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[bookmark: _d45ams6kyoup]Introduction & Purpose
The Multi-Tiered System of Supports (MTSS) Handbook is designed to: 
Provide staff with a CENTRALIZED document to learn about supports, interventions, and staff/departments within the district to support student success.
Assist stakeholders in understanding the importance of a Multi-Tiered System of Support
Provide an in-depth look at the essential components of an Effective MTSS Model
To increase the understanding of Educational Equity, Social Emotional Learning (SEL) and Accelerated Learning
Clarify the impact, value of MTSS on student outcomes and equity
Explain best practices for the implementation of MTSS for ALL students
New Resources and Tools for Teachers and School

[image: ]
The information in this handbook is not to be used as a substitute for professional development and training.. However it is to be used as a reference and guidance to increase the understanding of MDUSD’s MTSS framework and the Three-Tiered Model. Throughout this handbook there are links to more in -depth resources, manuals and guides that will offer greater detail and provide “how to” directions on programs and implementation.

For additional information, training and professional development please contact to Stephanie Roberts, Director Partnerships and MTSS. 
[bookmark: _vxnci1vfpaj4]Multi-Tiered Systems of Support (MTSS)
[bookmark: _9af83qe1r8h5]What is MTSS? 
A Multi-Tiered System of Support (MTSS) is a systemic, continuous improvement framework in which data-based problem-solving and decision making is practiced across all levels of the educational system for supporting students. The framework of MTSS is a “way of doing business” which utilizes high quality evidence-based instruction, intervention, and assessment practices to ensure that every student receives the appropriate level of support to be successful. A Multi-Tiered System of Support helps schools and districts to organize resources through alignment of academic standards and behavioral expectations, implemented with fidelity and sustained over time, in order to accelerate the performance of every student to achieve and/or exceed proficiency. 

Learn more about MTSS here: 
What is MTSS video (6 minute video)
What is MTSS and Why Do We Need It?
Understanding The Tiers in MTSS (5 minute video) 
3-part School MTSS Slide-deck PD
[bookmark: _i33g21r1gkmt][image: ]
[bookmark: _x531bapkpqc]Why MTSS? 
MTSS is a framework in which school districts develop an evidence-based system of support to create an equitable and inclusive environment for students, staff, and families. Our Why is to build relationships in a safe and inclusive environment for learning, develop student’s academic, social emotional and behavior skills, and equip staff to meet the varying needs of students through home-school partnerships.  MTSS provides clear communication to stakeholders in instruction, support, and resources to assist staff in preparing students for graduation and the 21st century.

Current Situation
Due to the Pandemic and students and staff returning from a year of distance learning and the uncertainties of the 2021-2022 school year, it is essential/imperative that we focus on supporting reconnection and relationships. Students’ social emotional wellness and health has required schools to refocus and prioritize efforts to ensure time and instruction takes place in three key areas; academic, social emotional learning, and behavior.
MDUSD's Strategic Instruction Review (SIR) Report Recommendations and the Comprehensive Coordinating Early Intervention Services (CCEIS) Plan (CCEIS Board presentation) and district’s identification as Significantly Disproportionate speak to historically, MDUSD not serving our marginalized students academic and social emotional needs, especially Foster Youth, Homeless, and African American youth as well as identifies 12 areas of improvement/need for a systemic and focused effort in Coherence, Equity, Accountability, and Autonomy
MTSS, SEL, Equity & Data & Assessment are included in the areas of Culture/Coherence, Social-Emotional and Behavioral Health and Development, Assessment & Accountability, Student & Family Engagement, Data Management & Use, and District and Leadership Capacity.
[bookmark: _od8glrbz5kgd]MTSS Framework
In California, districts and schools are encouraged to utilize MTSS, to align current resources and initiatives in order to meet the academic, social-emotional, and behavioral needs of ALL students. MTSS is a method of organizing support which ensures optimal outcomes for students, T-K -12th grade. It aligns the entire system of supports available within the district and ensures effective team-based problem solving that is data informed and evidence-based. 

[bookmark: _l1gtynxycnc5]School Year Professional Development & Action
During the 2021/22 school year, school’s provided professional development to school based staff on MTSS.  The timeline below and the 2021/22 MTSS 3-part PD Series PD slide deck provides a breakdown of the content covered.  Each school reviewed “what MTSS is and isn’t”, tiered supports/interventions (tier 1 supports/interventions for “all”, tier 2 for “some”. And tier 3 for “few”), and created a school based MTSS Framework (posted on district website October 2022). [image: ]
[bookmark: _8cxgbzprkvk8]Mt. Diablo Unified School District MTSS Framework
The Mt. Diablo Unified School District (MDUSD) & School Site MTSS Frameworks outlines the multi-tiered system of inclusive academic, behavior, and social emotional instruction, interventions, and support sustained through a foundation built on systemic administrative leadership, integrated framework, family and community engagement, and inclusive policy structures and practices.

California's Multi-Tiered System of Support (MTSS) is a comprehensive framework that aligns academic, behavioral, and social-emotional learning in a fully integrated system of support for the benefit of all students. MTSS offers the potential to create needed systemic change through intentional design and redesign of services and supports to quickly identify and match to the needs of all students.  The evidence-based domains and features of the California MTSS framework provide opportunities for MDUSD to strengthen school, family, and community partnerships while developing the whole child in the most inclusive, equitable learning environment thus closing the equity gaps for all students.

Below is a diagram of MDUSD’s District MTSS comprehensive framework, outlining ongoing organization systems and structures of support for each of its students and families. 
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[bookmark: _67uk7dketkuh]Continuum of Support & System of Engagement[image: Screen Shot 2018-07-11 at 10.49.53 PM.png]
California MTSS is built on the premise that universal support must be provided for all students while recognizing that some students may need supplemental support at various times and a few students may require more intensive support some of the time to be successfulin the most inclusive and equitable learning environment of their grade level peers.

