Comprehensive School Improvement Plan (CSIP)
Rationale
​School improvement efforts are a collaborative process involving multiple stakeholders. Through the improvement planning process, leaders focus on priority needs, funding, and closing achievement gaps among identified subgroups of students. When implemented with fidelity, the Comprehensive School Improvement Plan (CSIP)cultivates an environment that promotes student growth and achievement. 
While the focus of continuous improvement is student performance, the work must be guided by the aspects of teaching and learning that affect performance. An effective improvement process should address the contributing factors creating the learning environment (inputs) and the performance data (outcomes). Through the Needs Assessment for Schools, priorities were identified and processes, practices, and/or conditions were chosen for focus. This goal building template will assist your improvement team toaddressthose priorities andoutline your targets and the activities intended to produce the desired changes.Progress monitoringdetails will ensure that your plan is being reviewed regularlyto determine the success of each strategy.
Please note that theobjectives (short-term targets) set by your school under the Achievement Gap section of this planning template will be used by the district’s superintendent to determine whether or not your school met its targets to reduce the gap in student achievement for any student group for two consecutive years as required by KRS 158.649. Likewise, operational definitions for each required planning component can be found on page 2 of the planning template.
For those schools operating a Title I Schoolwide Program, this plan meets the requirements of Section 1114 of the Every Student Succeeds Act as well as state requirements under 703 KAR 5:225. No separate Schoolwide Program Plan is required.  
Requirements for Building an Improvement Plan
· The required school goals include the following:
· For elementary/middle school, these includeproficiency, separate academic indicator, achievement gap, and, growth.
· For high school, these includeproficiency, separate academic indicator, achievement gap, graduation rate, and transition readiness.

1: Proficiency

	Goal 1 (State your proficiency goal.):  To increase the average proficient/distinguished percentage for elementary reading from 23.9% to 34% and for middle school reading from 28.2% to 38.2%.  To increase the average proficient/distinguished percentage for elementary math from 10.6% to 20.6% and for middle school math from 12.1%  to 22.1% by 2024.

		Objective	
	Strategy
	Activities 
	Measure of Success
	Progress Monitoring 
	Funding

	Objective 1 (Reading)
Increase the average proficient/distinguished from 25% to 50% by 2022. 

	Design and Deploy Standards
	The following activities are deployed to ensure monitoring measures are in place to support high fidelity in teaching to the standards, by way of walk-thrus and observations: formal and informal.

READING	
·  Reading scores are recorded in Member Center, Student scores on classroom administered learning checks and MAP scores are recorded and displayed for review in school’s data room. 
·  Scores for virtual students are also being reported through Odyssey-Ware lessons and through lessons conducted in Google Meets and through Google Classroom. 
· Regular PLC’s are held in which teachers, building administration, and district administrators analyze MAP and classroom data to drive instruction.
· Students are being screened and placed into appropriate groups for Corrective Reading and Reading Mastery.
· Regular RTI committee meetings are held to place students into appropriate RTI cohorts.
 Interventions for students both virtually and in person will also be provided through CCEIS/RTI.  This data will be maintained on a database and kept by principals and classroom teachers in collaboration with central office staff.

	MAP Scores/KSA scores
	
	No Funding Required

	
	
	
	
	
	

	
	Review, Analyze and Apply Data
	Develop a clearly defined RTI school/district-wide process with applicable checklist(s) and documentation tools, including such information as service
· frequency, intervention programs/strategies, SMART goal measurement, and progress monitoring checks.  
· The school-wide RTI process involves using MAP scores to identify students in need of intervention programs.  
· Intervention programs are administered during students’ rotation classes and will include technology-based MAP Accelerator, Gizmo, Odyssey-ware, Google Classroom, Google Meets as well as various one-on-one reading and math strategies.
· Intervention strategies will be administered by both classified and certified staff, including Gear Up academic interventionists.
· The Save the Children program will also provide targeted interventions in reading.
· Interventions for students will also be provided for students through CCEIS in reading and math.
· This data will be maintained on a database and kept by principals and classroom teachers in collaboration with central office staff.
	MAP scores, KSA scores
	
