
Collaboration

Before and After Thoughts

Date______________________________

      Before                                                                                                                                          After

	Agree
	Disagree
	Thought
	Agree
	Disagree

	
	
	1. Collaboration requires teachers to be within the same classroom to deliver instruction.
	
	

	
	
	2. Collaboration is a service, not a placement.
	
	

	
	
	3. Collaboration requires face to face  meetings for each planning session  between  teachers.
	
	

	
	
	4. The general education teacher and strategic teacher plan the instructional program for the entire class when considering co-teaching approaches.
	
	

	
	
	5. Collaboration is integrating students while the teachers maintain responsibility for their own student populations.
	
	

	
	
	6. Grades reflect students’ knowledge and skills in a content area, thus they must be assessed in the same format. 
	
	

	
	
	7. When the general education and strategic teachers plan & implement instruction and evaluate student progress together on a consistent basis, is defining co-teaching.
	
	

	
	
	8. When considering Least Restrictive Environment (LRE), the use of supplementary aids and services takes place outside the general education setting.
	
	

	
	
	9. The general education teacher can take on a consultative role when collaborating with the strategic teacher.
	
	

	
	
	10. Supportive Teaching occurs outside the general education class, and the strategic teacher plans instruction and strategies separately from the general education teacher.
	
	


Complete the statement below…..

                                Before                                                                                   After

	Collaboration is…


	Collaboration is…
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NO CHILD LEFT BEHIND ACT

SPECIAL EDUCATION HIGHLY QUALIFIED TEACHER QUESTIONS

1. I teach special education.  Must I be “highly qualified” under NCLB?

Yes, If you do more than reinforce instruction already received from a teacher who is “highly qualified” in a core academic subject, you must be “highly qualified” in each of the core academic subjects you teach.  This requirement applied whether you provide core academic instruction in a regular classroom, a resource room, or some other setting.

2. What activities may special education teachers carry out if they are not “highly qualified” in the core content being taught?

Special education teachers may carry out the following non-direct instructional activities:

Assist a highly qualified teacher in adapting curriculum

Assist a highly qualified teacher in using behavioral supports and interventions

Assist a highly qualified teacher in selecting appropriate accommodations

Assist students with study skills

Assist students with organizational skills

Reinforce instruction already received from a teacher who is “highly qualified” in the core academic subjects.

3. How does NCLB define “Collaboration” as it applies to special education teachers?

“Collaboration” is restricted to the activities listed in Question #2 above.
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BARRIERS AND BENEFITS

Following is a list of BARRIERS and  BENEFITS associated with the move from pullout/resource room to in-class services.  The list was derived from feedback given by classroom teachers, Title I and special education staff, coordinators, and principals.

A List of Potential Barriers to Co-Teaching and In-Class Instruction

1.  Two teachers may have conflicting philosophies of teaching, of classroom management, etc.

2.   There often is not enough time for teaming partners to jointly plan.

3. The classroom may not provide the best environment for intensive one-to-one or small group instruction of very needy students.

4.   Added noise level and activity are often distracting to some students (and teachers).

5.   Staff may not understand their respective roles when sharing a classroom for the first time.

6.   There is insufficient training of classroom and special staff prior to implementation.

7.   There is insufficient support by administrators during early stages of implementation.

8.   Special staff may feel fragmented working with many different teachers and grade levels.

9.   Classroom size and furniture constraints may limit co-teaching options.

10. Some master schedules make it difficult to schedule the special staff into classrooms at appropriate times.  (Example:  All reading is taught in the morning.)

11. Special teachers sometimes feel underutilized, particularly during the early implementation stages.  (Many classroom teachers have little experience working with a second person in their room.  The experience may be limited to an aide or volunteer.)

12. Classroom and/or special teachers may feel intimidated by a second teacher in the room due to the traditional autonomy of teaching.

13. Special staff may have too many classrooms to schedule time in.  A single group in the pullout setting may be made up of students from two or three different classrooms.  The teacher cannot be scheduled into two or three different classrooms in this limited time.

14.  Special staff may not get to know the students as well.

Developed by Lou Emge, Revised 1998
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BARRIERS and BENEFITS

A List of Potential Benefits of Co-Teaching and In-Class Instruction

1. Special staff can gain a better understanding of what is expected in the classroom by seeing the children in the classroom setting.

2. By staying in the classroom, children do not miss classroom instruction.

3. No time is wasted by students walking to and from the Title I/special ed room.

4. Children receiving services do not have the extra burden of transferring skills learned in a separate setting to their classroom work.

5. Adaptations and modifications for struggling learners are much more doable as two staff work together.

6. The quality of lessons can increase as a result of the sharing of ideas and materials between the two staff.

7. Special staff are able to emphasize classroom content in a timely manner.

8. Communication and collaboration between staff can occur more naturally.

9. Children usually feel less stigma than when they are pulled out.

10. Parents usually prefer their children remain in the classroom.

11. Through modeling, thinking aloud, and public conversations, two staff improve the learning environment in the classroom.  This improved environment can permeate other parts of the curriculum and the rest of the classroom day.

12. Children can experience two adults working cooperatively and learning from one another, an experience some children rarely have.

13. Special staff can have more of an impact on non-identified, but struggling, students.

14. “Labor intense” lessons such as conferencing about writing, using manipulatives in math, or making modifications for some learners can be done more effectively and easily with two staff.

DEVELOPED BY LOU EMGE, REVISED 1998
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Gaining Cooperation from a Reluctant Teaming Partner

(The suggestions are also helpful for getting started with a new partner)

It is not unusual for some teachers to feel reluctance when asked to share their classroom with a teaming partner.  Their “sense of safety” is threatened.  They resist the change because they may fear losing autonomy; or the extra work and frustration of learning something new; or perhaps the fear of failing.  Resistance is a natural response to change—it gives us time to consider the change and decide to what extent we will participate (Friend and Cook, 1992).

In working with a reluctant partner, it is important to understand that their resistance probably is an appropriate response for them.  The following ideas have helped in lessening resistance and gaining the cooperation of reluctant teaming partners.   For many reluctant staff, co-teaching turns out to be very satisfying and enjoyable.

Setting a clear, common purpose for your co-teaching:

Decide on a shared purpose and set of related student results you want to see.  This focus, not personality or predisposition, promotes effective teamwork (Katzenbach and Smith, 1993).  What areas are struggling learners having the most trouble with?  How can our co-teaching help?  What will we look at to decide if our students are doing better?

Overcoming the “my students, your students” viewpoint:

When first starting the teaming, the special teachers makes a point of asking the classroom teacher what other students (besides those identified for special services) may need special attention and help.  This can serve to establish the idea of shared responsibility and to overcome a common feeling of “my students, your students.”

Starting with the familiar:

Many teachers new to teaming think that it will require a whole new way of doing things.  For many teaming partners, a good place to begin is with the familiar.  The special teacher leans, through observation or talking with the classroom teacher, the kinds of typical, day-to-day instruction the teacher uses.  The two teachers work on ways of enhancing this instruction through adding resources from the special teacher, dividing the class more effectively, more student support during whole-class instruction, and more individual help during practice time.

Regular, face-to-face joint planning:

Regular (as little as 15 minutes per week) joint planning helps to establish common ground.  The partners may not be planning the greatest lessons at first, but the face-to-face opportunities allow for sharing ideas, perspectives on students, and perhaps getting to know the other person better.  A caution—sometimes reluctant partners find excuses for not meeting.  The principal can be a key player in helping set up a joint planning schedule, then if necessary to “inspect what they expect.”

“Labor Intense” instruction as a starting point:

Even classroom teachers who are resistant to teaming may find that having a partner in the classroom makes sense for certain kinds of instruction.  The writing process is an example of “labor intense” instruction with its drafts, revisions, and conferencing.  Teaming for writing (or other “labor intense” instruction—manipulatives in math, science experiments, centers, group projects, etc.) may be a good starting point, providing help that is valued by the classroom teacher.
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Gaining Cooperation from a Reluctant Teaming Partner (Continued)

(The suggestions are also helpful for getting started with a new partner)

Trading Roles:

The special teacher presenting a whole-class lesson can serve to establish themselves as more than just a helper.  It also gives them the opportunity to model a particular strategy or approach for the classroom teacher.  The “modeling” can be more subtle than suggesting it directly to the classroom teacher.  When first trading roles, it is important that the classroom teacher understand their supportive role.  This time presents a unique opportunity for kid watching—seeing their class being taught when they are not teaching it.  Caution—sometimes classroom teachers do not understand trading roles and may think they have a sub for a while.  They might start grading papers or working on lesson plans, which defeats the purpose of co-teaching.

Addressing apprehensions directly:

Some pairs of apprehensive partners have found it helpful to openly discuss their apprehensions.  A special ed and classroom teacher, both of whom were feeling uneasy about their teaming, decided to each write down their apprehensions individually.  They read each other’s list, then talked over their apprehensions.  The pair reported the openness in sharing was a positive step in moving forward with their collaborative teaching.

Jointly discussing written information on collaborative teaching:

Examining and discussing a “third party” resource can help to establish common ground for reluctant partners.  The “third party” nature of the materials keeps one person as seeming like the “expert.”  Some examples are descriptions of the co-teaching roles, descriptions of co-teaching strategies, co-teaching classroom scenarios, and formats for planning together.

Observing co-taught classrooms:

Visiting a co-taught classroom within the school or in another school or district can help reluctant teachers view co-teaching as more doable.  Recognizing and discussing similarities and differences between the observed setting and their own setting is important.  It is easy for resistant staff to think, “That works there with those kids, but not in my school with my students.”  The focus should be on “What can we learn from this classroom that we can adapt to our setting?”