[image: Graphic that displays a system of support]

System of Engagement

The California MTSS framework uses a whole system engagement to effectively link school, district, county, regional, state, and federal resources in efficient and innovative ways. By building local capacity aligned with the Local Control and Accountability Plan (LCAP) goals, the California MTSS framework builds on the strengths of those in the school community while mapping all resources to the effort. 
Students and Family are the purpose of our work and why we do what we do. 
Schools have the most direct influence on students. They are the place of transformation.
District/LEA is the point of intervention, school-wide transformation, and improved student outcomes aren't possible without the support from the district.
County, Region, and State is the primary source of technical support for LEAs and schools to sustain the framework. 
[bookmark: _qvbvnfxh9km8]
[bookmark: _xx8nblzc6a62]
[bookmark: _7esgkote3g94]Districtwide Focus[image: ]
Mt. Diablo Unified School District has made a commitment to continue a focus on three areas for the 2023/24 year: 
Educational Equity
Learning Acceleration
Social Emotional Learning, Wellness, & Engagement

Below is a breakdown and overview of these three focus areas and the systems, supports, programs and staff available to serve MDUSD students and families. 
[bookmark: _igc2lbv5dbzn]

[bookmark: _ta7j9towbu2d]
[bookmark: _hpvvrulu3w8a]
[bookmark: _42dg57bak0aw]Educational Equity
[bookmark: _g4flsjpstigb]What is Educational Equity? 
[bookmark: _gjdgxs]Educational Equity is raising the achievement of all students while narrowing the gaps between the highest and lowest performing students; and eliminating the racial predictability and disproportionality of which student groups occupy the highest and lowest achievement categories.
[bookmark: _567wpdk89h1t][image: ]
[bookmark: _i0d5lpm40of6]
[bookmark: _n79l12ql80v7]School Structures and Systems
[bookmark: _ohx1yfsosr3t]Instructional Leadership Team (ILT)
The development and support of an aligned and school based Instructional Leadership Team is crucial to helping a principal create a positive school climate and make breakthrough achievement gains. The Instructional Leadership Team should include the principal, vice principal, teacher leaders, instructional coaches, and counselor. The leadership team members are responsible for implementing school wide initiatives for inclusive academic, behavioral, and social emotional instruction, along with modeling the schools cultural norms and promoting the school’s positive and equitable environment.  The SIR report provides guidance for schools in developing their ILT.  

The Instructional Leadership Team members need to continuously reinforce the message that all students are capable of academic success and that it is the responsibility of the adults to help them achieve. Within the meetings, they analyze formative and summative student learning data, identifying trends, and discuss strategies for accelerated learning or intervention. The ILT will make key decisions regarding the school's curriculum, strategic direction, vision, and mission. Prior to embarking on this journey with a new ILT, it is necessary to build the capacity of each team member to analyze with an equity lens and focus. By expanding the ILT’s equity lens, the team will make decisions for the school that promote equitable practices and systems to support all students within the site. 
[bookmark: _qs4e5iecum7o]
[bookmark: _i6oyvomfjwk3]MTSS/Equity Team School Support NEW
MTSS/Equity Team School Teams Overview
 
[bookmark: _lpn97hjwhwsz]MTSS/Equity- School Teams 2023/24 Professional Development & Support

The Educational Services Division under the leadership of the Director of Partnerships & MTSS and the MTSS/Equity Team, will work collaboratively to provide professional and leadership development, coaching, consultation, and site-based support to school teams for the 2023/24 school year.  School Teams will facilitate and lead their schools’ Multi-Tiered Systems of Support (MTSS) work to build strong and effective Tier 1 academic, behavioral, and social emotional instruction, use data to inform and guide actions and planning, and strengthen home-school partnerships.

Each school will identify a site based team (Instructional Leadership Team) that will participate in the MTSS professional development days.  

A school’s Instructional Leadership Team should include 4-5 individuals; principal, counselor, teacher representatives (2 minimum).  Additional team members can include but are not limited to; Vice Principal, Resource Teacher, Social Work Specialist, Noon Supervisor, Parent Liaison.  Many schools may choose to have their Instructional Leadership Team serve as their Tier I School Team Cohort
It is recommended to diversify teacher representation so that grade level and/or content area is represented.  For example; 
Elementary could have a TK-2 and a 3-5 representative, and 
Secondary could have core content representatives such English, Math, Science or grade level reps.  

Depending on size of school can impact the # of the ILT members and representation.  Schools with more than 600 students should strive to have Tier 1 teams of 5-6 representatives.  The MTSS/Equity Team will continue to cover the cost for 2 teacher substitutes per school for the School’s ILT Team PDs.  A budget code will be given to schools.

The Mt. Diablo Unified  School  District recognizes that to maximize the learning potential of each student the school environment should be characterized by positive interpersonal relationships among students and between students and staff. Every student, preschool through adult, has the right to earn an education in a safe, respectful, and welcoming environment that affirms and recognizes students' culture and identity (i.e., language, sexual orientation, gender, income status, ethnicity, citizenship, neurodiversity etc.). Every educator has the right to teach in an atmosphere free from disruption and obstacles that impede learning. To that end, the District is committed to helping schools develop a Multi-tiered System of Support that focuses on meeting the academic, social, and emotional needs of students.  A Multi-Tiered System of Support helps schools and districts to organize resources through alignment of academic standards and behavioral expectations, implemented with fidelity and sustained over time, in order to accelerate the performance of every student to achieve and/or exceed proficiency. 

Each school site’s MTSS Framework and Plan includes: academic, behavior, and social emotional supports and interventions that include but are not limited to; teaching positive school rules; implementing a social emotional skills development and enhancement program; positively reinforcing appropriate student behavior; using effective classroom management; providing early intervention and support strategies for misconduct; and appropriate use of logical and meaningful consequences including the use of restorative practices.

The MDUSD MTSS Framework as well as the MDUSD Behavior Expectations & Matrix Manual documents provides additional guidance to students, parents/guardians, teachers, and administrators regarding appropriate student behavior, as well as District behavioral expectations. It is only  with  the  understanding, collaboration and cooperation of everyone who has a stake  in  the education  of our youth  that  we can succeed in creating learning environments that are conducive to optimum academic achievement for all students.

[bookmark: _h93rujtlf3br]MTSS/Equity Tiered Support 
Schools will receive support to develop and implement their Multi-tiered Systems of Support (MTSS).  Support will be based on a Tiered System based on schools' current need as determined by Educational Services. School support ranges between schools receiving Tier 1, Tier 2 and Tier 3 support, depending on the current need of each school. All schools will receive four Professional Development  opportunities.  These will be both in-person and via webinars. Webinars will be accessible to all district sites and Site teams. 