	Title 1: Professional Development

	
	
	During scheduled data analysis PLC’S teachers create action plans that include a “Watch (Cusp) List” for students performing below proficiency based on the previous year’s state assessment data.  This list is monitored and revised based on MAP assessment administered three times a year.
	MAP scores/ KSA scores
	
	ELGIN

	
	Establishing Learning Culture and Environment
	Ensure culturally responsive behaviors are modeled among faculty, staff, and students: specifically growth mindset.
	MAP scores, KSA scores
	
	Title 1: Professional Development

	
	
	· Regular observations/walk-thrus by school and district administrators are conducted to ensure that classroom teachers plan for and incorporate culturally responsive practices.
· Lesson plans are submitted to school administrators on a weekly basis and are monitored for implementation.
· Interventions for students will be conducted through CCEIS/RTI and are maintained on a database and shared with administrators regularly.
	
	
	

	Objective 2 (Math)
Increase the average proficient/distinguished from 11% to 40% by 2022. 

	Design and Deploy Standards
	The following activities are deployed to ensure monitoring measures are in place to support high fidelity in teaching to the standards, by way of walk-thrus and observations: formal and informal.

MATH
· observations, classroom data/running records, and standards mastery checks: Regular observations and feedback by administration.
· Teachers observe peers both within the school as well as schools. 
· Math school leads, coaches, and district supervisors (will be conducted when the district math lead returns from medical leave) conduct observations and provide feedback in order to ensure that C-P-A (concrete-pictorial-abstract) Initiatives are part of daily instruction.  
· Teachers also reflect on their own implementation and understanding of the C-P-A Initiative.  
· Teachers report class averages on math chapter tests to both school and district math leads for tracking and review.
· Regular RTI committee meetings are held to place students into appropriate RTI cohorts.
· Students are regularly using HMH virtual math during classroom instruction.  
· Students are using MAP Accelerator for math during RTI.

	MAP testing/KAS scores
	
	No Funding Required

	
	
	
	
	
	

	
	Review, Analyze and Apply Data
	Develop a clearly defined RTI school/district-wide process with applicable checklist(s) and documentation tools, including such information as service
frequency, intervention programs/strategies, SMART goal measurement, and progress monitoring checks.  
· The school-wide RTI process involves using MAP scores to identify students in need of intervention programs.  
· Intervention programs are administered during students’ rotation classes and will include technology-based MAP Accelerator, Gizmo, Odyssey-ware, Google Classroom, Google Meets as well as various one-on-one reading and math strategies.
· Intervention strategies will be administered by both classified and certified staff, including Gear Up academic interventionists.
· The Save the Children program will also provide targeted interventions in reading.
· Interventions for students will also be provided for students through CCEIS in reading and math.
This data will be maintained on a database and kept by principals and classroom teachers in collaboration with central office staff.
	
	
	No Funding Required

	
	
	
	
	
	

	
	Establishing Learning Culture and Environment
	Ensure culturally responsive behaviors are modeled among faculty, staff, and students: specifically growth mindset.
	MAP scores, KAS scores
	
	Title 1: District Professional Development funds

	
	
	· Regular observations/walk-thrus by school and district administrators are conducted to ensure that classroom teachers plan for and incorporate culturally responsive practices.
· Lesson plans are submitted to school administrators on a weekly basis and are monitored for implementation.
Interventions for students will be conducted through CCEIS/RTI and are maintained on a database and shared with administrators regularly.
	
	
	





2: Separate Academic Indicator

	Goal 2 (State your separate academic indicator goal.): To increase the average proficient/distinguished percentage for elementary on demand writing from 5.2% to 40% and for middle school on demand writing from 18.2% to 50% by 2024.  To increase the average proficient/distinguished percentage for elementary science from 5.9% to 40% and for middle school science from 22.2% to 50% by 2024. 