Participating together in training:

“The greatest fear is fear of the unknown.”  This familiar saying is applicable to many reluctant special and classroom teachers as they begin collaborative teaching.  They just do not have a perspective of what co-teaching can look like in their instructional setting.  Partners and partners-to-be participating together in training usually find their resistance diminishing and are often eager to get started or to try new things.

Developed by Lou Emge, 1998
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Insert What is my style
The Perfect Match
· What are your likes and dislikes in the classroom?  One way to encourage a successful collaborative experience is to understand the needs and preferences of content and strategic teachers.

· Complete the following questions by rating your preferences between 1 and 3.  1 meaning it is not especially important, 2 it is of some importance, and 3 it is very important.

	Area of Concern
	1
	2
	3

	1.   I prefer a bright and cheerful room.
	
	
	

	2.   I prefer a room with few distractions.
	
	
	

	3.   I play music in my room while students are working.
	
	
	

	4.   I prefer a silent room for students while working.
	
	
	

	5.   I prefer students to be in their seats when class begins.
	
	
	

	6.   Student should have materials open and ready when class begins.
	
	
	

	7.   All homework should be collected and graded.
	
	
	

	8.   I prefer to write information on the board.
	
	
	

	9.   I prefer to write information on an overhead transparency.
	
	
	

	10. I prefer to give students a copy of all notes. 
	
	
	

	11.  I allow students to retest or provide alternative tests.
	
	
	

	12.  Missing homework receives a grade of zero.
	
	
	

	13.  Students are responsible for bringing their own materials.
	
	
	

	14.  I prefer to show full length videos in my class.
	
	
	

	15.  I prefer that students are silent during instructional delivery.
	
	
	

	16.  I prefer that students be seated for the entirety of the class period.
	
	
	

	17.  I prefer that students use the restroom during the hall breaks.
	
	
	

	18.  I write lesson plans at least one day in advance.
	
	
	

	19.  I write lesson plans at least one week in advance.
	
	
	

	20.  I write lesson plans at least one month in advance.
	
	
	

	21.  I prefer to use lesson plans.
	
	
	

	22.  I prefer to use all time within a class period for instruction.
	
	
	

	23.  I prefer to allow student to begin working on assignments in class.
	
	
	

	24.  I address behavior issues in the classroom.
	
	
	

	25.  I address behavior issues outside of class time.
	
	
	

	26.  I place specific items in my room and do not want them moved.
	
	
	

	27.  I prefer that students do not work at or around my desk.
	
	
	

	28.  If a student is struggling, I try different means to explain concepts.
	
	
	

	29.  I allow student to go to their locker for missing materials.
	
	
	

	30.  I prefer to keep my grades in a grade book.
	
	
	

	31.  A positive attitude is essential to successful learning.
	
	
	

	32.  Firm discipline is essential to successful learning.
	
	
	

	33.  I prefer to contact parents by telephone.
	
	
	

	34.  I prefer to contact parents by written note.
	
	
	

	35.  I prefer to contact parents by E-mail.
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Collaborative Teaching Beliefs
Most professionals agree that co-teaching must be based on teachers’ shared fundamental beliefs about their teaching, their students, and their classroom expectations. This worksheet is designed to help you consider important beliefs that guide you as a teacher.

	Category of Teacher Belief
	How I Believe
	How My Co-Teacher Believes

	Example:

Noise

Classroom Management

Discipline

Record Keeping

Grades

Homework – 

  Make-up-work

Other:
	A noisy classroom is a busy and productive classroom


	Noisy classrooms interfere with some students’ learning




Handout 10           

Descriptions of Collaborative Teaching Models

(Delivery of Services)

Co- Teaching Model

The Co-Teaching model has both teachers responsible for planning, implementing, and evaluating instruction together in the general education setting for a specified amount of time on a consistent basis.  In implementing this model the general education teacher provides the content or skill instruction consistently, while the special education /strategic teacher provides strategies, re-teaching, reinforcing, or restating instruction to enhance learning or connect to content.  Roles may exchange during instruction, depending on teacher certification.

(Student’s placement: full time general education class)

Supportive Teaching

Supportive Teaching Services has both teachers responsible for planning together, implementing and evaluating instruction.  The general education teacher is responsible for essential content as well as specialized services.  The special education/strategic teacher provides supportive or supplementary content skill related strategies, materials, activities, and/or instruction to enhance student performance within the content area.

Supportive teaching services refer to times when the student needs time apart from the normal classroom routine to work on skills, knowledge, or processes and infers that the student is receiving instruction in a setting other than the general education classroom.  The general education teacher drives content, general education class extensions, accommodations, and/or modifications.  The special education/strategic teacher provides materials, strategies, and activities to support the content and skill development for students with special needs.

(Student’s placement: part time general education class/ part time special class)

Consultative Teaching

In the consultative service model, the general education teacher and the special education/strategic teacher on a regular basis converse about the needs of the student, but spend no time together in the direct delivery of instruction.  The special education/strategic teacher may provide strategies and or materials for implementation by the general education teacher.  The general education teacher my provide content, materials, ideas, etc. for the special education/strategic teacher to implement. 

(Student’s placement: full time general education class or full time special class)
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Collaborative Roles and Responsibilities

	Co-teaching
	Both teachers plan the unit of instruction and design the daily lessons together.  Teachers take turns delivering various components of the lesson.

	Sharing Instruction
	General Education Teacher
	Special Education/ Strategic Teacher

	Lead and Support

   
	Takes primary responsibility for planning a unit of instruction.
	Shares in the delivery of instruction, as well as the monitoring and evaluation of student learning.

	
	These roles may shift, if the Special Education / Strategic Teacher is highly Qualified (HQ) in the content area being taught.

	Speak and Add
	General Education Teacher takes primary responsibility delivering the lesson.
	Special Education / Strategic Teacher adds to the lesson by asking prompted and unprompted questions, stating important information, asking for clarification (referencing), and adding new information by way of anecdotes, examples, short stories, etc.

	Speak and Chart
	General Education Teacher takes responsibility for delivering the lesson.
	Special Education / Strategic Teacher shares in the delivery of the lesson using the chalkboard, overhead, or chart paper to record important information. (Graphic organizers, note-taking outlines, etc.)

	
	These roles may shift,  if the Special Education/ Strategic Teacher is HQ in the content area being taught.

	Skill Groups
	General Education Teacher takes responsibility for one or two groups for a period of time.
	Special Education/ Strategic Teacher is responsible for one or two groups for the same period of time.

	
	Groups are temporarily formed based on instructional skill needs of the students in the classroom.

Note: Based on NCLB Act, initial delivery of content must be conducted by a teacher who is HQ in the content area being taught.
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Roles and Responsibilities (continued)

	Station Teaching
	General Education Teacher delivers a portion of the content while students rotate through stations.
	Special Education/ Strategic Teacher delivers another portion of the content while students rotate through stations.

	
	Groups are temporarily formed.

Note: Based on NCLB Act, initial delivery of content must be conducted by a teacher who is HQ in the content area being taught.

	Parallel Teaching
	Both teachers plan the unit of instruction and design the daily lessons together.  The class splits into two groups.  Both teachers teach the exact lesson, thereby decreasing the teacher/student ratio.

	
	General Education Teacher takes one group for the entire lesson
	Special Education/ Strategic Teacher takes the other group for the entire lesson

	
	Groups are temporarily formed.

Note: Based on NCLB Act, initial delivery of content must be conducted by a teacher who is HQ in the content area being taught.

	Shadow Teaching


	General Education teacher provides instruction to the entire class.
	Special Education/ Strategic Teacher monitors and directs the attention of a few students to critical elements within the lesson.

	
	These roles may shift, if the Special Education/ Strategic Teacher is HQ in the content area being taught.

	Alternative Teaching
	General Education Teacher provides instruction to the majority of the students.
	Special Education / Strategic Teacher re-teaches concepts, adapts instruction to meet the learner’s needs, and provides more guided and independent practice for a temporarily developed small group of students.

	Note: Based on NCLB Act, initial delivery of content must be conducted by a teacher who is HQ in the content area being taught.  If the Special Education/ Strategic Teacher is Not HQ, roles my shift after initial instruction has taken place.  If the Special Education/ Strategic Teacher is HQ, roles may shift at any time.


[image: image1.wmf]
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Collaborative Scheduling Document

Overview 
The purpose of this document is to provide schools with a scheduling process designed to promote a vision of inclusive schools as well as a service delivery model that promotes collaborative practices among all school personnel.  Using this process, schools learn to reallocate resources in new and creative ways to more effectively increase the participation of students with disabilities in general education classrooms in accordance with their Individualized Education Programs (IEPs), IDEA and the Program of Studies for Kentucky’s schools (KRS 156:160, 1998).   Specifically, this scheduling process will assist school faculty in:

· identifying how students are currently being served among classrooms;  

· determining the most effective way to allocate personnel resources to increase collaborative support to students in general education classrooms;

· increasing collaborative support to students and general education teachers; 

· promoting ownership by general education teachers for all students, including those with disabilities;  and

· finding more creative and effective ways to heterogeneously group students with and without disabilities as well as students with different types of disabilities in natural proportions to the total class membership based on the services and supports specified in the IEP.  

As an example, think of each class as having 30 students, with 10 being low, 10 being middle, and 10 being high.  The actual numbers are going to vary a little. Even though some of the special education collaborative students may be highly intelligent, we considered them part of the low group in the sample schedules, since they need extra services (i.e., if you have 7 special ed, then add only 3 general ed “low” to make a total of ten).  This also prevents the class from being “bottom-heavy” and provides opportunity for cooperative learning groups, etc. 

