Oregon District Continuous Improvement Plan Template

	School Year
	2019-2020

	District
	Phoenix-Talent Schools



District Direction Section
	Vision
	Together, we shall meet the challenges of preparing responsible, creative, life-long learners.

	Mission
	To promote excellence for everyone through hope, engagement, and well-being.

	Comprehensive Needs Assessment Summary

What data did our team examine?
· ORIS Needs Assessments
· School Implementation Scales
· Chronic absenteeism data (CAPT)
· 2018-19 State report cards for schools, district, and special education with accountability details
· State and District assessment data for English language arts and mathematics
· Graduation and completion data disaggregated by subgroups
· 9th grade on-track credit data, disaggregated by subgroups
· Staff surveys
· SBAC, ELPA, and extended assessment outcome data
· Certified staff summative evaluations
· Parent and student listening sessions summaries
· SPDG Team Functioning Surveys and Implementation Surveys
· District discipline data

How did the team examine the different needs of all learner groups?
State and district data was disaggregated by primary race/ethnicity, talented and gifted, special education, migrant, socioeconomic status, limited English proficiency, active English Learners, and gender.  We had specific listening sessions for Latino families and Latino students to hear previously underrepresented voices.

Were inequities in student outcomes examined? 
Yes, the following inequities were discovered:
Attendance
· Students with Reduced and Lunch had slightly higher rates of truancy (19% compared with 18% overall)
· Students on IEPs had much higher rates of truancy (30%)
· Alaskan/Native Americans had the highest rate of truancy (53%); however the number of students in this category is small (making up 0.3% of the student population)
· Truancy rates are higher at high schools (21% at Phoenix High, 63.4% at Armadillo Tech)
· 100% of English Learners at Armadillo Technical Institute (ATI) are truant
· White students had higher truancy rates than students of color
· 94% of our district students are up-to-date with immunizations (Talent Elementary is even lower at 86% and ATI has 81%). This puts us below our 95% herd protection rate which impacts the ability to prevent the spread of communicable diseases. With each incident of a contagious disease, those students without proper immunizations are excluded from school for 21-28, depending on the County’s health director mandate. This impacts student attendance, especially for our medically fragile students with disabilities who cannot attend school due compromised immunity from diseases.


Discipline
· Looking at 2018-19 office discipline referrals, the percentage of our Hispanic students who receive discipline referrals is disproportionately higher than our overall percentage of students; conversely, our discipline incidents for white students is less than expected.
· Male students are disciplined at significantly higher rates than female students.

Academic Performance
· Our emerging bilingual students scored achieved significantly below their peers on the SBAC assessments in both English language arts and mathematics (6% of English Learners in the third grade meeting state standards in English Language Arts and 12% of 8th graders in mathematics, as compared to 30% in ELA for all students and 31% in math).
· 10% fewer students with disabilities met state standards as compared with the overall student population.  Additionally, students with disabilities had low individual student progress in grades 3-8.
· The percentage of Hispanic students who met state standards in ELA and math is less than half of the white students.
· 23% of male students in the 3rd grade met ELA state standards, compared with 36% of female students.

Graduation and On-Track
· Only 14% of ninth graders at Armadillo Technical Institute (ATI) were on-track to graduate, a reduction of 10% from the previous school year.  Conversely, 90% of students at Phoenix-High School were on-track to graduate by the end of their ninth grade year.
· 24% of students from ATI graduated on-time, down from 43% the previous year.
· Students with disabilities graduated on-time at a rate of 49%, American Indian/Alaska Natives at 33%, and migrant students at 58%; this compared to 74% of all students.

Demographics
· Only 5% of our district teachers are Hispanic, compared with 35% of the student population.  Inversely, 89% of the teaching staff is white, compared to 56% of the student population.
· 65% of our district students receive free and reduced lunches, 14% of students are on IEPs, and 25% are emerging bilingual students (all above state averages).
· Latino students are underrepresented in our Talent and Gifted identification. 
· Fewer Latino and emerging bilingual students participate in CTE coursework compared with peers; graduation rates for students completing two or more CTE courses is over 90%.