		Objective	
	Strategy
	Activities 
	Measure of Success
	Progress Monitoring 
	Funding

	Objective 1 (On Demand Writing) 
Increase the average proficient/distinguished for elementary on demand writing from 5.2% to 15.2% and middle school writing from 18.2% to 28.2% by 2022.
	Design and Deploy Standards
	· Frequent observations and review of lesson plans are conducted in order that curricular delivery and assessment measures are provided for all pertinent information needs for students.
· The school writing policy reflects that a universal graphic organizer is used at all grade levels as well of submission and compilation of writing folders.
· Writing teachers will work collaboratively with district curriculum coaches and administration to analyze and develop a plan for improving the writing program at our school.
· Writing teachers will complete peer observations and work collaboratively with their peers to improve the writing program here at our school.
· Writing teachers will work with out of district writing specialists to analyze and improve the writing program and quality of writing here at our school.

	· Professional development opportunities
· MAP scores, KSA scores
· Collaborative scoring of student writing pieces
· Walk thru documentation and teacher observations
	
	No funding required

	
	
	Teachers attend regularly scheduled curriculum meetings to review the alignment between learning targets, standards, and assessment practices.
· Such meetings include meetings with district curriculum coaches and administrators at the school as well as with outside writing specialists brought in by the district
· Professional development opportunities both during the summer and school year working with writing specialists
· 
	
	
	Title 1, Title IV, Professional Development funding

	
	Design and Deliver Instruction
	Plan strategically in the selection of high yield instructional strategy usage within lessons:
· Collaboration with administrators, peers, and curriculum coaches to produce high quality instructional materials and learning checks for students.
· Teachers are also now using online platforms for learning with virtual students as well that include Odyssey-ware and Google Classroom.
· The planning and selection of other instructional strategies including flashbacks, exit slips, and inquiry based activities is evident in lesson plans and through classroom observations and walk-thrus.
	· Professional development opportunities
· MAP scores, KSA scores
· Collaborative scoring of student writing pieces
Walk thru documentation and teacher observations
	
	Title 1: Professional development 

	
	
	Observations/Walk-thrus by administrators and review of lesson plans ensure that student-friendly learning targets are constructed through planning, posted and referred to during instruction.

	· Professional development opportunities
· MAP scores, KSA scores
· Collaborative scoring of student writing pieces
· Walk thru documentation and teacher observations
	
	

	
	Design and Deliver Assessment Literacy
	· Frequent classroom walk-thrus and observations by administrators and review of lesson plans ensure that curricular delivery and assessment measures provide for all pertinent information needs for students.
· Teachers attend regularly scheduled PLC’s an subject area meetings and professional development opportunities to ensure awareness of all pertinent information needs in the subject area of writing.
· Teachers work collaboratively with district curriculum coaches during plc’s to develop effective standards based formative and summative assessments
	· Walk-thru documentation
·  MAP scores
· student formative assessment scores
·  KSA scores
	
	

	
	
	Summative Assessment
· The school uses summative  evidence to inform what comes next for individual students and groups of students.
· Summative assessments are analyzed collaboratively with district and school administrators as well as peers


	· Walk-thru documentation
·  MAP scores
· student formative/summative  assessment scores
· KSA scores
	
	Elgin

	Objective 2 (Science)
  Increase the average proficient/distinguished for elementary science from 5.9% to 15.9% and science from 22.2% to 32.2% by 2022.
	Design and Deploy Standards
	· Frequent observations and review of lesson plans are conducted in order that curricular delivery and assessment measures are provided for all pertinent information needs for students.

· Science teachers will work collaboratively with district curriculum coaches and administration to analyze and develop a plan for improving the science program at our school through the use of higher level formative/summative assessments
· Science teachers will work collaboratively with their peers and building administrators to improve the science program here at our school.
· Science teachers are using web-based standards based instructional activities such as edulastic to meet student learning gaps caused by covid
	
	
	Professional Development funding

	
	
	
	
	
	

	
	Design and Deliver Instruction
	Plan strategically in the selection of high yield instructional strategy usage within lessons:
· Collaboration with administrators, peers, and curriculum coaches to produce high quality instructional materials and learning checks for students.
· Teachers are also now using online platforms for learning with virtual students as well that include Odyssey-ware and Google Classroom.
· The planning and selection of other instructional strategies including flashbacks, exit slips, and inquiry based activities is evident in lesson plans and through classroom observations and walk-thrus.
	