The process is flexible, facilitates creative thinking and challenges school personnel to look for new and innovative ways to better meet the needs of students.

Each school should have a scheduling team.  The team may consist of a principal, counselor, special and general education teachers who represent different categories of students and grade levels, Title One teachers, etc.  Additional members of the team might include paraeducators and related services personnel.

There are many models for collaborative scheduling. The most important thing to remember is that special education and accelerated or other special class students should be scheduled before all other students.
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Ground Rules for the Process:

Because scheduling can be an emotional process, it would be best to establish some basic ground rules and clarify roles of each member during the planning session.  Recommended roles include a facilitator to help move the team through the process, a recorder to document the scheduling options, and a time keeper to help the team work within their time frame.  The scheduling team may want to adopt the following ground rules or create its own.

· Be creative and flexible in thinking.

· Respect differing opinions.

· Remember that ARC committee, not the scheduling team, changes services.

Things to Ponder and Discuss Before You Begin the Process:

Current Year:

1. How many full-time/part-time special education teachers are assigned to your school?

2. What are the certifications of all teachers assigned to your school?

3. How many instructional assistants (IA) are assigned to your school?

4. What are the duties of an IA assigned to your school?

5. What type of scheduling are you using (i.e., primary family, middle school teams, 7 periods, floating period, modified block)?

6. How many special education students are in your school? 

7. How many special education students are enrolled per grade?

8. How many special education students require core content in a resource setting?

9. How many special education students require core content in a self-contained setting?

10. How many students require core content in a general education (collaborative) setting?

11. How/when do the special education teachers have common planning with the general education teachers with whom they will be collaborating?

12. How/when do you receive information from other schools in the district regarding students who are transitioning into your school?

Next Year:

1. How many full-time/part-time special education teachers do you anticipate being assigned to your school?

2. How many instructional assistants will be assigned to your school?

3. What type of scheduling do you want (i.e., primary family, middle school teams, 7 periods, floating period, modified block)?

4. How many special education students will be in your school? 

5. How many special education students will be enrolled per grade?

6. How many special education students will require core content in a resource setting?

7. How many special education students will require core content in a self-contained setting?

8. How many students will require core content in a general education (collaborative) setting?

9. How/when will the special education teachers have common planning with the general education teachers with whom they will be collaborating?
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Beginning the Process:

While STI will randomly generate student schedules based upon gender, it does not generate schedules which take ability level, behavior, and any other factors you wish to consider, into account. The information below contains detailed steps to create a schedule for the collaborative classroom, steps with examples for hand-scheduling, and steps with examples for scheduling the collaborative classroom in an Excel spreadsheet. 

1. At the most appropriate time for your school (usually in the early spring), send blank information sheets or email a spreadsheet to the previous year’s teachers in the same school or those in the feeder schools.  Ask them to return the information for each student before any class scheduling begins. An example of information you may want to collect is: 

· Student name

· Gender 

· Disability (category) 

· Gifted (area)

· LEP

· 504 Plan

· Behavior issues – leave space for comments and teachers should indicate if there are other students from whom the student should be separated 

· Health problems - the teaching team can determine whether an early parent conference is needed for clarification of the child’s needs 

· Ability levels in math and language arts, such as high, middle and low  

An example of the criteria for high ability level is, “typically makes As with some Bs and comprehends at or above grade level”, middle is, “typically makes Bs, with some As and Cs, and comprehends at grade level, and low is, “typically makes a mixture of Cs, Ds and Fs, and comprehends below grade level”.   If you have not hand-scheduled before, you may want to ask for just one overall ability level, rather than splitting the math and language arts.  Having to sort through both math and language arts makes scheduling a little more difficult.  Remember that these are examples and there may be students who do not fit the above categories, who can still function in the collaborative classroom (i.e., a low reader with exceptional listening/verbal skills).

2. For transition discussions, consider having past teachers meet with future teachers at the receiving school.  During the ARC meeting to develop next year’s IEP, discuss appropriate LRE placement for the entire school day.  Ask these questions:

a. Can the student be placed in general education classes all day, without support?

b. Can the student be placed in collaborative classes?  If so, what academic areas?

c. Can the student be in collaboration with consultation?  What academic areas? 

d. Does the student need intensive, individualized support (resource)?  What academic areas?

3. Obtain a final list of special education students and the classes in which they need collaborative, resource or self-contained services (this information comes from the special education teacher after ARC meetings are completed).  See Table 1. A table is completed by each special education teacher per grade level/caseload.
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Table 1

The purpose for including a disability column is to determine the level of support needed for a particular class.  For example, one would not want a collaborative class to be overloaded with students identified as MMD or EBD.  Table 1 could be extended to include additional content courses (i.e., Arts & Humanities).


    Sampling of a special education teacher’s caseload.   

	Name
	Disability
	Language Arts
	Math
	Social Studies
	Science

	Bowers, Tracy
	 EBD
	 
	 Resource
	 
	 

	Lewis, Greg
	 SLD
	 
	 Collaboration
	 
	 

	McGill, John
	 MMD
	 Resource
	 Collaboration
	 Collaboration
	 Collaboration

	Smith, Kinisha 
	 SLD
	 Collaboration
	 Collaboration 
	 
	 

	 Taylor, Brad
	EBD
	 Self-contained
	 Self-contained
	 Self-contained
	 Collaboration

	Tally
	 
	Coll-1    Res-1    SC-1
	Coll-3    Res-1    SC-1
	Coll-1   Res-0    SC-1
	Coll-1   Res-0    SC-1


4. Compare the school’s current Master Schedule of courses to the tallies in table 1.  Are there enough courses to meet the tallies in table 1?  Be sure there are enough classes to accommodate the number of special education students.  You may need to revise your Master Schedule on an annual basis to accommodate the unique needs of your current population. This will be the basis for your teacher  schedule.

Sample Teacher Schedule 
The sample teacher schedule used for these guidelines is shown below. It is based upon a 7-period day and 9-week grading periods in a middle school, and was actually used.  It is based upon 4 content areas: language arts (writing, reading, spelling, English), math, science and social studies.  (Jones, Smith, White and Sanders are the general education teachers and Clark is the special education teacher)

In the sample schedule in Table 2, the special education teacher collaborates all day.  The teacher (Clark) travels from classroom to classroom and remains there for the full period, since the special education students who require collaborative services are all in the same general education class.  The language arts classes span two consecutive periods, while the others only last 1 period. As you can see from the schedule, the students also attend two enrichment classes during the day.

     Table 2

	
	Jones
	Smith
	White
	Sanders

	Period
	
	
	
	

	1st
	LA - Clark
	Soc.Studies
	Math
	LA

	2nd
	LA - Clark
	Science
	Math
	LA

	3rd
	Conf. time
	Conf. time
	Conf. time
	Conf. time

	4th
	LA
	Science - Clark
	Math
	LA

	5th
	LA
	Science
	Math - Clark
	LA

	6th
	Planning
	Planning
	Planning
	Planning

	7th
	Soc.Studies
	Science
	Soc.Studies
	Soc.Studies - Clark
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5. Schedule the special education students throughout your established Master Schedule (the six or seven periods of the day or throughout a block schedule) which covers all content areas/course titles, placing those who need collaborative services in the appropriate collaborative classes. Those that require resource or self-contained classes also need to be placed into the appropriate classes.  

6. If there are other special circumstances such as an accelerated class in the middle school, formulate the list of students from the information sheets and schedule them directly after the special education students are completed, but before scheduling the remainder of the students. 

7. To complete the scheduling process, assign the remainder of the general education students into their classes considering the data collected in step one. 

Additional Considerations: 

· Very few special education students need to be with the collaborative teacher all day.  It is important to deliberately schedule students so that they are not with the special education collaborative teacher for all of their classes.  Likewise, be careful not to inadvertently schedule general education students in collaborative classes all day. Additionally, be aware that general education students should be scheduled so they do not have the same general education teacher for more than a couple of content areas. Be aware that this is the ideal situation; sometimes an additional class with the same teacher is unavoidable.

· The scheduling team should also endeavor to balance the number of boys and girls in each class, for each period.  Additionally, students with behavior issues should be split as much as possible, with no more being added to the collaborative class, if possible.
· The scheduling team should not completely fill the special education collaborative classes due to transfer students.  For example, 3 of the teachers during 1st period might have 30 students each, while the 1st period special education collaborative class only contains 27 or 28.  This leaves room for any special education students who move into the school during the year.  The scheduling team keeps track of the master schedule and number of students moving in/out of each class during the year.  Ideally, the team would schedule all new students.

Following you will find examples of two methods for collaborative scheduling:  Handwritten and on an Excel Spreadsheet

HANDWRITTEN:

When the information sheets from Step 1 of Beginning the Process are returned to next year’s teachers, they will be given to the scheduling team.  The scheduling team will transfer the name of each student onto an individual card.  The cards should have space for a full day’s schedule, each 9 weeks, which you will fill in with pencil, at the end of the first period’s scheduling, again after scheduling second period, third period, etc. When all periods have been scheduled, the back side will be completely filled in, as in Table 3. This allows the scheduling team to see period by period if someone is about to be scheduled for a duplicate class.  Note that in our sample schedule, Language Arts takes two periods. This schedule can then be entered into STI. 
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Table 3

	
	Student Name ________________________
	
	

	
	
	
	
	
	

	Period
	Teacher
	1st 9 weeks
	2nd 9 weeks
	3rd 9 weeks
	4th 9 weeks

	
	
	
	
	
	

	1st
	Jones
	Lang. Arts
	Lang. Arts
	Lang. Arts
	Lang. Arts

	2nd
	Jones
	Lang. Arts
	Lang. Arts
	Lang. Arts
	Lang. Arts

	3rd
	
	Enrichment
	Enrichment
	Enrichment
	Enrichment

	4th
	White
	Math
	Math
	Math
	Math

	5th
	Smith
	Science
	Science
	Science
	Science

	6th
	
	Enrichment
	Enrichment
	Enrichment
	Enrichment

	7th
	Sanders
	Soc. Stud.
	Soc. Stud.
	Soc. Stud.
	Soc. Stud.


