation

	The IEPs of students with disabilities age 14 and older contain statements of transition service needs that are aligned with the IGP and projected course of study.  These statements are updated annually.
	The IEPs of  all students with disabilties age 14 and older contain statements of transition service needs. These statements are updated annually.
	The majority of IEPs of students with disabilities age 14 and older contain statements of transition service needs. These statements are updated annually. 
	Fewer than half of the IEPs of students with disabilities age 14 and older contain statements of transition service needs. 


	Performance Indicators:

ST 3.1:  Beginning at age 14, each student’s IEP contains a Statement of Transition Service Needs.  

Previously KCMP #18
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KCMP 3 -

 

Record Review - Age 14 and Older 

(10% of 
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records, maximum of 50)


Quantifiable Data:  
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	District Rating:

2


	Explanation of data and description of plan for improvement or maintenance: 
  This transition item has been an area of need in the Bell County School district nearly every year.  One contributing issue is that BCHS had several new teachers employed over the past couple of years and, although training occurred November  of 2003 for these teachers, there does seem to be only a limited impact on this item.  

As with the monitoring item on student involvement, it appears that training needs to be again conducted, but also a mechanism for followup needs to occur through ongoing record monitoring that is unannounced and involves outside independent persons, such as consultants with the Upper Cumberland Special Education Cooperative.  The Director of Special Education will also be conducting onsite classroom visits to include   record monitorings of transition items.  This item will be addressed in the District Comprehensive IMprovement plan of FY06, which is currently being revised.  



	Probe ST 4:  (Applicable only to programs serving youth age 14 and older)  Has each youth with a disability completed an Individual Graduation Plan (IGP), including a projected course of study?  707 KAR 1:320 Section 6 (1), 704 KAR 3:305, Section 2(1); SISI 1.1d, e; 4.1a, i; 5.1a, d

	Rubric

	4

Exemplary level of development and implementation


	3

Fully functioning and operational level of development and implementation
	2

Limited development or partial implementation
	1

Little or no development and implementation

	Youth with disabilities age 14 and older have completed IGPs that include assessment data which is linked to projected needs and the designed course of study.


	All youth with disabilities age 14 and older have completed IGPs, including a projected course of study.

	The majority of youth with disabilities age 14 and older have completed IGPs, including a projected course of study.
	Fewer than half of youth with disabilities age 14 and older have completed IGPs, including a projected course of study.



	Performance Indicator:

ST 4.1:  Each youth with a disability has completed an Individual Graduation Plan (IGP), including a projected course of study.  

Previously KCMP #18
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KCMP 3 - Record Review - Age 14 and Older 
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Quantifiable Data:  
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	District Rating:

2


	Explanation of data and description of plan for improvement or maintenance: 
 Our high school, probably more than our alternative high school, has experienced problems in this area for many years (since 1999) with some improvement, but not a significant amount of progress, shown in this area.  The IGP is not consistently completed with a multiyear course of study-often only one or two years is listed but not a projection of all four years of highschool.  There has been training on this, but with little impact.  It appears that one-shot training is not sufficient and ongoing record reviews with resulting consultations with individual case managers will be necessary.

Part of the problem appears to be logistical.  The IGP is active and general education home advisory teachers work on it.  This means that the IGP is kept in another part of the large BCHS building and is not readily available to the special needs case manager for review and for ARC meetings.  Keeping a copy of the Individual Graduation Plan in the special needs folder would mean that the copy would not be current.

The DoSE shall contact the Coop to ask the consultants what appears to work in districts that have been successful with ST4.1 and will recommend to the District and school CIP teams to incorporate such strategies into the plan for FY06, which is currently being developed. 



	Probe ST 5:  (Applicable only to programs serving youth age 16 and older)  Beginning at age 16, does each student’s IEP contain a Statement of Needed Transition Services including, if appropriate, a statement of the interagency responsibilities or any needed linkages?  707 KAR 1:320 Section 6 (2), (3), (5), (6); SISI 1.1d, e; 4.1a, i; 5.1a, d

	Rubric

	4

Exemplary level of development and implementation


	3

Fully functioning and operational level of development and implementation
	2

Limited development or partial implementation
	1

Little or no development and implementation

	IEPs of students with disabilities age 16 and older contain statements of needed transition services that are aligned with the IGP and projected course of study including, if appropriate, interagency responsibilities and any needed linkages.
	IEPs of  all students with disabilties age 16 and older contain statements of needed transition services including, if appropriate, interagency responsibilities and any needed linkages.
	The majority of IEPs of students with disabilities age 16 and older contain statements of needed transition services including, if appropriate, interagency responsibilities and any needed linkages.
	Fewer than half of IEPs of students with disabilities age 16 and older contain statements of needed transition services including, if appropriate, interagency responsibilities and any needed linkages.

	Performance Indicator:

ST 5.1:  Beginning at age 16, each student’s IEP contains a Statement of Needed Transition Services including, if appropriate, a statement of the interagency responsibilities or any needed linkages.  

Previously KCMP #19
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Quantifiable Data:  
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total records reviewed  

16

# of records showing IEPs contain statements of 

needed transition services (e.g.,  instruction, related 

services, community and employment experiences, 

adult living experiences) including, if appropriate, a 

statement of interagency responsibilities or any needed 

linkages        

62%

% of records showing IEPs contain statements of 

needed transition services including, if 

appropriate, a statement of interagency 

responsibilities or any needed linkages





	District Rating:

2


	Explanation of data and description of plan for improvement or maintenance: 
  There has training provided in November 2003 by Kathy Eversole, Upper Cumberland Special Education Coop Consultant, on this and other areas relevant to post-secondary transition of special needs students.  The KCMP results, however, indicate that this training has had limited impact in actual outcomes.  As with the other items, it appears that records will need to be spot checked and case managers targeted for on-site, ongoing technical assistance, possibly using the Coop consultants for some of this.  A strategy or strategies shall be embedded in the District Comprehensive Plan for 05-06 which is at this time being developed.
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		33		# of records reviewed

		22		# of records indicating LEA attendance at the transition conference (Record Review)

		0.00%		Percentage of records in which the LEA attended the transition conference
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		77		# of records reviewed		Percent

		22		# of records in which referral procedures were followed (Record Review)		28.57%

		33		# of records in which permission to evaluate procedures were followed (Record Review)		42.86%

		11		# of records in which placement procedures were followed (Record Review)		14.29%






_1145270967.xls
Sheet1

		# of students without disabilities grades 7-12 counted as drop-outs for 03-04

		Total # of students without disabilities grades 7-12

		Drop-out rate for students without disabilities:		0.00%

		# of students with disabilities grades 7-12 counted as drop-outs for 03-04:

		Total # of students with disabilities grades 7-12

		Drop-out rate for students with disabilities:		0.00%

		Difference:		0.00%