	MTSS Support Level System

	Tiered Support
	Support and Professional Development Provided by the MTSS/Equity Team
	Process to access Support

	Tier 1
	MTSS Professional Development to Schools (Principals/Instructional Leadership Teams)
Mini-Webinars
3-4 In-Person PD (lunch will be provided)
Process/time for cycle of inquiry (Plan, Do, Study, Act), and team collaboration/planning on MTSS implementation aligned to TNTP and Dr. Shelly Holt’s work
Focus on leadership and adult SEL
Onboarding of new staff on MTSS/Equity lens
Webinar
Support and updating MTSS Frameworks (District and Schools), MTSS Handbook and district resources
	All sites automatically have Support

	Tier 2
	Consultation 
Special Topic Professional Development Opportunities
Webinars
District PD (after school) (i.e. Restorative Justice, Behavior, Culture and Climate, Inclusion/Racial Incidents)
Site PD (upon request and availability)
	Consultation Request Form (coming soon)

	Tier 3
	High Need Support to Some Schools by MTSS/Equity Team Member
Crisis Support
	


*all schools will receive tier 1-2 support by the MTSS/Equity Team and some schools will receive Tier 3 support (schools tbd)
[bookmark: _b35k1x1zhcxi]  Tier I Support
The school will receive 4 days of professional development with the Equity Team. 3-4 days will be facilitated in person work and 1-2 via webinars.   
Training will focus on the implementation of the MTSS frameworks already created by the site.
Training will be delivered via: 
Mini-Webinars
3-4 in person PD (lunch will be provided)
Professional Development will include: 
Process/Time for Cycle of Inquiry (Plan, Do, Study, Act)
Team Collaboration/planning on MTSS implementation aligned to TNTP and Dr. Shelley Holt’s work
Focusing on Leadership and Adult SEL
Support and updating MTSS Framework (District and Schools)
MTSS Handbook
District Resources
The MTSS/Equity Team will provide resources to onboard new staff on MTSS/Equity Lens
Webinars
[bookmark: _slfv8hpnsyzd]Tier 2 Support & Consultation 
Schools receiving Tier 2 Support will be offered via a consultation basis. The site administration will make a formal request for support to their level Director and the Director Partnerships & MTSS
Within the request for consultation form a school can request for support in the following areas:
Leadership
Culture/Climate
Systems
Data driven Decision Making
Cycle of Inquiry 
Equity
Behavior
Professional development will be offered on specialized topics based on the site’s needs and will be delivered by:
Webinars
District PD (after school)
Site PD
Support via 1:1 meeting with an MTSS/Equity Team Member can also be requested via: 
In person
Zoom 
Phone call
The school will receive 4 days of facilitated work with the MTSS/Equity Team surrounding MTSS implementation and comprehension focused on the Tier 1 Anchor practices (academic, behavior, SEL) implementation and the cycle of inquiry and site based leadership development.
[bookmark: _b77eriyfd0x8]Tier 3 Support Schools  (Systemic Support)
The identified schools will receive 4 days of professional development with the Equity Team as described above.  Training will focus on the implementation of the MTSS frameworks already created by the site. 
A member of the MTSS/Equity team will be assigned to assist the school throughout the year with implementation of MTSS, this will include:
Develop schools capacity to implement and assess the school’s MTSS Framework
Develop and support to the administrator and team in the area of any or/all areas-leadership, culture/climate, systems, data driven decision making,  cycle of inquiry, equity
Principal will meet with the MTSS/Equity team member regularly, at least twice monthly in addition to the attendance of the meetings listed at the beginning of this section,  if necessary to assist with building capacity to implement MTSS within the school 
Attend 
Instructional Leadership Team (ILT) meetings 
Coordinated Care Teams (monthly and as available)
Staff meetings (as available)
Support and facilitate inclusive Family/Parent engagement practices (as needed or recommended by Director of Partnerships & MTSS)
Collaborate and partner with Educational Services and Instruction contract providers;
MeganGerdts/Susan Hartwig (Curriculum Specialist)
TNTP
Dr. Shelly Holt
Walkthroughs
Debrief webinars with their MTSS support person after the school team watched the webinars for planning and next steps 
Support principal and team on their MTSS PD and equity action plans or equity end of year presentation
Report every 8 weeks for communication and feedback to Directors Elementary, Secondary, Partnerships & MTSS, and Chief Educational Services on progress, successes, and challenges based on data and anecdotal notes 
Depending on the situation, an Equity/MTSS team member may also be available to support the site during crisis situations.
Schools will be identified in August 2023.

	Tier 3 support

	High Schools  
	

	Middle Schools
	


	Elementary Schools 
	



[bookmark: _n7ercg17eq7g]Tier 1 Instructional “Anchor” Practice
Tier 1 “Anchor” practices support and ensure high quality and culturally responsive instruction, college and career readiness, and parent, family, and community partnerships. These tier 1 anchor practices are described in detail throughout this handbook and create the foundation for high quality instruction in academics, social emotional and behavior for students.
[bookmark: _5hq6flk5pkmi][image: ]
[bookmark: _q3zgiidfete3]Tier I Academic Anchor Practices

[image: ]
[bookmark: _yrwa2o7pvzxf]
[bookmark: _ijeydi1u7of5]Tier I Social Emotional Anchor Practice
[image: ]
[bookmark: _tood7wk856jm]Tier I Behavior Anchor Practices
[bookmark: _9jrnpnbhz6nf][image: ]
[bookmark: _ndipsw40ex1a]
[bookmark: _4dvkdqaicha3]Restorative Practices
(More resources and information Coming soon)
Restorative Practices which include Community Building Circles and Restorative Conferencing
MDUSD has identified two School-wide Tier 1 Behavior “Anchor” Behavior Practices that should be in place in every classroom and school.  Professional development and resources are available to support staff.  The two tier 1 behavior anchor practices include;
Tier 1 foundational systems 
Tier 1 practices 
[bookmark: _wq4nk12aicwr]Coordinated Care Team
Educational equity is a priority within MDUSD.  Ensuring every school within the district has a Coordinated CARE Team (CCT) is an expectation beginning in 20201/22. A CCT identifies and addresses students' needs holistically and ensures that the overall system of support works together effectively and strategically. The CCT team is tasked with ensuring every student is provided with the appropriate and time bound services, supports, and interventions needed to achieve and thrive within MDUSD. 
[bookmark: _gh2gl8a875nd]Coordinated Care Team Manual
A Coordinated Care Team Manual has been developed to help schools develop and implement a Care Team at their school.

The team uses data (academic, attendance, behavior, social emotional, anecdotal) to make decisions, changes, and modifications to a student's system of support when needed. This data informs the team of the student’s progress and systematically reduces or increases access to tier 2 resources and supports available within the school site or district, due to lack of progress. 