Put some type of removable indicator on the cards (different colored dots, stick-on tabs) so that you can readily identify special education students, behavior problems, high, middle, low, etc. If a student is on different levels, such as high math and low language arts, make sure they are counted correctly when scheduling them.  

To begin, pencil in the schedules for special education students on the cards, using the final list obtained from the special education teacher.  See Table 1.

On a large table, lay class strips across the top for 1st period.  If there are two or more of the same subject being taught during the same block of time, put the subject, period and A, B or C on the strip. Perhaps add an asterisk if the class is a special education collaborative class.  The example below uses the teacher master schedule shown in Table 2.

	L.A. 1A*
	S.S. 1
	Math 1
	L.A. 1B


In the 7th period of the teacher master schedule (Table 2), there are 3 social studies classes that may be presented this way:

	S.S. 7A
	Science 7
	S.S. 7B
	S.S. 7C*


First, lay the special education students’ cards in the appropriate column.  Sort/stack the other cards by high girls, high boys, middle girls, middle boys, low girls, and low boys.  Distribute the cards throughout the classes for first period.  It is easier to distribute the cards evenly, if you lay down all the high girls in the columns on the table (i.e., one for this class, one for the next class) and keep repeating until you are done with the high girls.  Do the same for high boys, middle girls, middle boys, low girls and low boys. Be careful to add only enough extra low students to each column of a collaborative class, to make an even distribution for high, middle and low.

Once you have a good balance of gender and ability levels, write the class (in pencil) on the schedule card for first period, for each student.   Additionally, this information needs to be written in a list for each class in each period, indicating beside the name whether the student is high, middle, or low and if there is a behavior problem.  These extra lists will be easier to shuffle and work with if you need to adjust schedules, than to lay the cards out all over again. (This is why you need several people helping.)  These lists can be handwritten or typed on the computer.
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Next, lay class strips across the top of the table for 2nd period.  Follow the same procedure.  With each period, you must be more careful about which class you place the students in.  For example, you wouldn’t want to put someone in 4th period math that was already scheduled for math during 1st period.  

When completely done with all periods during the day, the teachers should divide the cards and double-check schedules to be sure that individual students are not with the collaborative teacher all day, with the same general education teacher more than twice if possible, or have duplicate classes.  If this occurs, spread out the extra papers on which you listed students for each class and make adjustments.  This may require moving several students around in order to fit one student into a correct schedule.

When all of the schedules are completed, someone can begin typing class rosters on the computer, or the students’ schedules may be entered into STI and STI will generate class rosters for the teachers and schedules for the students to have at the beginning of the year.

EXCEL WORKBOOK

Create an Excel workbook, with different titles for each spreadsheet in the workbook.  Steps are as follows:

1. Determine what each teacher will be teaching during the 7-period day and place this on your first Excel spreadsheet. (Jones, Smith, White and Sanders are general education teachers.)

Table 4

	
	Jones
	Smith
	White
	Sanders

	Period
	
	
	
	

	1st
	LA
	Soc.Studies
	Math
	LA

	2nd
	LA
	Science
	Math
	LA

	3rd
	Conf. time
	Conf. time
	Conf. time
	Conf. time

	4th
	LA
	Science
	Math
	LA

	5th
	LA
	Science
	Math
	LA

	6th
	Planning
	Planning
	Planning
	Planning

	7th
	Soc.Studies
	Science
	Soc.Studies
	Soc.Studies


2. Determine how the special education teacher (Clark) will travel “through the subjects” during the day and add him/her to the schedule for each class period on the same spreadsheet.

Table 5

	
	Jones
	Smith
	White
	Sanders

	Period
	
	
	
	

	1st
	LA - Clark
	Soc.Studies
	Math
	LA

	2nd
	LA - Clark
	Science
	Math
	LA

	3rd
	Conf. time
	Conf. time
	Conf. time
	Conf. time

	4th
	LA
	Science - Clark
	Math
	LA

	5th
	LA
	Science
	Math - Clark
	LA

	6th
	Planning
	Planning
	Planning
	Planning

	7th
	Soc.Studies
	Science
	Soc.Studies
	Soc.Studies - Clark
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3. Create a second spreadsheet with all the students’ names and information from the previous year’s teachers, so that you can pull that information as needed.  For example:

Table 6

	Student
	Gender
	Disability
	Gifted
	504 Plan
	LEP
	Ability - Math
	Ability - LA
	Behavior
	Health

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Anderson, Mary
	F
	 
	Math
	 
	 
	High
	High
	 
	 

	Smith, Carrie
	F
	SLD
	 
	 
	 
	Collaboration
	Collaboration 
	ADHD
	 

	Lewis, Greg
	M
	SLD
	Art
	 
	 
	Collaboration
	Middle
	 
	Hearing aid

	Bowers, Tracy
	F
	EBD
	 
	 
	 
	Resource
	Low
	EBD 
	 

	McGill, John
	M
	MMD
	 
	 
	 
	Collaboration –Math
	Resource – LA 
	 
	 

	Lane, Jill
	F
	 
	 
	 
	 
	Middle
	High
	 
	 

	Thomas, Lori
	F
	 
	 
	 
	 
	Middle
	Middle
	poor
	 

	Rodriguez, Tomas
	M
	 
	 
	 
	Yes
	Middle
	Low
	 
	 

	Lambert, Joseph
	M
	 
	 
	 
	 
	High
	Middle
	 
	 

	Harkin, Harold
	M
	 
	 
	 
	 
	Middle
	Middle
	Doesn’t turn in work
	 


4. Next, create a spreadsheet which allows scheduling of the special education students in all their classes throughout the day.   See Table 7.  Note:  Since special education students need particular classes, they may fall into another collaborative class for an additional period, due to the unavailability of a content area being taught at that time.  This is sometimes unavoidable.
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Table 7

	Team Scheduling Worksheet Sample
	General Education Teachers:  Jones, Smith, White, Sanders
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	*Lang. Arts is a two-hour block in this sample
	Special Education Collaborative Teacher: Clark
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	1st Hour
	 
	 
	 
	 
	Jones
	Smith
	White
	Sanders
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Student
	Gender
	Ranking
	Behavior
	 
	LA collab. 
	Soc. Stud
	Math
	LA
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Smith, Carrie
	F
	SLD
	
	
	Carrie
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Lewis, Greg
	M
	SLD
	
	
	
	
	
	Greg
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Bowers, Tracy
	F
	EBD
	EBD 
	
	
	
	
	Tracy
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	McGill, John
	M
	MMD
	
	
	John - Resource
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	2nd Hour
	 
	 
	 
	 
	Jones
	Smith
	White
	Sanders
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Student
	Gender
	Ranking
	Behavior
	 
	LA collab. 
	Science
	Math
	LA
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Smith, Carrie
	F
	SLD
	
	
	Carrie
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Lewis, Greg
	M
	SLD
	
	
	
	
	
	Greg
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Bowers, Tracy
	F
	EBD
	EBD 
	
	
	
	
	Tracy
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	McGill, John
	M
	MMD
	
	
	John - Resource
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	4th Hour
	 
	 
	 
	 
	Jones
	Smith
	White
	Sanders
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Student
	Gender
	Ranking
	Behavior
	 
	LA 
	Science - collab.
	Math
	LA
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Smith, Carrie
	F
	SLD
	
	
	
	Carrie
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Lewis, Greg
	M
	SLD
	
	
	
	Greg
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Bowers, Tracy
	F
	EBD
	EBD 
	
	
	
	Tracy - Resource
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	McGill, John
	M
	MMD
	
	
	
	John
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	5th Hour
	 
	 
	 
	 
	Jones
	Smith
	White
	Sanders
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Student
	Gender
	Ranking
	Behavior
	 
	LA 
	Science 
	Math - collab.
	LA
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Smith, Carrie
	F
	SLD
	
	
	
	
	Carrie
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Lewis, Greg
	M
	SLD
	
	
	
	
	Greg
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Bowers, Tracy
	F
	EBD
	EBD 
	
	
	Tracy
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	McGill, John
	M
	MMD
	
	
	
	
	John
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	7th Hour
	 
	 
	 
	 
	Jones
	Smith
	White
	Sanders
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Student
	Gender
	Ranking
	Behavior
	 
	Soc. Stud.
	Science 
	Soc. Stud.
	Soc. Stud. - collab.
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Smith, Carrie
	F
	SLD
	
	
	
	
	Carrie
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Lewis, Greg
	M
	SLD
	
	
	Greg
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Bowers, Tracy
	F
	EBD
	EBD 
	
	Tracy
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	McGill, John
	M
	MMD
	
	
	
	
	
	John
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5. Do the same for accelerated class students, if necessary

6. Create a fourth spreadsheet with the master list of students at the top, which will remain there.  Copy/paste the list below the original master list.  Now you have two identical lists, one above the other, on the same spreadsheet.  The purpose of keeping the master list on the same spreadsheet is to be able to continue copying/pasting from it for each period of the day.  