What needs did our data review elevate?
· Inclusive Policy and Practice: Providing equity and access to our traditionally marginalized groups of students; identifying and removing barriers to success.
· Talent Development:  Recruiting and retaining highly effective staff that reflect the diversity of the student population; evaluate effectiveness of professional learning using evidence of impact on student outcomes.
· Collaboration with Local Charter School: Due to the severe discrepancies in student outcomes between Phoenix High School students and Armadillo Technical Institute (ATI) students, administrative and teaching staffs from the District and Armadillo Technical Institute (ATI) need to partner and collaborate to best serve students. 
How were stakeholders involved in the needs assessment process?
· School board participation and charter board member engagement
· Administrative team meetings
· School-level Site Council and leadership teams
· School-level parent advisory teams
· District-level parent and student listening sessions
· Migrant Parent Advisory Committee
· Regular Attenders Committee
· Diversity, Equity, and Inclusion Committee
· Staff surveys

Which needs are priority improvement areas?  Note:  Priorities describe where the team intends to go but do not describe how the team will get there.  An example priority might be to improve graduation rates or that all students will meet their growth goals. 
· Increase graduation and completion rates for all student groups.
· Reduce the opportunity gaps for students groups that have been traditionally marginalized (students of color, emerging bilingual students, and students with disabilities).
· Decrease chronic absenteeism for all student groups.
· Increase 9th grade on-track, particularly at Armadillo Technical Institute Charter School.
· Increase math performance and growth for all student groups, with a focus on students with disabilities.


	Long Term District Goals & Metrics

Student Focused, aspirational, aligned with needs, written for all students
Example:  All students will meet their annual growth targets in math.
Metrics are outlined for the year(s) to come. 


	Goal 1

	90% of students, in all subgroups, will be regular attenders (missing less than 10% of the school year).

	Metrics
	By May 1, 2020
	By May 1, 2021
	By May 1, 2022

	
	80% regular attenders
	85% regular attenders
	90% regular attenders

	Goal 2

	90% of all students, disaggregated by subgroup, will graduate from high school with a regular or modified diploma within four years of starting high school.  This trajectory will be sustained with all freshmen earning at least 6 credits by the end of their 9th grade year.

	Metrics
	By 2020
	By 2021
	By 2022

	
	82% graduation; 90% ninth-grade on-track
	85% graduation; 95% ninth-grade on-track
	[bookmark: _GoBack]90% 4-year cohort graduation; 100% ninth-grade on-track

	Goal 3

	60% of students in 3rd-8th and 10th grades will meet state grade-level expectations in English Language Arts and Mathematics district-wide.

	Metrics
	By 2020
	By 2021
	By 2022

	
	40% of students
	50% 
	60%



Initiative Alignment to Support District Goals
Examples: High School Success, Chronic Absenteeism, 21st Century Grant, EL Success Program, Improvement Partnership
	Initiative/Program
	How this initiative/program supports the district to meet goals

	High School Success
	Linking funds to focus on 9th grade on-track and graduation rates, student success coaching and staff training are priorities.

	Diversity, Equity, and Inclusion
	Braiding Title IIa funds to recruit and retain a diverse work force that reflects the racial and ethnic distribution of our students, our district is using an equity lens ensure that all students and staff have equitable opportunities and feel valued in our district. 

	Title IV
	To provide educational opportunities for a well-rounded education intended to keep students engaged and provide equitable access; funds will be linked to ESSA funding. 

	Chronic Absenteeism
	Increase the regular attenders’ rate for all students, with a focus on subgroups. Students cannot learn if they are not in school -- this initiative supports academic growth and performance, 9th grade on track, graduation rates, and attendance improvement through coordination with the Southern Oregon Educational Service District.

	State Personnel Development Grant
	Blend our Positive Behavioral Supports with trauma-informed practices to increase support in providing multi-tiered supports.