The CCT is a multidisciplinary team of school staff and providers who: 
Meet regularly to review the needs of individual students and the school overall
Best practices suggest that a CCT meets on a weekly basis to discuss individual students and review data
Collaborate on connecting referred students to resources and interventions
Students are identified through a schoolwide referral systems
The team assesses referred students and explores strengths and supports needed
Interventions should be 4-6 weeks in length and then the CCT would reassess next steps
Support students’ academic success and healthy behavioral and social emotional development
[bookmark: _vmkbm2x3ciip]Key components of a successful CCT: 
An easy-to-use schoolwide referral system
This referral system should be easy to use and accessible and clearly communicated to all members of the school community, including families and students. 
Referrals should include academic, behavioral, and social emotional needs of the student. 
An intake and assessment process
Each team needs to develop a process to assess the referrals and gather additional information about the student’s situation that may be helpful in the discussion of the student. 
Pre-referral interventions and supports should be documented in the pre-referral screen in Aeries prior to making a referral to the CCT.
Adding a follow-up with the person who made the referral is a great way to gather more information and to make sure the student is not in crisis needing immediate assistance. 
Regular CCT meetings (weekly)
Collaborative Service delivery
Members should work together outside of meetings to align their efforts, address the needs, and improve the outcome for their shared students, along with checking in with the students' teachers to give support if needed.  
Tracking and evaluation system
Each team needs to establish a way of tracking progress within all of the supports and interventions, to ensure that the student is making progress, while maintaining the confidentiality of the student. 
Students referred to the CCT should be documented in Aeries, as well as the supports and interventions identified and implemented.

Recommended members of a CCT include: 
Site administrator (Principal and/or Vice Principal, preferably both if possible)
Counselor
School Psychologist
Special Education Teacher
Resource/inclusion Specialist
School Nurse
Social Work Specialist or Clinical Case Managers
Afterschool Providers
Parent Liaison
Teacher representative(s) for grade level(s) based on student(s) being discussed 
When beginning a CCT, it is important to make sure all members understand the role of the CCT, identify who will serve as the Coordinated Care Team Facilitator, and ensure the CCT is aligned with the approach, processes, expectations, norms, and procedures. 

If you have any questions in forming or maintaining an effective CCT within a site, please feel free to reach out to Stephanie Roberts, Director Partnerships & MTSS, James Wogan, Assistant Director, School and Community Services, Jorge Melgoza, Assistant Director, Equity, or your assigned Equity Team member for your MTSS support. 
Care Team Professional Development Slide-deck 
The Aeries slide deck provides a brief overview of the Aeries Handbook and process for staff to engage with the resources to better understand what and how to document supports and interventions in Aeries PRIOR to a referral for tier 2 and 3 supports.  School teams will provide training on Coordinated Care Team & Pre-Referral in Aeries using the MDUSD School Care Team & Aeries PD Slide-deck at the beginning of each school year and when needed. Please use these template to customize for your site needs
Interactive Games to check for staff understanding
Aeries Jeopardy
Coordinated Care Team Jeopardy
Coordinated Care Team Jeopardy Game
The jeopardy game was created to assist schools in providing training and understanding to school staff on using and implementing a Coordinated Care Team to support referrals and access to tier 2-3 supports and interventions for students.  It is recommended that schools present this information to staff annually at the beginning of the school year.
[bookmark: _8qfx6hk828hz]Aeries Pre-Referral Interventions
MDUSD School Care Team & Aeries PD Slide-deck 
The Aeries slide deck provides a brief overview of the Aeries Handbook and process for staff to engage with the resources to better understand what and how to document supports and interventions in Aeries PRIOR to a referral for tier 2 and 3 supports.  School teams will provide training on Coordinated Care Team & Pre-Referral in Aeries using the MDUSD School Care Team & Aeries PD Slide-deck at the beginning of each school year and when needed. Please use these template to customize for your site needs
Interactive Games to check for staff understanding
Aeries Jeopardy
Coordinated Care Team Jeopardy
Aeries Pre-Referral Jeopardy Game
The jeopardy game was created to assist schools in providing training and understanding to school staff on using and applying pre-referral interventions and documentation in Aeries.  It is recommended that schools present this information to staff annually at the beginning of the school year.

[bookmark: _gsbzhbhw1z6r]Building Relationships, Culture, and Climate
[bookmark: _x45l67z4mjnh]Building Relationships & School Culture and Climate
[bookmark: _ix5mw3u9yzw3]Wellness Centers  
Wellness Centers are a safe space where students can connect with peers and/or supportive adults to support the academic, emotional and social well-being of students and their families. Wellness Centers strive to achieve this through interventions within the MTSS framework that include referrals to community agencies, family advocacy and parent engagement, Foster Youth Services, the HOPE Program and much more. Social Work Specialists (SWS) operate, coordinate, and/or help to create Wellness Centers along with the development and implementation of the Coordinated Care Team as designated by Principals.  Although each site operates independently, the ultimate goal is to serve students from diverse backgrounds to be successful in school through collaboration between school personnel and agency partners. Wellness Centers provide a variety of services tailored to the school site:
Centrally located space on campus, easy to access, and open for students to gather during brunch, lunch, and afterschool. 
Support to improve school climate (MTSS Tier 1), student social connections and relationships. Students regularly turn to wellness centers for drop-in appointments, for example, anxiety, depression, social conflict, etc.
Platform for partnership agencies and inter-agency collaboration to offer services and programming for students, parents and guardians making resources from the community accessible to children and families in the school setting.
Access to free health care, behavioral health services, and positive youth activities 
Hub for resources, information and parents and guardians engagement and expanded learning opportunities
Access to child-serving agencies such as Child Welfare, Juvenile Probation, and the Contra Costa Crisis Center
 Help to link students with school-based support and services offered via Wellness Centers. 
MDUSD has both Wellness Centers that are either run by school staff AND/OR District Supported Wellness Centers.
[bookmark: _xacstp811lym]School Wellness Center 
Organized and managed by site based staff.  School staff and partners operate these centers differently.  Some are open 2-3 days a week for a few hours and others open every school day.  Traditionally, school counselors, interns, and mental health support providers are involved in the operation of a school wellness center.  The following schools have and/or are in the process of developing a School Wellness Center/Counseling Center.  
Current Locations: El Dorado Middle School, Pine Hollow Middle School.
[bookmark: _jklcej918uj9]District Supported Wellness Centers  
There are eight secondary schools that have a District Supported Wellness Center on campus that are supported by a Social Work Specialist. Social Work Specialists (SWS) operate, coordinate, and/or help to create Wellness Centers.  Although each site operates independently, the ultimate goal is to serve students from diverse backgrounds to be successful in school through a collaboration between school personnel and agency partners. At some sites, behavioral health services are provided by SWS and school social work (MSW) graduate interns. SWS provide social emotional support, crisis intervention, advocacy and connects families with community based resources.  SWS' coordinate and/or create partnerships with agencies in partnership with school administrators and leadership teams. Current agency partners: County Mobile Health Vans, Fred Finch, EOPS, Upward Bound, Talent Search, Family Purpose, Mindful Life Project,  La Clinica de La Raza, County Foster Youth (all agency’s depend upon school needs)
Social Work Specialists also supervise and support Social Work (MSW) Interns to provide expanded counseling support to students. MSW Interns are trained to reduce family stressors and barriers to learning, evaluate and link families with resources, and to provide direct services for students. Priority populations for specialized support include foster youth, homeless students, recent immigrant and LGBTQ+ students. 
Wellness Centers are a proven effective equity strategy evidenced by corrective actions plans, (i.e. CCEIS, SIR, FPM) and by policy institutes (i.e. PACE, AIR, LPI).  
Current Locations: College Park High, Concord High, Mt. Diablo High School, Northgate High, Ygnacio Valley High School, Olympic Alternative High, Oak Grove Middle, and Riverview Middle.
Wellness Centers Website 
Tel: 925.682.8000 ext. 4056 
[bookmark: _sqeua5w9hukx]Current Locations & Staff 
Concord High School, Karla-Monique Veal
College Park High School, Charisse Segee
Mt. Diablo High School, Chris Carlay
Northgate High School, Merritt Rollins
Ygnacio Valley High School, Jamie Jackson
Olympic Alternative High School, Emilio Perdomo