The second list is for the purpose of dragging/dropping names into classes for 1st period only.  When all students have been scheduled for 1st period, no names will be left in the second list.  It may be helpful to sort the list for each period by one of the levels, then by gender before dragging/dropping.  (Since the majority of students will be the same ability level for both math and language arts, pick one list and sort by it consistently.  The ones who are not the same ability level in math and language arts will be the ones you must watch!) Since you have already scheduled the special education students, always drop them into the slots first for each period.  See Table 8.
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Table 8

	Student
	Gender
	Ability - LA
	Ability - Math
	Behavior
	
	
	(Master List)
	
	

	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	

	Anderson, Mary
	F
	High
	High
	
	
	
	
	
	

	Bowers, Tracy
	F
	Low
	Resource
	EBD
	
	
	
	
	

	Harkin, Harold
	M
	Middle
	Middle
	Doesn’t turn in work
	
	
	
	
	

	Lambert, Joseph
	M
	Middle
	High
	
	
	
	
	
	

	Lane, Jill
	F
	High
	Middle
	
	
	
	
	
	

	Lewis, Greg
	M
	Middle
	Collab. -  Math
	
	
	
	
	
	

	McGill, John
	M
	Resource 
	Collaboration
	
	
	
	
	
	

	Rodriguez, Tomas
	M
	Low
	Middle
	
	
	
	
	
	

	Smith, Carrie
	F
	Collab. - LA
	Collab. - Math
	ADHD
	
	
	
	
	

	Thomas, Lori
	F
	Middle
	Middle
	poor
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Student
	Gender
	Ability - LA
	Ability - Math
	Behavior
	
	
	
	
	

	
	
	
	
	
	
	1st period
	
	
	

	
	
	
	
	
	
	LA 1 A *
	Soc. Stud.
	Math 
	LA 1 B

	
	F
	High
	High
	
	
	Anderson, Mary
	
	
	

	Bowers, Tracy
	F
	Low
	Resource
	EBD
	
	
	
	
	

	
	M
	Middle
	Middle
	Doesn’t turn in work
	
	
	
	Harkin, Harold
	

	
	M
	Middle
	High
	
	
	
	
	
	Lambert, Joseph

	
	F
	High
	Middle
	
	
	
	Lane, Jill
	
	

	Lewis, Greg
	M
	Middle
	Collab. -  Math
	
	
	
	
	
	

	McGill, John
	M
	Resource 
	Collaboration
	
	
	
	
	
	

	
	M
	Low
	Middle
	
	
	
	
	
	Rodriguez, Tomas

	Smith, Carrie
	F
	Collab. - LA
	Low
	ADHD
	
	
	
	
	

	
	F
	Middle
	Middle
	poor
	
	Thomas, Lori
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As you can see, the students that have been moved over no longer have names in the first column.   Continue the process until all names have been moved over into classes.  Paste a new list for second period and drag/drop again.  Do the same for each period of the day, until all students have a class schedule. When done, you will need to go back and double-check for an even distribution of behavior problems, ability levels, etc.  You may have to move a few students to even out the numbers, but the effort is well worth it. 

Another variation on the drag/drop list is to highlight 10 empty cells in one color representing the high students, highlight 10 in a second color to represent the middle students, and highlight another 10 in a third color to represent the low students.  This would be an easy way to tell when you had reached your limit for an ability group in a class.

7. To obtain class rosters, just highlight the period and names of students, and print!

8. Distribute to the team of teachers, along with a printed master list of alphabetized students, including gender, level, behavior, etc.   The teachers can then re-check their own classes to be sure the scheduling process has worked.  If not, move a few students around on the computer until the process is completed.

9. IDEA allows for the incidental learning of students without disabilities as a result of the instruction from the special education teacher.  However, a student without disabilities cannot be removed by the special education teacher on a routine basis or for extended lengths of time.  By routinely and/or consistently removing a student who has not been identified as having a disability needing special education and related services, the school would be denying the student the right to due process under IDEA.  As collaboration teams work together to meet the needs of all students in the classroom, either teacher, general or special education, may remove students who are struggling with a particular concept as long as it is on an as-needed basis and not in an ongoing routine manner.

OTHER MODELS

Another model being used is a 6 period day, consisting of 65 minutes each, with 7 general education and 2 special education teachers. One of the special education teachers is ½ collaboration and ½ resource.  Always try to schedule a common planning time for teachers at least 1 or 2 days per week.  

Block periods can also be scheduled, using the same process.  Have the master schedule on hand and weave the special education students through the schedule according to their needs, then schedule the remainder of the students.
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Team Planning Meeting Agenda
What do we consider during a collaborative planning session?

· Topics from the Program of Study that are upcoming in instruction

· The specific assessment content that will be tested

· Methods of instruction that will be used by both general education and special education teachers

· Projects, reports, and other long-term assignments that need to be modified

· Ways that multiple intelligences can be tied into the teaching and learning for all students

Thinking of the Special Needs Students

· How will the students’ goals, benchmarks/objectives be addressed through this unit of study?

· How will data be collected and analyzed throughout this unit of study?

· What particular modifications and adaptations need to be made to allow the students to participate in the Program of Studies?

Thinking of the Teachers (both the general educator and collaborative educator should answer these questions)

· How do you feel about YOUR role in this past unit of study?

· What instructional strategies do you feel were particularly effective during this unit.

· What collaborative strategies do you feel were particularly effective during this unit?

· Do you feel that instruction was shared during this unit?  Explain.

Reflections

· How did the past unit of study go?  Did the teaching lead to good learning?

How do we know?  How well did the students do on the assessment?

· What would we do differently when we do that unit again?

· How did the special needs students do in comparison to the regular education students?  Do adjustments need to be made in the delivery of instruction or in the assessment?

· Were best practices used in this unit?  Is choice given?
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Insert Finding time to plan
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Kentucky Standards Based Instruction Planning

Content Area: ___________________________  Grade Level: __________________

Step 1:  Identify the Kentucky content standard to be taught.

· Which content and grade level standard will be taught.

· Resources to assist:  KY Program of Studies and Core Content for Assessment; District/School Curriculum Guides

Step 2:  Analyze the content standard.

· How can you unpack the standard to understand what needs to be taught?

· What do you want the student to know and be able to do?

· What are the “big ideas” of the content?

· What are the essential concepts and content to be learned?

· What knowledge, behaviors, skills, strategies, processes and procedures must be taught along with the content and concepts?

· What is the critical function or purpose of the standard?

Step 3:  Plan the assessment.
· What do you want the student to know and be able to do?

· What body of evidence do you plan to collect to show that the student knows and is able to demonstrate a level of competence in the content standard?

· Will you need to develop multiple options of assessment activities to allow the student to demonstrate what he knows and is able to do?

· Will you develop a rubric to communicate the expectations to the student and parent, assist with your analysis of the student’s work, and provide feedback?

· Will accommodations and modifications be needed for the student during the assessment?

· Does the content being assessed connect to the student’s individual education program (IEP) goals and objectives?  If so, how will you collect ongoing progress data?

Step 4:  Analyze the anticipated learning difficulties.

· What do you predict will be difficult for the student?

· How can you scaffold your instruction to make it easier for the student to learn?
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Step 5:  Plan the learning activities.

· How will you teach the knowledge, behaviors, skills, strategies, processes and procedures necessary to address the content standard?

· What types of activities and tasks will enhance learning?

· What engaging and worthwhile activities and tasks will the student complete?

· How can you plan the learning activities to connect with your student’s interests, individual needs and real life situations?

Step 6:  Plan your instruction.

· What research based teaching strategies will you use to teach the knowledge, behaviors, skills, strategies, processes and procedures necessary to address the content standard?

· What technology will enhance your instruction?

Step 7:  Plan your resources and materials for your instruction and assessment.

· What materials and resources will support the student’s learning?

· What materials will connect with your student’s needs, interests, and real life situation?

· What technology will enhance the student’s learning?

Following your standards based planning, implement the plan with your student.  When you have completed the instruction and assessment, take a few minutes to reflect on what worked and what might be modified during future instruction on this standard.  Make notes for future reference.
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Insert Minimal, Advanced and Adapted

Blank

Handout 17

 Insert Minimal, Advanced and Adapted

Sample 

Collaboration Walk-Through

E=Evidence, NE=No Evidence, NA=Not Applicable

Planning

	Regular Education Teacher
	
	Special Education Teacher
	

	1. Lesson plan outlines core content
	E

NE

NA


	1.  Lesson plan specifies accommodations related to specific     

     goals
	E

NE

NA



	2. Learning goals identified/posted
	E

NE

NA




Differentiation Levels

	1. Same task…same level
	E

NE

NA



	2. Similar tasks…modified
	E

NE

NA



	3. Similar tasks…different levels
	E

NE

NA



	4. Different tasks…different levels
	E

NE

NA



	5. All students are not capable of participating
	E

NE

NA






Teacher Activity

	1. Direct instruction
	E

NE

NA



	2. Hands on learning activity
	E

NE

NA



	3. Small group activity
	E

NE

NA



	4. Student discussion
	E

NE

NA



	5. Student presentation
	E

NE

NA



	6. Reading
	E

NE

NA



	7. Writing
	E

NE

NA



	8. Inquiry
	E

NE

NA



	9. Assessment
	E

NE

NA



	10. Knowledge-based activities
	E

NE

NA




Student Activity

	11. Receipt of knowledge
	E

NE

NA



	12. Application of knowledge
	E

NE

NA



	13. Construction of knowledge
	E

NE

NA



	14. Knowledge based activities
	E

NE

NA
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Teacher Location

	Regular Ed.
	