Annual Evidence Based Strategies, Measures and Actions (to meet district goals)
	District Goal this strategy supports
	Goal: 90% of students, in all subgroups, will be regular attenders (missing less than 10% of the school year).

	What are we going to do?
	Strategy # 1.1
Written as a Theory of Action and reflects evidence-based practices
	If we provide staff training, family support, and student interventions through a Positive Attendance Coach (by blending ESSA funds with Title IV and the funds from the Chronic Absenteeism grant), then we will be able to identify and remove barriers to positive school attendance and student truancy rates will be reduced, high school students will earn more credits, and high school seniors will graduate on time.

	How we will know the plan is working 
	Measures of Evidence for Adult Actions (“then” statements”)
	Fall:
100% of office staff are trained in district attendance daily procedures; all 
administrators are trained in data collection and review; staff have conducted outreach to families & community.
	Winter:
Daily calls and regular letters are mailed appropriately; all schools are implementing effective attendance interventions; administrators are using data to hold informative parent-student conferences about attendance; school and district-wide data is disaggregated and used to make decisions.  This will be measured by parent contact logs – 75% of students with 4 or more absences will have received a letter or conference.
	Spring:
Tiered attendance interventions are occurring at every school site; data is shared across district; implementation fidelity checks are conducted; support is provided to families; communities and families are recognized by staff.  This will be measured by parent contact logs; 90% of all parents of students missing 11 days of school will have had a letter mailed and a conference.

	
	Measures of Evidence for Students (“and” statement)
	Fall:
Students are attending school regularly (90% of the time)
	Winter:
Students continue to attend school regularly (90% of the time)
	Spring
Fewer than 20% of students are truant

	How we will get the work done
	Person or Team Responsible
	Action Steps
To be completed this year
	Due Date

	
	Student Services
	Staff at ATI, our charter school, will be included in district training to understand student data and make effective instructional and procedural changes.  
	July, 2019

	
	Student Services, Attendance Committee
	1. The district will have a Positive Attendance Specialist through blended funds (Title IV, Title IIa, ESSA funds, and Chronic Absenteeism Grant) to directly support embedded training of staff, students, and families with ongoing coaching about trauma-informed attendance practices.
	June, 2020

	
	Attendance PLC
	The district will form an Attendance PLC to meet monthly with office staff and administrators from each building, including the charter school, and examine student attendance data through an equity lens, inform procedural and practice changes, and reach out to stakeholders.
	June, 2020

	
	Building administrator, Positive Attendance Support Coach
	Tiered attendance interventions will be developed, implemented, and monitored for students at-risk of being truant.
	June, 2020

	
	Student Services
	Training will be provided through ESSA and Title IIa funds for all district staff to promote positive discipline practices, Restorative Justice, and Collaborative Problem Solving so that staff understand and use non-exclusionary forms of student behavior management.
	June, 2020

	ORIS Domain Alignment
	ORIS Domain(s) this strategy supports 
	__X_ Leadership
__X_Talent Development
__X_ Stakeholder Engagement and Partnership
__X_ Well-Rounded, Coordinated Learning
__X_ Inclusive Policy and Practice



Additional strategies may be added to support this goal (example:  Strategy 1.1, 1.2, 1.3 etc.)
1.2 Training for ATI staff in use of Student Information System (PowerSchool Users Group) to understand data collection and learn how to set their calendar in the system and attendance codes.
1.3 Provide substitute time for ATI to join the district attendance committee and attend the Regional Round Table group for Attendance.

	District Goal this strategy supports
	Goals: 90% of all students, disaggregated by subgroup, will graduate from high school with a regular or modified diploma within four years of starting high school.  This trajectory will be sustained with all freshmen earning at least 6 credits by the end of their 9th grade year.

	What are we going to do?
	Strategy # 2.1
Written as a Theory of Action and reflects evidence-based practices
	If we examine our practices with an equity lens, through training and consultation then we will provide and ensure access to engaging, equitable opportunities for all students, including students in traditionally marginalized groups, and students will be more likely to earn credits and graduate on-time.