	
	No funding required

	
	
	
	
	
	

	
	Design and Deliver Assessment Literacy
	· Frequent classroom walk-thrus and observations by administrators and review of lesson plans ensure that curricular delivery and assessment measures provide for all pertinent information needs for students.
· Teachers attend regularly scheduled PLC’s, subject area meetings and professional development opportunities to ensure awareness of all pertinent information needs in the subject area of writing.
· Teachers work collaboratively with district curriculum coaches during plc’s to develop effective standards based formative and summative assessments.
· Observations/Walk-thrus by administrators and review of lesson plans ensure that student-friendly learning targets are constructed through planning, posted and referred to during instruction.

	
	
	No funding required

	
	
	
	
	
	





3: Achievement Gap
[bookmark: _Hlk68090335]KRS 158.649 requires the school-based decision making (SBDM) council, or the principal if no council exists, to set the school’s yearly targets for eliminating any achievement gap. The targets should be established with input from parents, faculty, and staff and submitted to the superintendent for consideration and the local board of education for adoption.  In addition to being a statutory requirement, intentionally focusing on the achievement gaps that exist among a school’s underserved student populations is also a vital component of the continuous improvement process. Schools should use a variety of measures and analysis when conducting its review of its achievement gaps, including a review of the school’s climate and culture. Schools are not required to establish long term achievement gap goals; however, schools must establish yearly targets (objectives). 


		Objective	
	Strategy
	Activities 
	Measure of Success
	Progress Monitoring 
	Funding

	Objective 1 (Middle Grades Reading)
To decrease the percentage of  students with disabilities scoring novice for 6th -8th grade reading from 62% to 42%  on the spring 2022 KSA assessment.
	· Review, Analyze and Apply Data
	· Teachers analyze KPREP, MAP, classroom assessment data, and Title I and FRYSC parent surveys to create and monitor a “Watch (Cusp) List” for at-risk students performing below proficiency, and work with the school’s FRYSC coordinator to identify students in need of interventions and services.
· RTI and CCEIS committees will target students with disabilities and develop plans to improve their performance on MAP screeners and KSA assessment
· Students will receive appropriate RTI instruction in ability appropriate RTI cohorts
· Student performance will be monitored and tracked using intervention central and RTI tracking tools used by SPED teachers.
	· Intervention Central data
· Data tracking tools used by SPED teachers
· RTI tracking data
· KSA and MAP scores
	
	ELGIN, Title 1, FRYSC, Feeding God’s Children, Mission of Hope, Hope for Appalachia

	
	
	
	
	
	

	
	Design, Align, Deliver Support Services
	· Teachers and school administrators analyze KPREP, MAP, and classroom formative/summative assessments to create and monitor a “Watch (Cusp) List” for students with disabilities who are at-risk of not performing as well as their same-age peers on state and school assessments.
· Interventions for students will be provided through CCEIS/RTI.  This data will be maintained on a database and kept by principals and classroom teachers in collaboration with central office staff.
	· Map scores
· KSA scores
	
	Elgin 

	
	
	Assure consideration and addressing of non-academic barriers to learning in a variety of activities.
-These activities include but are not limited to, the following:
· Providing food bags to students each week through Feeding God’s Children program
·  school supplies and Christmas gifts through Mission of Hope and Hope for Appalachia
· Contacts with families through home visits and phone calls
· Collaborating with the court system to address truancy issues
· Instilling behavioral expectations through a deliberate system of rewards and consequences
	· Surveys
· Attendance reports
	
	ELGIN, Title 1, FRYSC, Feeding God’s Children, Mission of Hope, Hope for Appalachia