	Special Ed.
	
	Related Services
	
	Instruct. Asst.
	

	
	
	
	
	
	
	
	

	Front of the room
	E

NE

NA


	Front of the room
	E

NE

NA


	Front of the room
	E

NE

NA


	Front of the room
	E

NE

NA



	Circulating
	E

NE

NA


	Circulating
	E

NE

NA


	Circulating
	E

NE

NA


	Circulating
	E

NE

NA



	With Student(s)
	E

NE

NA


	With Student(s)
	E

NE

NA


	With Student(s)
	E

NE

NA


	With Student(s)
	E

NE

NA



	Alone at desk or computer
	E

NE

NA


	Alone at desk or computer
	E

NE

NA


	Alone at desk or computer
	E

NE

NA


	Alone at desk or computer
	E

NE

NA



	Not in the classroom
	E

NE

NA


	Not in the classroom
	E

NE

NA


	Not in the classroom
	E

NE

NA


	Not in the classroom
	E

NE

NA




Teacher Activity

	Regular Ed.
	
	Special Ed.
	
	Related Services
	
	Instruct. Asst.
	

	
	
	
	
	
	
	
	

	Direct Inst.
	E

NE

NA


	Direct Inst.
	E

NE

NA


	Direct Inst.
	E

NE

NA


	Direct Inst.
	E

NE

NA



	Leading Discussion
	E

NE

NA


	Leading Discussion
	E

NE

NA


	Leading Discussion
	E

NE

NA


	Leading Discussion
	E

NE

NA



	Supporting lead activities (overhead note-taking, demonstration, modeling, etc…)
	E

NE

NA


	Supporting lead activities (overhead note-taking, demonstration, modeling, etc…)
	E

NE

NA


	Supporting lead activities (overhead note-taking, demonstration, modeling, etc…)
	E

NE

NA


	Supporting lead activities (overhead note-taking, demonstration, modeling, etc…)
	E

NE

NA



	Facilitating learning
	E

NE

NA


	Facilitating learning
	E

NE

NA


	Facilitating learning
	E

NE

NA


	Facilitating learning
	E

NE

NA



	Monitoring student performance
	E

NE

NA


	Monitoring student performance
	E

NE

NA


	Monitoring student performance
	E

NE

NA


	Monitoring student performance
	E

NE

NA



	Reading to student(s)
	E

NE

NA


	Reading to student(s)
	E

NE

NA


	Reading to student(s)
	E

NE

NA


	Reading to student(s)
	E

NE

NA



	Providing accommodations
	E

NE

NA


	Providing accommodations
	E

NE

NA


	Providing accommodations
	E

NE

NA


	Providing accommodations
	E

NE

NA



	Engaged in learning activity
	E

NE

NA


	Engaged in learning activity
	E

NE

NA


	Engaged in learning activity
	E

NE

NA


	Engaged in learning activity
	E

NE

NA
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	Analysis of School Collaboration


	School:                                  Date:


	Personnel Completing Analysis:


	1. School based administrators foster an environment that ensures a successful collaborative environment.

1

2

3

4

5

No Evidence

Little Evidence

Adequate Evidence

High Level Evidence

Exemplary Evidence


	Evidence/Comments:  Walk-throughs, involvement in professional development, follow-up, growth plan, coaching sessions,  parent and student surveys


	2.  The collaborative team has common planning (at least 30 minutes)

1

2

3

4

5

0  days per week

 1 day per week

2 days per week

3 days per week

4/ 5 days per    week


	Evidence/Comments:  Master schedules, teacher schedules,  team meeting minutes


	3. Collaborative team uses reflective self evaluation tools to measure progress and improvement in working effectively as a team. 

1

2

3

4

5

No Evidence

Little Evidence

Adequate Evidence

High Level Evidence

Exemplary Evidence


	Evidence/Comments:  Evaluation tools, self evaluation tools, rubrics, PD, growth plans


	4. Individual student programs are created using team member’s strengths in both content knowledge and instructional strategies.

1

2

3

4

5

No Evidence

Little Evidence

Adequate Evidence

High Level Evidence

Exemplary Evidence


	Evidence/Comments: (i.e.) IEP goals and objectives,  accommodations and modifications checklists, lesson plans, ARC conference summary, teacher schedules, teem meeting minutes/agenda


	5. Collaborating teachers plan lessons and develop instructional materials that take into consideration the students’ ability levels and learning styles (Offer response choices appealing to a variety of preferred learning modalities).

1

2

3

4

5

No Evidence

Little Evidence

Adequate Evidence

High Level Evidence

Exemplary Evidence


	Evidence/Comments: Lesson plans,  units of study, action planning agenda 


	6. Content is presented in a manner that reflects sensitivity to a multicultural and global perspective.


	1

2

3

4

5

No Evidence

Little Evidence

Adequate Evidence

High Level Evidence

Exemplary Evidence


	Evidence/Comments:  lesson plans, walk through, unit of study


	7. Team members collaborate with teachers and appropriate related service personnel to analyze and structure cross-disciplinary approaches to instruction.

1

2

3

4

5

No Evidence

Little Evidence

Adequate Evidence

High Level Evidence

Exemplary Evidence


	Evidence/Comments:  Units of study, PD, lesson plans, meeting minutes


	8. The appropriate core content material, teacher made tests, and assignments are collaboratively created to meet the goals and objectives stated in the special education students’ IEPs. 

1

2

3

4

5

No Evidence

Little Evidence

Adequate Evidence

High Level Evidence

Exemplary Evidence


	Evidence/Comments:  (Include all content areas.) Lesson plans, accommodation and modification checklists, units of study, evaluation tools


	9. Rubrics, scoring guides, teacher made tests, and assignments that effectively measure student’s progress on IEP are developed collaboratively.

1

2

3

4

5

No Evidence

Little Evidence

Adequate Evidence

High Level Evidence

Exemplary Evidence


	Evidence/Comments:  Rubrics, scoring guides, teacher made tests, assignments

	10. New instructional strategies are periodically initiated and implemented to improve student learning. 

1

2

3

4

5

No Evidence

Little Evidence

Adequate Evidence

High Level Evidence

Exemplary Evidence


	Evidence/Comments:  Lesson plans, walk-throughs, peer observations 


	11. When appropriate, assistive technology is used to enable students with disabilities access to the curriculum in a collaborative setting

1

2

3

4

5

No Evidence

Little Evidence

Adequate Evidence

High Level Evidence

Exemplary Evidence


	Evidence/Comments:  IEP, evaluation tools, accommodations and modifications checklist



	


	12. Effective strategies are implemented to manage classroom behavior.

1

2

3

4

5

No Evidence

Little Evidence

Adequate Evidence

High Level Evidence

Exemplary Evidence



	Evidence/Comments:  Classroom rules and procedures, evaluation tools, discipline referrals, behavior intervention plans (BIP)



	13. Collaborative team members work together to create ongoing data collection methods and progress reports to ensure student success in a collaborative setting.

1

2

3

4

5

No Evidence

Little Evidence

Adequate Evidence

High Level Evidence

Exemplary Evidence



	Evidence/Comments:  Progress reports, ongoing assessment, data collection tools, parent contact.



	14.  Collaborative team members develop plans for the most effective use of instructional assistants.

1

2

3

4

5

No Evidence

Little Evidence

Adequate Evidence

High Level Evidence

Exemplary Evidence



	Evidence/Comments:  Lesson plans, schedules, roles and responsibilities, growth plans, evaluation tools



	Observation Notes



	

	

	


Collaborative Teaching Rubric

This rubric may be used to assist teaching teams to identify the skills they possess in collaboration and those that will need to be improved.

The numbers indicate the level of implementation.  The range is from 5 to 1. Five is seen as an effective collaborative structure and one would represent a starting point for the development of collaborative skills.

Lesson Presentation (Who presents the main part of the lesson)

	5
	4
	3
	2
	1

	All components of the lesson are equally taught by both the regular and special education teacher.  
	Most components of the lesson are taught by both the regular and special education teacher. 
	Some components of the lesson are taught by both the regular and special education teacher. 
	The majority of the lesson components are taught by the regular ed. Teacher with only a few selected components of the lesson taught by the special ed. teacher.
	All lesson components taught by regular education teacher.


Student Interaction (To whom the student looks for answers or clarification)

	5
	4
	3
	2
	1

	Students interact equally with both the regular and special education teachers.
	Students interact more with the regular or special education teacher. 
	Students interact mostly with the regular ed. teacher and less with the special ed. teacher
	Students may vary

their interaction to meet their personal agendas.
	Students interact only with the regular ed. teacher, not at all with the special ed. teacher.


Physical Characteristics of the Classroom (Where each teacher’s belongings are stored)

	5
	4
	3
	2
	1

	Both teachers have comparable space, location, and access to storage and materials; placement may vary depending on configuration of desks and size of room. 
	Both teachers have comparable desk space and location, but not access to storage and materials.  The placement may vary depending on configuration of desks and size of room. 
	Both teachers have a space, not necessarily the same size.  Placement of desks may vary depending of student desks and the size of the room. 
	Regular education teacher has a desk; the special ed. teacher has a place to store belongings, for example, a table, and a shelf, a drawer in the regular ed. teacher’s desk or a student’s desk. 
	Regular ed. teacher has a desk; the special ed. teacher brings her belongings with her, perhaps on a cart, or in a book bag. 