	How we will know the plan is working 
	Measures of Evidence for Adult Actions (“then” statements”)
	Fall
District leaders receive training in August on diversity, equity, and inclusion; this leads to all-staff training during in-service week. The Diversity, Equity and Inclusion (DEI) coach reviews current curricula and suggests changes to make learning culturally relevant and applicable to students.  The DEI coach will provide direct support to students of color who are not on-track to graduate. Staff will identify strategy to be measured by administrative walk-throughs; 60% of teachers will be using strategy.
	Winter
The DEI coach facilitates a PLC and stakeholder meetings. Student schedules are checked to ensure equitable access to courses and programs. Observations of classrooms and school environments are conducted by the DEI coach, and principals are informed of ways to make the school environment engaging and welcoming for every student. Staff will identify strategy to be measured by administrative walk-throughs; 70% of teachers will be using strategy.
	Spring
The Diversity, Equity, and Inclusion (DEI) coach meets regularly with school staff and students of color to provide embedded training and ongoing support. The coach reports regularly with district administration, community members, and the school board and practices and suggests policy changes as applicable. Working with Title IIa funds, the DEI coach will work on actively recruiting teachers of color and facilitating affinity groups for current staff. Staff will identify strategy to be measured by administrative walk-throughs; 80% of teachers will be using strategy.

	
	Measures of Evidence for Students (“and” statement)
	Fall
Student feedback will indicate that their cultures and values are represented in curricula and instruction; they will feel connected to the school community and be engaged in instruction.  Baseline will be collected.
	Winter
Students of color and students with disabilities will participate in CTE coursework, advanced science courses, and electives. They will report feeling valued and important in the school culture.  Measured by baseline survey +10%.
	Spring
All ninth graders will have at least six credits; 90% of seniors will graduate from high school. 100% of students will report that they feel safe and welcome in the school community.  Students will be resurveyed to measure baseline + 20%.

	How we will get the work done
	Person or Team Responsible
	Action Steps
To be completed this year
	Due Date

	
	Student Services
	1. Braid Title IIa and High School Success funds to hire a part-time Diversity, Equity, and Inclusion coach.
	August, 2019

	
	DEI Coach
	2. Review data to monitor access to programs and coursework for all students, especially those from traditionally marginalized subgroups.
	June, 2020

	
	DEI Coach
	3. Provide ongoing monitoring and support for at-risk students at the high school levels. Work with families to remove barriers to education as they are presented.
	June, 2020

	
	Student Services
	4. DEI Coach will collaborate with special educators and migrant education to provide credit retrieval options that are relevant and engaging for students not on-track to graduate on time.
	June, 2020

	
	DEI Coach
	5.A District DEI Committee will be formed and meet at least quarterly; the group will represent all stakeholders. District policies and practices will be reviewed for equitable practices, and information shared with the School Board and district administration.
	June, 2020

	ORIS Domain Alignment
	ORIS Domain(s) this strategy supports 
	__X__ Leadership
__X__ Talent Development
__X__ Stakeholder Engagement and Partnership
__X__ Well-Rounded, Coordinated Learning
__X__ Inclusive Policy and Practice



Additional strategies may be added to support this goal (example:  Strategy 2.1, 2.2, 2.3 etc.)
2.2 Explore distance learning options to support migrant students who leave for Mexico in December and January.
2.3 Continue to expand migrant education options that prepare students to take CTE and high-level science coursework.
2.4 Working with Measure 98 funds and the High School Success team, ensure that students of color, English Learners, and students with disabilities have access to CTE pathways of study.
2.5 Hold twice yearly Latino parent and student listening sessions.
2.6 DEI Coach works with Human Resources Department to actively recruit teachers of color. DEI Coach will facilitate ongoing affinity group support for current staff.
2.7 Training in restorative justice, collaborative problem solving, and positive discipline approaches.