	
	Establishing Learning Culture and Environment
	Administrators conduct frequent observations/walk-thrus in the classroom, lunchroom, and all other areas of the school where students are present in order to ensure culturally responsive behaviors are modeled among faculty, staff, and students.
	· Observations
· Behavioral referrals (Infinite Campus)
· Observation Notes
	
	No funding required

	
	
	Administrative involvement ensures that all available resources are deployed to assist students in need: i.e., FRYSC, DPP, Cabinet for Family and Children, etc.
	FRYSC Parent Surveys and documentation
	
	ELGIN, Title 1, FRYSC, Feeding God’s Children, Mission of Hope, Hope for Appalachia

	[bookmark: _Hlk68097937]Objective 2 (Middle Grades Reading)
To increase the percentage of economically disadvantaged students scoring proficient/distinguished for 6th-8th  grade reading from 26% to 36% on the spring 2022 KSA assessment.
	Review, Analyze, and Apply Data
	· Teachers analyze KPREP, MAP, classroom assessment data, and Title I and FRYSC parent surveys to create and monitor a “Watch (Cusp) List” for at-risk students performing below proficiency, and work with the school’s FRYSC coordinator to identify students in need of interventions and services.
· Administrator led PLC’s will guide teachers toward targeting economically disadvantaged students who are at risk of not achieving proficiency in reading.
· RTI committee will meet to target at risk students and develop RTI plans and correct RTI cohort placement for at-risk students as well
· RTI and CCEIS committees will target students with disabilities and develop plans to improve their performance on MAP screeners and KSA assessment
· Students will receive appropriate RTI instruction in ability appropriate RTI cohorts
· Student performance will be monitored and tracked using intervention central and RTI tracking tools used by SPED teachers.
	
	
	Elgin

	
	
	
	
	
	

	
	Design, Align, Deliver Support Services
	· Administrator led PLC’s will guide teachers toward targeting economically disadvantaged students who are at risk of not achieving proficiency in reading.
· RTI committee will meet to target at risk students and develop RTI plans and correct RTI cohort placement for at-risk students as well
· RTI and CCEIS committees will target students with disabilities and develop plans to improve their performance on MAP screeners and KSA assessment
· Students will receive appropriate RTI instruction in ability appropriate RTI cohorts
· Student performance will be monitored and tracked using intervention central and RTI tracking tools used by SPED teachers.
· Teachers will work collaboratively with peers, district staff and administrators to develop effective summative/formative assessments

	
	
	Elgin 

	
	
	Administrative involvement ensures that all available resources are deployed to assist students in need: i.e., FRYSC, DPP, Cabinet for Family and Children, etc.
· Assure considerations and addressing of non-academic barriers to learning in a variety of activities:
· These activities include, but are not limited to the following: providing food bags to students each week through Feeding God’s Children, reaching out to virtual students in need of internet and other supports through the FRYSC.
· Other supports provided by the FRYSC for economically disadvantaged students include the providing of Christmas gifts and school supplies by the Mission of Hope program, home visits, parent surveys and collaborating with the court system and DPP to address truancy issues
· Instilling behavior expectations through a deliberate system of rewards and conseqences
	FRYSC, Parent Surveys, Attendance Reports (Infinite Campus)
	
	ELGIN, Title 1, FRYSC, Feeding God’s Children, Mission of Hope, Hope for Appalachia

	
	Establishing Learning Culture and Environment
	Administrators conduct frequent observations/walk-thrus in the classroom, lunchroom, and all other areas of the school where students are present in order to ensure culturally responsive behaviors are modeled among faculty, staff, and students.
	· Observations
· Behavioral Referral (Infinite Campus)
	
	No funding required

	
	
	Administrative involvement ensures that all available resources are deployed to assist students in need, i.e. FRYSC, DPP, Cabinet for Family and Children, etc.
	· FRYSC parent surveys
· Observation walk thru notes
· Infinite campus documentation

	
	ELGIN, Title 1, FRYSC, Feeding God’s Children, Mission of Hope, Hope for Appalachia

	Objective 3
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	





4: Growth

	Goal 4 (State your growth goal.): To increase the percentage of students scoring proficient/distinguished for first and second grade reading from 24.19% on Fall MAP testing  to 50% on the spring of 2022 MAP assessment.  