Communication (Name plates, class lists, report cards, letters to parents and lesson plans)

	5
	4
	3
	2
	1

	Both teachers’ names are displayed prominently in the room, on the door, class rosters, report cards; lesson plans and any communications with and to parents.
	Both teachers’ names are on some, but not all, of the information about the room, lesson plans, communication to and with the parents.
	The regular ed. teacher’s name is on the majority of the information about the room, communication to parents and lesson plans; however, the special ed. teacher’s name is included occasionally. 
	The regular ed. teacher’s name is on all the communication regarding the class; the special ed. teacher’s name is not included on any information. 
	The special ed. teacher communicates in relation to the special ed. students only.
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Student Focus (Student focus during the lesson presentation)

	5
	4
	3
	2
	1

	The student focus

will be on both teachers equally throughout the lesson; both rotate to assist all students.
	The student focuses on the regular ed. teacher more as that teacher presents content, while the special ed. teacher supports or clarifies.  Both assume the leadership position when needed. 
	The student focuses on the regular ed. teacher as the major presenter of content, while the special ed. teacher merely interjects and circulates.
	Regular ed. teacher presents all of the information, the special ed. teacher only provides assistance, passes out papers, monitors group projects, etc. The regular ed. teacher is the main focus. 
	Regular ed. teacher presents all the content.  The special education teacher only provides assistance to the special education students.  The special education teacher moves about only when necessary.


Discipline in the class (Who is the main disciplinarian, administers discipline, reprimands?)

	5
	4
	3
	2
	1

	The regular ed. and special ed. teacher equally share the planning and assessment for the class. 
	The regular ed. teacher, in conjunction with the special ed. teacher plans most of the concepts and assessments.
	The regular ed. teacher plans the concepts and assessments with minimal input from the special ed. teacher. 
	The regular ed. teacher plans the concepts and assessments. The special ed. teacher adapts tests for special ed. students. 
	The regular ed. teacher plans the concepts to be presented and type of assessment. 


Lesson Development (planning, implementing, and assessing)

	5
	4
	3
	2
	1

	The regular ed. teacher, related service personnel and instructional assistant share the planning and assessment for the class. 
	The regular ed. teacher, in conjunction, with the special ed. teacher plans most of the concepts and assessments.
	The regular ed. teacher plans the concepts and assessments with minimal input from the special ed. teacher.
	The regular ed. teacher plans the concepts and assessments.  The special ed. teacher adapts tests for special ed. students.
	The regular ed. teacher plans the concepts to be presented and type of assessment.


Involvement with Related Service Personnel (planning, implementing, and assessing)

	5
	4
	3
	2
	1

	The regular ed. teacher, related service personnel and instructional assistant share the planning and assessment for the class. 
	The regular ed. teacher, in conjunction with related service personnel plans most of the concepts and assessments.
	The regular ed. teacher plans the concepts and assessments with minimal input from related service personnel.
	The regular ed. teacher plans the concepts and assessments.  The related service personnel adapt tests for special ed. students.
	The regular ed. teacher plans the concepts to be presented and type of assessment.
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Involvement with Instructional Assistant

	5
	4
	3
	2
	1

	Instructional assistant effectively

implements all directives from the teacher and/or related service personnel.
	Instructional assistant implements most directives from the teacher and/or related service personnel.
	Instructional assistant implements some directives from the teacher and/or related service personnel.  
	Instructional assistant  implements few of the directives from 

teacher and/or related service personnel.
	Instructional assistant does not implement directives from teacher and/or related service personnel.


Administrative Support

	5
	4
	3
	2
	1

	Provide needed resources, monitor problem solving, create an environment to support collaborative efforts of staff.
	Problem solve, monitor environment to support staff.
	Foster problem solving, monitor collaborative supports.
	Monitors collaborative efforts.
	No evidence of supports.


Additional Comments:
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STRUCTURED  COLLABORATION OBSERVATION

Name _______________________________________
Date _____________

School _______________________________________   
Grade _____________

1. What subject was being taught during the observation?

2.  What was the class composition (male/female) approximately?

3.  How many students were present in the class? What percent special ed?

4.  What teaching techniques were used to present the lesson?

5. What was each teacher doing during the lesson?

6.  What collaborative model was being utilized?

7. What were the strengths of this model?

8. What were the weaknesses of this model?

9.  What particularly effectiveness strategies or techniques were used?
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Grading, Report Cards, and Transcripts for Student Who have Disabilities

Frequently Asked Questions

QUESTION 1. Is it true that if a course is labeled as “functional” it cannot appear on transcripts of students with disabilities unless this same term and course offering is available to students without disabilities? Our district has been using the term “functional” and designating this on transcripts for students with disabilities for a number of years, so what is the basis for changing this process?

Response: According to information from the Office of Civil Rights (OCR- 25 IDELR 387), states have been cautioned to not use course descriptors that are only used for courses offered to students with disabilities. If a course appears on a student transcript that is only available to special education students, this can be deemed a breach of confidentiality. A course descriptor that only is used for students with disabilities, can inadvertently lead to persons who see the transcripts knowing the students have a disability. Therefore, if a course is to be labeled as “functional," it must be available to any student who needs this accommodation in delivery and not just be a “special education” course. According to the OCR ruling though, “a school district may use asterisks or other symbols on a transcript to designate a modified curriculum in general education provided the grades and courses of all students are treated in a like manner.” A school district can disclose that a student has taken a course delivered outside of the general education classroom (e.g., resource, special class) to a post -secondary institution “if the parent and the student have knowledge of what information is on the transcript and have given written consent.” 

QUESTION 2: How do schools denote special education classes in a student’s transcript?

RESPONSE: Schools may not identify special education classes on a student’s transcript. OCR has indicated that classes maybe identified as other than general education classes as long as the identification is not solely used for special education classes. For example, a school may use such terms as ‘basic,’ ‘practical,’ ‘level 1’ as long as these terms are not solely applied to special education classes. Asterisks or other symbols may be written on a high school student’s transcript to indicate the student had a modified curriculum in a general education class, if the code system covers all students whose curriculum is modified - such as students taking remedial courses, as well as enhanced or greater difficulty course work for gifted and talented program students. See Questions 1 and 8 for further information.

QUESTION 3. If courses listed on transcripts for student with disabilities are not to designate courses as “functional” unless students without disabilities are also accessing such courses, (Re- Office of Civil Rights-25 IDELR 387)), then why does the new high school graduation requirement regulation (704 KAR 3:305) reference functional courses as an option specifically for students with disabilities?

RESPONSE: The language of the new high school graduation requirement was passed before the Department of Education was notified of the potential conflict with the OCR position. Until the regulation is revised, it is the obligation of the Department of Education to convey the concerns of OCR and recommendations for avoiding problems with future transcripts.

QUESTION 4: May a school have an alternate grading system for students who have disabilities?

RESPONSE: Alternate grading systems may be appropriate if the alternate grading systems are available to all children, not just students who have disabilities. For example, if a school ordinarily uses letter grades such as , A, B, C, D, F, then an alternate letter grading system, such as E (excellent), G (good), I (improving), and N (needs improvement), may not be used just for students with disabilities. Also, a school 
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may not use a system that appears the same on the surface, yet for students with disabilities, there is a discrete change. For example, upper case letters (e.g., A, B, C) are used for grades for students who are not disabled and lower case letters (e.g., a, b, c) are used for students who have disabilities.

Likewise, a school may not use an alternate system as a method of distinguishing students with disabilities or the classes/courses they take, such as ‘Individualized Social Studies’ or ‘Independent Algebra,’ unless the class and the distinction are available for all students and the class meets the Program of Studies requirements.

Question 5: May a school have a modified grading system for students who have disabilities?

Response: No. A school may not have a modified grading system that is limited solely to students with disabilities. Any modifications in grading are made on an individual basis by the Admissions and Release Committee and must be stated on the Individual Education Program (IEP) of the student. See the response to Question 6 for an example of a modified grading system. 

QUESTION 6: Are the grades for a student with a disability tied to the IEP annual goals and short term objectives?

RESPONSE: Grades do not have to be directly tied to IEP annual goals or performance criteria in short-term objectives. However, grading criteria may be modified for a student with a disability and should be addressed by the ARC in the IEP.

For example: David is a ninth grade student with specific learning disabilities in the areas of reading comprehension and written language. His strengths are in the areas of verbal expression, problem solving, social and interpersonal skills, listening skills, mathematic calculations and artistic ability. When the ARC met before David entered the ninth grade, the committee determined the accommodations David would receive in each of this classes; for example, taped texts and tests; taped notes; etc. In addition, the ARC discussed grading procedures for David and noted on the IEP that grading procedures for general education classes will be modified for those courses affected by his specific learning disabilities to take advantage of David's strengths, such as verbal ability and listening skills, and to reduce demands that rely heavily on reading comprehension and written expression.

Because the grading procedures for science class rely heavily on reading and writing proficiency, his science teacher and his special education teacher modified the course grading procedures to take advantage of David's verbal ability and to reduce demands relative to reading and writing tasks, but no modifications were made to the content. The grading scale (e.g., A = 90-100%) remained the same for David as the other students and the grading procedures for his science class were modified as follows:

	Grading Procedures
	% of Grade
	Grading Procedures for David
	% of Grade for David

	Research Paper
	30
	Oral Research Presentation
	20

	Tests (essay, objective)
	50
	Tests (objective)
	40

	Homework
	10
	Homework
	20

	Classwork/lab work
	10
	Classwork/lab assignments
	20

	
	100
	
	100
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The grading procedures for other courses which rely heavily on reading and writing tasks to demonstrate proficiency in the content were modified. However, the grading scales for each class remained the same.