Riverview Middle School, Deonne Wesley 
Oak Grove Middle School, Shawna Puma

For more information about School Wellness Centers, please contact:  
Charisse Segee, MSW, PPSC, Social Work Specialist, College Park High
925.692.8000; _____ segeec@mdusd.org
 
Chris Carlay, MSW, PPSC, Social Work Specialist, Diablo Community Center
Mt. Diablo High School
925.692.8000; 3477 carlayc@mdusd.org

[bookmark: _512e8hmdejxq]Student Voice
Student Voice
Strategies for Elevating Student Voice
[bookmark: _l6rtgv8ekolc]Academic Instruction
MDUSD has identified four tier 1 “anchor” academic practices that should be in place in every classroom.  Professional development and resources are available to support staff.  The four tier 1 academic anchor practices include;
Standards-based instruction
Accelerated learning
Standards-based assessment and grading
College, career, and work based learning awareness and exploration
[bookmark: _tkiw73q2f2r0]Standards-based Instruction 
Access and use of standards-based instruction and materials Courses of Study & Instruction materials
Standards based instruction based on Scope and Sequence/Prioritized Standards Achievethecore.org : Instructional Practice Guide 
Using formative data to inform instruction
Common Assessments at each grade level, data-driven discussions and strategic instructional shifts MDUSD Assessment Calendar TK-12 
Integrated and designed English Language Development (ELD)
[bookmark: _vp3l63kvruu4]Accelerated Learning
During March 2020 COVID-19 hit our communities and schools districts were closed, our students, families, and staff were thrown into distance learning with no warning. The following school year, 2020-2021, MDUSD was in distance learning for the majority of the year and there has been an extensive disruption and interruption of learning for our students. Many studies have predicted that students will experience a 50% drop in Math scores and 30% drop in Reading scores. However, in MDUSD this is not a new problem. Every year over half of our students come to us being behind grade level expectations. The COVID-19 pandemic only exacerbated the current situation. 

MDUSD has historically tried to address unfinished learning and loss of instructional hours in three ways: 
Retention: Students that have fallen far behind their peers are retained and required to repeat an academic year of school. 
Social Promotion: Students continue with their peers regardless of their academic performance. 
Remediation: At a basic level, remediation (or reteaching) means “teaching again” content that students previously failed. 
None of these strategies have worked for our students in the past. As a district we are moving away from these ineffective strategies to accelerated learning, the most effective way to catch students up to their peers and meet grade level standards. 
[bookmark: _12ywknf5bdbd]What is Accelerated Learning? 
Accelerated learning is prioritizing Grade Level instruction and student work while providing students with Just-In-Time Scaffolds and supports, resulting in students mastering grade level standards, despite students experiencing unfinished learning, interrupted learning and gaps in previous level content. 
[image: ]
The New Teacher Project (TNTP) conducted a study and found that students who started the year substantially behind their peers, who had greater access to grade-appropriate assignments, closed the outcomes gap with their peers by more than seven months. MDUSD recently found compelling new evidence that school systems should make learning acceleration the foundation of their academic strategies. 

	1
	Students who experienced learning acceleration struggled less and learned more than students who started at the same level but experienced remediation instead. 

	2
	Students of color and those from low-income backgrounds were more likely than their white, wealthier peers to experience remediation—even when they had already demonstrated success on grade-level content.

	3
	Learning acceleration was particularly effective for students of color and those from low-income families.



With typical remediation, the teacher might lead with the final units or standards that had been missed last spring, and then drop the less important standards of this year’s content. Acceleration switches this up– and the teacher starts the year with grade level standards, but strategically inserts“just in time” scaffolds from related standards or content.

[image: ]
[bookmark: _3l1b0l5czqts]Standard-based Assessment & Grading
Standards-based assessment & grading
Standards based instruction
“Just in time scaffolding”
Additional time/ opportunity
A assessment based on mastery of standards (rather than compliance) https://gradingforequity.org/ 
[bookmark: _sy8arkwfrf8j]Implementation
Site Administrators will facilitate the implementation, support, and professional development of Accelerated Learning and work with teachers on implementation within instruction and the classroom. This is one of the main focuses of the district, with the ultimate goal to increase the achievement of all students and achieve educational equity. 

Easy ways to incorporate Learning Acceleration into daily Just-In-Time Instruction: 
Review previous grade level standard that is relevant to current lesson in a warm up or mini lesson
Explicitly connecting previous content to grade level standards 
Showing the students multiple ways to solve a problem or look at the reading

If more training is needed on Accelerated Learning at a school, please reach out to  Susan Hartwig and Megan Gerdst, Curriculum Specialist. 
[bookmark: _j7hbs9voj6ss]College, Career, and work based learning awareness and exploration
MDUSD's goal is to prepare students for college and career once they graduate.  As one of the district LCAP goals, a variety of opportunities are available to students to meet this goal/expectation.  
Work Based learning continuum
Pathway completion
Education plan and transition after high school
During the 2023/24 school year, a needs assessment of strategies, activities, and opportunities will be gathered to identify recommendations for TK-12 implementation.  
[bookmark: _iuv4q065bl4k]Social Emotional Learning (SEL) Instruction
MDUSD has identified three tier 1 “anchor” social emotional practices that should be in place in every classroom.  Professional development and resources are available to support staff.  The three tier 1 social emotional anchor practices include;[image: ]
Explicit SEL instruction
Weekly activities
Academic Alignment
Supportive school and classroom climates
Youth voice and engagement
Focus on Adult SEL 
[bookmark: _ii4mmqul1rq]What is Social Emotional Learning (SEL)?
Social Emotional learning (SEL) is an integral part of education and human development. 
SEL is the process through which all young people and adults acquire and apply the knowledge, skills, and attitudes to develop healthy identities, manage emotions and achieve personal and collective goals, feel and show empathy for others, establish and maintain supportive relationships, and make responsible and caring decisions.