	District Goal this strategy supports
	Goal: By June, 2020 the percentage of students will increase by 10% to a goal of 40% of students in 3rd-8th and 10th grades, in all subgroups, will meet state grade-level expectations in English Language Arts and Mathematics district-wide.

	What are we going to do?
	Strategy # 3.1
Written as a Theory of Action and reflects evidence-based practices
	If we provide reading and math interventions at Talent Elementary School and Armadillo Technical Institute, with staff training and progress monitoring tools, then teachers and staff will have the capacity to provide tiered academic support and the percentage of students meeting or exceeding state expectations in English Language Arts and mathematics will increase. 


	How we will know the plan is working 
	Measures of Evidence for Adult Actions (“then” statements”)
	Fall
Staff at Talent Elementary (TES) and Armadillo Tech (ATI) are trained in iReady ELA and Math diagnostic assessments, progress monitoring, and interventions. Special education staff are given PD in Direct Instruction and purchase special education intervention materials. Staff will identify strategy to be measured by administrative walk-throughs; 60% of teachers will be using strategy.
	Winter
Staff meet for regular district PLC meetings, to review data and make instructional decisions based on student outcomes. EBISS teams review progress of students receiving interventions and make tiered changes as needed. Staff will identify strategy to be measured by administrative walk-throughs; 70% of teachers will be using strategy.
	Spring
PLCs review data to determine student progress towards state standards, adjust their pacing guides and priority standards for the following school year as needed, and suggest summer remediation support for students who have not made adequate progress. Staff will identify strategy to be measured by administrative walk-throughs; 80% of teachers will be using strategy.

	
	Measures of Evidence for Students (“and” statement)
	Fall
Students receive tiered support based on their fall diagnostic assessment in reading and math. Baseline scores will be measured.
	Winter
Students’ progress monitoring in reading and mathematics indicate that all are making growth as compared to fall benchmark scores. Progress will be measured through baseline + 10% improvement.
	Spring
Students make growth on their summative assessments and SBAC in ELA and math.  Progress will be measured by the baseline + 20% improvement.

	How we will get the work done
	Person or Team Responsible
	Action Steps
To be completed this year
	Due Date

	
	Student Services
	1. Evidence-based interventions will be purchased; staff at TES and ATI will receive training in intervention curricula and progress monitoring.
	September, 2019

	
	Student Services
	2. Progress monitoring tools will be in place, and given regularly to students in need of intensive and strategic academic interventions.
	June, 2020

	
	Building Principals
	3. Initial training in direct instruction techniques and PLCs, as well as ongoing teacher support and follow-up, will be given.
	June, 2020

	
	Student Services
	4. School teams will conduct data reviews every 6 weeks to monitor and adjust their practices.
	June, 2020

	
	Student Services, ATI executive director
	5. In conjunction with the SPDG coaching for the elementary and middle schools, the RTI process will be reviewed and extended to Armadillo Technical Institute.
	June, 2020

	ORIS Domain Alignment
	ORIS Domain(s) this strategy supports 
	_____ Leadership
__X__ Talent Development
_____ Stakeholder Engagement and Partnership
__X__ Well-Rounded, Coordinated Learning
__X__ Inclusive Policy and Practice



Additional strategies may be added to support this goal (example:  Strategy 3.1, 3.2, 3.3 etc.)
3.2 Existing PLCs at Phoenix High School will be moved to Mondays to better coordinate with Armadillo Technical Institute’s professional learning times. ATI staff will join the content-specific PLC, use similar data, and communicate with district staff about monitoring and adjusting instructional practices.





District Plan
Self-Monitoring Routine Preview
This chart does not need to be completed prior to installation of district self-monitoring routines.

This chart is placed here as a preview for the types of information a quarterly self-monitoring routine aims to answer and the subsequent steps and actions taken after each routine.

· What did we say we were going to do?
· How are we doing?
· How do we know?
· What will we do next?

	Performance Updates
	Update Date
	Strategy 
	What does your evidence show?
	What is working? What is not?
	What will you do? What adjustments are needed?
	What supports are being provided? Are they helpful? What more is needed? 
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