QUESTION 7: May the report card grade reflect modifications, accommodations, or adaptations in the regular class? May the functioning level be noted on the report card?

RESPONSE: There should be no need for a report card grade to reflect modifications, adaptations, or accommodations in general education classes. Likewise, there is no need to indicate the functioning level on a report card. For example, if a student with a disability participates in a general education biology class, the student receives instruction in the same content as the other students. However, in this example, the student has a severe reading disability and accommodations are made for her in the class - such as, taped class notes, taped texts and tests, tests given orally. The grade she earns is the same as that earned by any other student and reflects the student’s knowledge and skills in the content area of biology; thus, no special notation should be made on her report card regardless of the reading level (functioning level) of the student. It is possible for this student with a disability to receive an ‘A’ in this high school biology class, even if she only reads on a 3rd grade level as long as she has appropriate accommodations and instruction in the content and demonstrates a high level of knowledge and skills in biology. 

QUESTION 8: How is the grade reported on the permanent record if the student with a disability received an ‘A’ in a modified curriculum?

RESPONSE: If the content for the student with a disability is the same as for nondisabled students, then the grade for the student with a disability is reported in the same manner as for the nondisabled students. If the content has been modified to the extent that it is not the same as for nondisabled students, then the issue is larger than grading, report cards or functioning level. This is a violation of the requirements in 704 KAR 3:304 (Kentucky Program of Studies) and 704 KAR 3:305 (Minimum high school requirements). For example, if the math class for a student with a disability is called an algebra course, but the content is changed to the extent that it does not represent the same content as for nondisabled students, then the student is not entitled to a grade or credit for algebra - regardless what the class is called. 

QUESTION 9: How can school officials denote a special education label in the student’s permanent file?

RESPONSE: This answer depends on what is meant by a “permanent file”. Under confidentiality requirements, any information that might be made public cannot contain information that might indicate the student has a disability. This includes transcripts and directory information. The district follows its own policies and procedures on retention and destruction of information that is no longer needed for educational purposes (707 KAR 1:240, Section 4). The district’s obligation to protect the confidentiality exists as long as the information is maintained by the district.

QUESTION 10: How frequently do schools have to report the progress of students with disabilities toward meeting IEP goals and objectives?

RESPONSE: According to federal law and regulations and state law, the frequency for reporting progress is determined by the Admissions and Release Committee on a child by child basis and as stated in the IEP. However, the frequency of the reporting must be at least as often as report cards are issued for children who are not disabled.
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QUESTION 11: What is the nature of the progress reporting required by the Individuals with Disabilities Education Act, as amended (IDEA ’97), and accompanying regulations?

RESPONSE: Appendix A of the revised federal regulations (34 CFR 300) gives direction by stating: ”One method that public agencies could use in meeting this requirement would be to provide periodic report cards to the parents of students with disabilities that include both (1) the grading information provided for all children in the agency at the same intervals; and (2) the specific information required by subsection 300.347. That is, how the child’s progress toward annual goals will be measured and the extent to which that progress is sufficient to enable the child to achieve the goals by the end of the year. (300.347(a)(7)(ii)(A) and (B) 

In Attachment 1 of the federal regulations March 12, 1999 (Analysis of Comments and Changes- pg. 12594), the Office of Special Education Programs (OSEP) U.S. Department of Education addressed questions by commenters about whether progress reporting required a detailed written narrative of how a child is progressing toward IEP objectives or if a “grade” could be used to denote IEP progress. OSEP indicated that requiring a “detailed written narrative” of how a child is progressing toward meeting the IEP objectives could add an unnecessary burden, but that using a “grade” does not always lend itself to sufficiently describing progress toward annual goals. OSEP’s statement indicates that a written report is sufficient and that under the IDEA statute and regulations, the manner in which this requirement is implemented is left to the discretion of each State. Therefore, a state could elect to ensure that report cards used for children with disabilities contain information about each child’s progress toward meeting the child’s IEP goals and objectives. This could be done by listing each of the annual goals from the IEP in the report card or as an attachment and describing the percentage of short term objectives accomplished toward that goal, and/or stating the degree of progress during a particular period in the IEP that corresponds with the grading period. For example, if a short term objective is to be accomplished in eight weeks, the report might indicate that objective is on schedule for completion and at what rate (e.g., child is at 70% accuracy for one digit simple addition). Whatever method (or combination of methods) is adopted, it must provide sufficient information to enable parents to be informed of their child’s progress toward the IEP goals and objectives and the extent to which that progress is sufficient to enable the child to achieve the goals by the end of the year.

QUESTION 12: Is reporting progress (as required under IDEA) toward meeting IEP goals and objectives the same as reporting grades for required course content?

RESPONSE: No, they are not the same; however, both are reported. Grades are generally used by school districts to report how well all students, including students with disabilities, are doing in meeting the performance indicators for the content required by the Program of Studies. Grades for a student with a disability, as well as grades for nondisabled students, report the degree of success the student is having in meeting the performance indicators for required content. 

IDEA requires a local school district to report the progress of a student with a disability toward meeting IEP goals and objectives and the extent to which this progress is sufficient to enable the child to meet the goals by the end of the year. This means the district reports how well the student is doing in relation to meeting the IEP goals and objectives and if it appears the student will meet the goals by the date of the annual review. The performance indicators for IEP goals and objectives are built into the objectives and individualized for each child with a disability. While required content for all children may be embedded in the IEP for a student with a disability, the IEP is not the curriculum for a child with a disability. See Question 10 for additional information.
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QUESTION 13: Is it acceptable to have a board approved policy that there be no academic modifications allowed in advanced classes at the high school level?

RESPONSE: No.

QUESTION 14: Is the Kentucky Department of Education position statement document Grading Procedures for Exceptional Children (June 1987) still valid?

RESPONSE: No.

QUESTION 15: May a school use a different type of report card for students with disabilities than the type used for nondisabled students?

RESPONSE: No. The Family Education Rights and Privacy Act (FERPA) prohibits disclosure of ‘personally identifiable’ information that may indicate a student has a disability. Therefore, students with disabilities receive the same report card as their nondisabled peers. This applies to the report card cover or jacket, color of the card, and the symbol system used for reporting performance. However, the information contained in the report card may be expanded if the report card is the method the school uses to inform parent of the progress of their child toward meeting IEP goals and objectives.
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Action Planning Agenda

Teacher/s:                                                      School:                                              District:

After attending a workshop such as this, you are more likely to implement the ideas you have learned if you make specific plans for follow-up.  Working with your co-teacher, review all your notes and handouts for the workshop and prepare a plan for the rest of the school year or whatever other time frame is appropriate.

	What do we need to do?
	Who will do it?
	By when will it be done?
	What’s the product or outcome?
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PROGRAM EVALUATION AND ASSESSMENT

Upper Cumberland Special Education Cooperative
Name of Program:  Collaboration for Administrators

Date:  7/28/05   

Presenter(s):  Connie Brookins                     Location:  Bell County Board of Education

Directions:  Below is an evaluation for today’s session.  The five-point scale on the right indicates what you felt you received after the activity was completed.  1 indicates low agreement;   5 indicates high agreement.

	
	What I Received



	* The objectives & outcomes of this program were clearly presented.
 Comments:__________________________________________________________


	1      2     3      4      5  

	*  The content of the program met my expectations.
 Comments:__________________________________________________________


	1      2     3      4      5  

	*  The training activities utilized research-based principles of adult/student learning.
(i.e., discussion, small and large group activities, cooperative learning strategies, opportunities for reflection, question and answer sessions, active learning strategies, learning styles, multiple intelligences, choice, connections to work, guided practice, feedback, processing & integrating time, implementation in job setting, analysis & follow-up of results, brain research, peer interaction, peer review, peer observations, mentoring, personal inquiry & self-reflection, support system, inquiry-based learning, investigation, jigsaw, simulations, restate in own words, goal setting, experimentation, debate, reciprocal teaching, story maps, structured note taking, think aloud, inside-outside circle, manipulatives, time lines, picture clues, sequence chains, compare/contrast matrix, concept mapping, advanced organizers) 
Comments:__________________________________________________________


	1      2     3      4      5  

	* The materials used in the activities were appropriate for the audience’s stage of professional development.  (i.e., orientation/awareness, preparation/application, implementation/management, refinement/innovation)  

Comments:__________________________________________________________    

        
	1      2     3      4      5  

	* The trainer was knowledgeable about the subject matter.   

Comments:__________________________________________________________     

                                
	1      2     3      4      5  

	* The delivery method used by the trainer was effective for this audience.  

Comments:__________________________________________________________     

                    
	1      2     3      4      5  

	* This program met with individual/school/district identified needs.
(i.e., comprehensive improvement planning requirements, administrative/teacher/staff request, mandated professional development) 
Comments:__________________________________________________________


	1      2     3      4      5  

	* The trainer identified follow-up activities that are relevant and practical. 

 (i.e., action research, study groups, online support networks, peer interaction, peer review, mentoring, coaching, modeling, demonstration, collegial feedback, personal reflection, collaborative problem-solving, analysis of student work, self-directed learning)

Comments:__________________________________________________________      

         
	1      2     3      4      5  

	* This training has prepared me for program implementation, if applicable.
How/When do I plan to implement this material?  _________________________________________

___________________________________________________________________________________


	1      2     3      4      5  


I would/would not recommend this program to a peer.  (Please explain.  Use back of page if necessary.) 

Other Comments: 














































































































































































































































Comments/Suggestions
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