SEL advances educational equity and excellence through authentic school-family-community partnerships to establish learning environments and experiences that feature trusting and collaborative relationships, rigorous and meaningful curriculum and instruction, and ongoing evaluation. SEL can help address various forms of inequity and empower young people and adults to co-create thriving schools and contribute to safe, healthy, and just communities.
Mt. Diablo Unified has based its SEL Program on the Collaborative for Academic, Social, and Emotional Learning (CASEL) competencies, school wide indicators, and systemic approach to establishing equitable learning environments across key settings (classrooms, schools, families, and communities).  CASEL is a trusted source for knowledge about high-quality, evidence-based social and emotional learning (SEL). CASEL supports educators and policy leaders and enhances the experiences and outcomes for all PreK-12 students and leads multiple initiatives and produces high-quality resources to advance and implement SEL practices and policies.  

[bookmark: _ovmlj88ut73s]5 SEL Competencies
Link to CASEL core competencies https://casel.org/sel-framework/
Sel competencies framework pdf
[image: ]
Self-Awareness: The abilities to understand one’s own emotions, thoughts, and values and how they influence behavior across contexts. This includes capacities to recognize one’s strengths and limitations with a well-grounded sense of confidence and purpose.
Such as:
Integrating personal and social identities
Identifying personal, cultural, and linguistic assets
Identifying one’s emotions
Demonstrating honesty and integrity
Linking feelings, values, and thoughts
Examining prejudices and biases
Experiencing self-efficacy
Having a growth mindset
Developing interests and a sense of purpose
Self-Management: The abilities to manage one’s emotions, thoughts, and behaviors effectively in different situations and to achieve goals and aspirations. This includes the capacities to delay gratification, manage stress, and feel motivation and agency to accomplish personal and collective goals.
Such as:
Managing one’s emotions
Identifying and using stress management strategies
Exhibiting self-discipline and self-motivation
Setting personal and collective goals
Using planning and organizational skills
Showing the courage to take initiative
Demonstrating personal and collective agency

Social Awareness: The abilities to understand the perspectives of and empathize with others, including those from diverse backgrounds, cultures, and contexts. This includes the capacities to feel compassion for others, understand broader historical and social norms for behavior in different settings, and recognize family, school, and community resources and support.
Such as:
Taking others’ perspectives
Recognizing strengths in others
Demonstrating empathy and compassion
Showing concern for the feelings of others
Understanding and expressing gratitude
Identifying diverse social norms, including unjust ones
Recognizing situational demands and opportunities
Understanding the influences of organizations and systems on behavior

Relationship Skills: The abilities to establish and maintain healthy and supportive relationships and to effectively navigate settings with diverse individuals and groups. This includes the capacities to communicate clearly, listen actively, cooperate, work collaboratively to problem solve and negotiate conflict constructively, navigate settings with differing social and cultural demands and opportunities, provide leadership, and seek or offer help when needed.
Such as:
Communicating effectively
Developing positive relationships
Demonstrating cultural competency
Practicing teamwork and collaborative problem-solving
Resolving conflicts constructively
Resisting negative social pressure
Showing leadership in groups
Seeking or offering support and help when needed
Standing up for the rights of others

Responsible Decision Making: The abilities to make caring and constructive choices about personal behavior and social interactions across diverse situations. This includes the capacity to consider ethical standards and safety concerns, and to evaluate the benefits and consequences of various actions for personal, social, and collective well-being.
Such as:
Demonstrating curiosity and open-mindedness
Learning how to make a reasoned judgment after analyzing information, data, and facts
Identifying solutions for personal and social problems
Anticipating and evaluating the consequences of one’s actions
Recognizing how critical thinking skills are useful both inside and outside of school
Reflecting on one’s role to promote personal, family, and community well-being 
Evaluating personal, interpersonal, community, and institutional impacts

CASEL’s framework takes a systemic approach that emphasizes the importance of establishing equitable learning environments and coordinating practices across key settings of classrooms, schools, families, and communities to enhance all students’ social, emotional, and academic learning.
[bookmark: _wbkmofipj105]
[bookmark: _kcb3wxi6zeou]Indicators of Schoolwide SEL 
A schoolwide approach to SEL goes beyond weekly lessons or morning breathing exercises.  When fully implemented, you will see SEL woven throughout all classrooms, across the school building, and in the broader school community as outlined by CASEL’s Indicators of Schoolwide SEL 
Look for these 10 indicators of schoolwide SEL as evidence of high-quality, systemic implementation:
[image: image]
Schoolwide SEL fosters environments, skills, and relationships that enhance all students’ social, emotional, and academic learning. While it can take 3 to 5 years to fully implement, schools at all stages in the journey can observe their progress using the 10 Indicators of Schoolwide SEL.
View a summary of the indicators, access a reflection template, use a walkthrough protocol to observe for these indicators, or use surveys to hear from staff and families about their perceptions of SEL implementation.
These 10 indicators are intended to show the full picture of schoolwide SEL. Rather than a fragmented “to-do” list to check off one by one, these indicators are cultivated over time through systemic implementation. Systemic implementation involves: building foundational support and planning, strengthening adult SEL, promoting SEL for students, and practicing continuous improvement.
[image: ]
[bookmark: _7bswpgu3p5w5]Indicators of Classroom SEL
The SEL in the Classroom Toolkit/chart:  This self-assessment can be done three to four times over the course of the year to assess strengths and areas to develop as staff promote SEL through explicit instruction, integration into academic instruction, and a supportive classroom climate.  To complete the tool, place a check in the column that indicates the frequency of each indicator. For indicators that you rate as “sometimes” or “infrequently,” consider what strategies, resources, or support you may want to use to deepen your SEL practice. For indicators you rate as “unsure,” consider what additional information or feedback you want to gather.
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[bookmark: _ttj2hzwuptuv]
[bookmark: _q8v57z5r3gpp]SEL Resources & Tools for Teachers and Schools
A variety of resources and tools are available for schools to develop and build strong Tier 1 practices and strategies to support student learning. 


SEL/Behavior Google Classrooms (Elementary and Secondary)
Updated SEL Activities Manual by level
Elementary
Secondary
SEL Competencies Posters
MTSS district website & SEL district website



[bookmark: _z9dvptlus5hg]NEW Resources
MDUSD Elementary SEL Weekly Lessons-2023/23 SchoolYear Slide deck with weekly lessons and community building activities for every week of the school year.