		Objective	
	Strategy
	Activities 
	Measure of Success
	Progress Monitoring 
	Funding

	Objective 1
To increase the percentage of students scoring proficient/distinguished for first and second grade reading from 24.19% on Fall MAP testing  to 50% on the spring of 2022 MAP assessment.  
	Design and Deliver Instruction
	· Teachers attend regular vertical team meetings, professional developments, and SFA reading refinement trainings; and administrators and school reading leads will meet monthly in an effort to ensure that vertical curriculum mapping is occurring to identify instructional gaps, including planning for the introduction of the standard development and gradual release phases, and arrival at standards mastery.  
· Administrators, reading facilitators, and subject areas coaches also conduct observations to ensure that teachers are implementing strategies including SFA, Reading Mastery, and CCEIS.  
· Interventions for students  will also be provided through CCEIS/RTI. 
· This data will be maintained on a database and kept by principals and classroom teachers in collaboration with central office staff. Periodic trainings, professional developments, and refinement sessions are offered in order to ensure ongoing professional development in the area of best practice/high yield instructional strategies to aid in curricular adjustments when students fail to meet mastery.  

	· MAP scores
· reading mastery scores
· CCEIS/RTI data
· PD sign-in sheets
	
	Elgin, RLIS funds

	
	
	
	
	
	

	
	Design and Deliver Assessment Literacy
	· Teachers are creating intentional opportunities for students to receive and offer effective feedback during learning by designing and scoring such formative assessments as flashbacks, exit slips, and learning logs.  
· Teachers are also encouraged to provide opportunities for students to offer feedback by increasing student discourse.  
Interventions for students both virtually and in person will also be provided through CCEIS/RTI.  This data will be maintained on a database and kept by principals and classroom teachers in collaboration with central office staff.
	· MAP scores
· Reading Mastery data
· SFA data
· Walk-thru data
· Formative/summative assessment scores
	
	No funding required

	
	
	
	
	
	

	
	Review, Analyze and Apply Data
	· Classroom assessments are used to inform teacher’s instructional decisions in a variety of ways.  
· Daily formative assessments such as flashbacks and exit slips are part of the school’s non-negotiable practices and are used by teachers to guide instruction.  
· Teachers analyze MAP and SFA reading data to develop action plans for their classrooms and revise these action plans according to assessment data and learning checks.
	· Map scores
· Student scores in reading mastery and SFA
· Reading mastery data
	
	No funding required

	
	
	· Summative evidence is used to inform what comes next for individual students and groups of students. 
·  SFA and Reading Mastery groups are determined based on summative assessments.  
· MAP assessments are used to determine which students need to receive interventions such as CCEIS, Reading Mastery, Gizmo, as well as one-on-one interventions.  
· STAR testing is used to determine interventions for the Save the Children program.
	· Map scores
· Student scores in reading mastery and SFA
· Reading mastery data
	
	Title I, ELGIN

	Objective 2
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	





5: Transition Readiness

	Goal 5 (State your transition readiness goal.):

		Objective	
	Strategy
	Activities 
	Measure of Success
	Progress Monitoring 
	Funding

	Objective 1
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Objective 2
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	





6: Graduation Rate	

	Goal 6 (State your graduation rate goal.):

		Objective	
	Strategy
	Activities 
	Measure of Success
	Progress Monitoring 
	Funding

	Objective 1
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Objective 2
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	




7: Other (Optional)

	Goal 7 (State your separate goal.):

		Objective	
	Strategy
	Activities 
	Measure of Success
	Progress Monitoring 
	Funding

	Objective 1
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Objective 2
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	





Special Considerations for Targeted Support and Improvement (TSI) including Additional Targeted Support and Improvement (ATSI) Schools

TSI schools (including ATSI schools) must embed their subgroup(s) plan for improvement within their CSIPs. TSI stakeholders, including the principal and other school leaders, teachers, and parents, should carefully consider what must be done to ensure the subgroup(s) perform(s) at high levels in the state accountability system. In addition to identifying strategies and activities within the CSIP that address the specific needs of underperforming groups, provide narrative information regarding the additional requirements for TSI schools in the following chart:

Updated May 2021


	Components of Turnaround Leadership Development and Support:

	Consider: How will you ensure that school leadership has or develops the skills and disposition to achieve accelerated, meaningful, and sustainable increases in student achievement for underperforming subgroups?
Response: 





	Identification of Critical Resources Inequities:

	Consider: Describe the process used to review the allocation and use of resources (people, time, and money), any resource inequities that were identified that may contribute to underperformance, and how identified resource inequities will be addressed.
Response: 












	Targeted Subgroups and Evidence-Based Interventions:

	Consider: Identify the areas of need revealed by the analysis of academic and non-academic data that will be addressed through CSIP activities for your targeted subgroup(s). What evidence-based practice(s) will the school incorporate that specifically targets the subgroup(s) achievement that contributed to the TSI identification? How will we monitor the evidence-based practice to ensure it is implemented with fidelity? Complete the table below to document the evidence that supports the Activities outlined in this plan. Additional rows may be added to accommodate additional pieces of evidence.

Response: 


	Evidence-based Activity
	Evidence Citation
	Uploaded in eProve

	Train staff to implement inductive teaching strategies.
	Hattie, J. (2009). Visible Learning: a synthesis of over 800 meta-analyses relating to achievement. Routledge: New York, NY. 
	☒
	
	
	☐
	
	
	☐
	
	
	☐
	
	
	☐






	Additional Actions That Address the Causes of Consistently Underperforming Subgroups Of Students 

	Consider:Describe the process used to review the learning culture related to your targeted subgroup(s) and any additional actions that were determined to address the causes of underperformance.
Response:


Special Considerations for Comprehensive Support and Improvement (CSI) Schools

Schools identified for Comprehensive Support and Improvement (CSI) must complete the CSIP process and meet all applicable deadlines while identified for Comprehensive Support and Improvement (CSI). Following the completion of the school audit, CSI schools must revise their CSIP to account for the improvement priorities identified by the audit team.  The newly revised CSIP, referred to as a Turnaround Plan, must include the following items: (1) evidence-based interventions to be utilized to increase student performance and address the critical needs identified in the school audit, (2) a comprehensive list of persons and entities involved in the turnaround efforts and the specific roles each shall play in the school’s turnaround process, and (3) a review of resource inequities, which shall include an analysis of school level budgeting to ensure resources are adequately channeled towards school improvement (703 KAR 5:280). Each of the three aforementioned requirements must be embedded throughout the CSIP document. Once the CSIP has been revised, the turnaround plan must be submitted to the LEA for approval before it is submitted to the Commissioner of Education for final approval. 
Evidence-based Practices

The Every Student Succeeds Act (2015) created new expectations for evidence-based decision making at school and district levels. More specific information regarding evidence-based practices and requirements can be found on the Kentucky Department of Education’s Evidence-based Practices website. While evidence documentation in the CSIP is only required for schools identified for Targeted Support and Improvement (TSI) and Comprehensive Support and Improvement (CSI), KDE encourages all school leaders to review evidence related to new programs, practices, or interventions being implemented in the school. In addition to documenting the evidence below, TSI and CSI schools are expected to upload a description of their evidence review process, the findings of their evidence review, and a discussion of the local implications into eProve. Specific directions regarding the documentation requirements can be found in the “Documenting Evidence under ESSA” resource available on KDE’s Evidence-based Practices website. 

Complete the table below to document the evidence that supports the Activities outlined in this plan. Additional rows may be added to accommodate additional pieces of evidence.

	Evidence-based Activity
	Evidence Citation
	Uploaded in eProve

	Train staff to implement inductive teaching strategies.
	Hattie, J. (2009). Visible Learning: a synthesis of over 800 meta-analyses relating to achievement. Routledge: New York, NY. 
	☒
	
	
	☐
	
	
	☐
	
	
	☐
	
	
	☐