Intro to SEL Slide deck to provide an overview of Social Emotional Learning and what teachers and staff need to know.
[bookmark: _l1bblw7vmpl0]
[bookmark: _9lymd9qk2ax7]Elementary
SEL Google Classroom (only accessible to MDUSD employees)
SEL Google Classrooms
TK-2 Tk-2 class code is erg4nes
3-5  3-5 class code is a3w7rqkc	
Secondary 6-12 class code twzjl2w
SEL Activities Manual
Updated SEL Activities Manual by level
Elementary SEL Manual
SEL Competencies Posters
[bookmark: _wnnjsie62vhv]Secondary
SEL Google Classroom  (only accessible to MDUSD employees)
SEL Google Classrooms
Secondary
SEL Activities Manual
Updated SEL Activities Manual by level
Secondary SEL Manual
SEL Competencies Posters
[bookmark: _5ogxbz54i3fe]TK-12 Resources
MDUSD Elementary SEL Weekly Lessons-2023/23 SchoolYear Slide deck with weekly lessons and community building activities for every week of the school year.

Intro to SEL Slide deck to provide an overview of Social Emotional Learning and what teachers and staff need to know.
MTSS district website (must use your district email to access resources)

[bookmark: _vu2hg6lvnlhu]What Does SEL Look Like
CASEL Competencies Around the School
[bookmark: _xdqgsz0zt9]Explicit SEL Lessons/Activities

Each month will have a different focus for the activities provided by the district based on CASEL’s 5 SEL competencies: Self-Awareness, Self-Management, Social Awareness, Relationship Skills, and Responsible Decision Making. One to two competencies will be the theme for one month throughout the year. 

The requirements for Elementary and Secondary schools are different due to the differences in the number of teachers each student has per day and the flexibility within the schedules.  
[bookmark: _d7jbdvfzvt04]Calendar

Below is a Calendar of topics for the 2022-23 school year and the expectations for the schools’ within the district for SEL implementation within the site and classroom: 
SEL Focus Calendar
2022/23
	Month
	Topic
	Elementary Requirements
	Secondary Requirements

	August
	All 5 competencies
	12  day push
	5 day push

	September
	Self-Awareness & Self-Management
	Intro Lesson & Reflection

Daily use of the Elementary SEL Manual or Elementary Google Classroom 

Weekly Lessons and options provided in SEL Google classroom

SEL activities: 3x per week (e.g., T, W, Th)

Community Building circles/Check In: 2x per week  (e.g., M, F)
	Intro Lesson & Reflection

Weekly use of the Secondary SEL Manual or Secondary Google Classroom

Middle Schools

SEL Activities: 2x per week

Community Building Circles/Check In: 2-4x per week

High School

SEL Activities: 1x per week

Community Building Circles/Check In: 2-4x per week 

	October
	Social Awareness & Relationship Skills
	
	

	November
	Responsible Decision Making
	
	

	December
	All 5 Competencies
	
	

	January
	Self-Awareness
	
	

	February
	Self-Management
	
	

	March
	Social-Awareness
	
	

	April
	Relationship Skills
	
	

	May/June
	Responsible Decision Making
	
	


[bookmark: _700oh4122qmx]
[bookmark: _gws37foe1ajt]SEL Class Posters
SEL CASEL Competency Posters have been created with district students to be displayed in classrooms and through the school to serve as visual reminders of the SEL competencies.  Schools can order Posters through the Print Shop.  MDUSD SEL Class Posters.  Links to the sox posters are below:
All SEL Competencies Poster
Self-Awareness Poster
Self-Management Poster
Social Awareness Poster
Relationship Skills
Responsible Decision Making
[bookmark: _3qj94pn7j6p1]
[bookmark: _wpvaib6l7xkz]
[bookmark: _6hnx6y8y510l]
[bookmark: _l1qkfnhcsdh9]
[bookmark: _tq2v1puatj53]
[bookmark: _gf6czlm6atz3]
[bookmark: _phduwlg8b2b9]
[bookmark: _vn3d1d5kamiy]
[bookmark: _u1xsu3j5rz7c]
[bookmark: _sg5jgn8u77w1]
[bookmark: _oc24vg7e9s8]
[bookmark: _t799h7uv5asx]
[bookmark: _qm6u7vz2kby3]
[bookmark: _g5wejgttdwsz]
[bookmark: _su3sowbkui69]
[bookmark: _ryn24r276mib]
[bookmark: _z86ghlr57vgp]
[bookmark: _qmzkcrk9ou4e]
[bookmark: _6lkowakvvqk5]
[bookmark: _hsyajmei9a0v]
[bookmark: _rw78adv5i6v0]
[bookmark: _kwbovvzf33f9]
[bookmark: _t7k3gacsul64]Professional Development

At the beginning of the year Professional Development surrounding MTSS (which includes SEL and Behavior instruction), will be provided to Teachers, Counselors, and Site Administration. Throughout the year, SEL professional development will be offered and available as part of the  All-Day District PD days and after school through the Education Services Department. Ongoing Professional development to School Teams will be given by the Equity Team and Educational Services through the MTSS Support Level System.

Along with the PD provided at the all-day district PD days, site administrators will facilitate training at staff meetings to increase awareness, understanding, and personal development of the SEL competencies as well as the capacity of their staff to teach SEL in their classroom. 

Within this school year, other support staff within each site will also attend PD surrounding SEL/Behavior Instruction and MTSS, including: 
Special Education Assistants (SEAs)
Noon/Campus Supervisors
Office support staff
CARES Expanded Learning (Afterschool) Program Staff

In addition to the professional development provided to certificated and classified staff, additional resources have been created to support SEL implementation, strengthen home-school relationships/partnerships, and create an inclusive and positive school climate.
The SEL Administrator's Manual was created in 2020 by the SEL Task Force composed of 40 individuals including students, parents, teachers, principals, and other district staff. Many of the modules in the Manual were created with the PBIS School Structure in mind, however the content is still applicable to all of the schools within the district. The modules include a parent/home activities that complement the MDUSD SEL Activities Manuals (Elementary and Secondary ). 
[bookmark: _cy7wv9hycxpx]Explicit SEL Instruction 

MDUSD will implement SEL districtwide using resources (i.e. SEL Google Classrooms Elementary and Secondary, SEL Activity Manual (Elementary and Secondary ) to focus on 4 keys indicators/areas:
Explicit SEL instruction  
5/12 day Beginning of the Year Push
Daily/weekly SEL activities (in SEL google classrooms and activity manuals)
Build classroom/school community/climate (Community Circles/Check Instruction)
Academic Alignment
Student Voice
Adult SEL support and development
Monthly SEL Newsletters
Reflection and data analysis (cycle of improvement)

The SEL in the Classroom Toolkit/chart:  This self-assessment can be done three to four times over the course of the year to assess strengths and areas to develop as staff  promote SEL through explicit instruction, integration into academic instruction, and a supportive classroom climate.  To complete the tool, place a check in the column that indicates the frequency of each indicator. For indicators that you rate as “sometimes” or “infrequently,” consider what strategies, resources, or support you may want to use to deepen your SEL practice. For indicators you rate as “unsure,” consider what additional information or feedback you want to gather.
[bookmark: _n8f3z7tyzou]Beginning of the Year 5 & 12 day Push

To start the year with the focus of building a community and relationships within each of the school sites, each site will be expected to do a Beginning of the Year SEL Push to ensure that every TK student has the opportunity to engage and learn SEL skills. Below are materials that have been developed in collaboration with the Counseling and Equity Departments in MDUSD.  The resources can be used in its entirety or as additional materials to add to or incorporate within a school’s existing beginning of the year push. The materials provide SEL activities, discussion questions, powerpoints that teachers can use during the lessons and extension activities. The materials are separated by level, Elementary and Secondary, due to the differences in the lessons provided. There are also different expectations for the implementation of the Beginning of the year push for Elementary and Secondary. 
[bookmark: _q22ds078l19f]Elementary 

Elementary Schools are expected to start the school year with a SEL push.  The team suggests incorporating the activities and components for at least the first 2 weeks of school, but strongly recommends doing it for the full 3 weeks. Link to the 12 day SEL/Behavior Push.

Each week the focus is on a different SEL Competency. Each day will have four components: joining/community activity, SEL activity, and reflection/closure activity. This will give structure to the beginning of the student’s day along with an ease for the teacher to implement and begin to form a  routine for starting the day with SEL. 

Below are the materials created in collaboration with the MDUSD Counseling and Equity Departments, along with guidance from materials created by SMFCSD: (Please make sure that you are logged into your MDUSD google email account prior to clicking on links or they will not work)
[bookmark: _weq2inb2j7ie]Elementary SEL Instruction 

Throughout the school year after the 12-day push, each elementary school will incorporate SEL into their classroom and site daily. The implementation of SEL will be led by the site administrator, then implemented within each classroom by the teacher. 

Each elementary classroom will be expected to implement SEL activities 3 times per week and Community Building 2 times per week. The Elementary SEL Google Classroom will recommend daily activities that include;
Joining/Community Building Activity
SEL Activity
Reflection/Closure Question 
All activities are included in the Elementary SEL Activity Manual.

Furthermore, the Elementary SEL Google Classroom has;
Theme (SEL Competency) Matrices with links to all activities
Monthly Themes and Holiday Resources

It  will be up to the site administrator and the teachers within the site to decide which days to implement the activities versus the Community Building Circles. The focus for each month will be based on the SEL competency designated by the calendar above. 

The table below gives a couple of options for elementary implementation: 
(Sites are not required to choose any of the below options, these are solely for guidance)


	Options
	Monday 
	Tuesday 
	Wednesday
	 Thursday
	Friday

	Daily Themes
	Movement Mondays
	Teamwork Tuesdays
	Wellness Wednesdays
	Thoughtful Thursdays
	Fun Fridays



OR

	Options
	Monday 
	Tuesday 
	Wednesday
	 Thursday
	Friday

	1: first 30-45 minutes of the school day
	Community Circle
	Community Circle or other SEL activity
	Community Circle or other SEL activity
	Community Circle or other SEL activity
	Community Circle

	2: first 30-45 minutes of the school day
	Community Circle or other SEL activity
	Community Circle
	Community Circle or other SEL activity
	Community Circle
	Community Circle or other SEL activity





Research has shown starting the day with a fun SEL activity, has increased participation, engagement and attendance throughout the year (Connections Over Compliance: Rewiring Our Perception of Discipline, Lori L Desautels, Ph.D.)
[bookmark: _1gethd77col0]Secondary

Secondary Schools are expected to start the school year with a five day SEL push. The district fully understands that every school has different resources and availability of staff to incorporate this 5 day push at the beginning of the school year. Each school will have the flexibility to decide how they will implement the 5 day push, but it is expected to be completed within the first 5 weeks of school. A google slide deck with links to all the activities: Secondary SEL Slide Deck  Link to the 5 day SEL/Behavior Push.

[bookmark: _clc2mv50qhv]Secondary SEL Instruction

Throughout the school year after the 5 day push, every secondary school needs to incorporate SEL into their site weekly. The implementation of SEL will be led by the site administrator, then implemented with each classroom.

Each Middle School student will engage in two SEL activities per week and 2-4 Community Building per week. It will be up to the site administrator in collaboration with the teachers to decide on the schedule and what classes will be required to implement these expectations. The Secondary SEL Google Classroom will recommend daily activities that include;
Recommended Weekly Activities
SEL 101 Resources
Academic Alignment and Crosswalk between SEL/Subjects
All SEL activities are included in the Secondary SEL Activity Manual.
Furthermore, the Elementary SEL Google Classroom has;
Theme (SEL Competency) Matrices with links to all activities
Community Building resources
Student voice and engagement strategies

Each High School student will engage in one SEL activity per week and 2-4 Community Building Circles or Check -Ins per week. It will be up to the site administrator in collaboration with the teachers to decide on the schedule and what classes will be required to implement these expectations. 

The table below gives a couple of options for secondary implementation: 
(Sites are not required to choose any of the below options, these are solely for guidance)

	Level
	SEL Activities
	Community Building Circles

	Middle School 
	Homeroom/Advisory
Divide up activities by Department
	Homeroom/Advisory

	
	Electives
	

	
	Rotate quarterly in content areas
	

	High School 
	Advisory
Divide up activities by Department
	Homeroom

	
	
	Advisory

	
	
	Peak Hour

	
	
	Rotate quarterly in content areas




To assist each school with implementation and integration of SEL into the classrooms, the Equity team in collaboration with the Counseling department has created an SEL activity Manual by level (Secondary SEL Manual) that provides SEL activities and Community Building circle topics that can be used throughout the year. Support from, the site administrator and the school based school counselor will be there to support teachers with co-facilitation, professional development, and consultation with the implementation of SEL in the classroom when needed. Please reach out to the site administrator if you have any questions regarding SEL implementation or if more training is needed. 
[bookmark: _8s0h8pjkz76l]SEL Support & Resources
[bookmark: _2jjsa9tzzn5b]Staff SEL Activities

Along with expanding SEL for our students, it is extremely important that we as staff also explore and experience SEL ourselves. In the monthly SEL newsletter, there are activities for staff to do individually or as a group.

Site administration and School Counselors will facilitate SEL activities within their staff meetings, to help build community.  It is important that each school takes the time to develop and enhance their skills and ability to work as a team and to learn more about one another to build relationships and school community. 

An SEL activity handbook for adults will be distributed to the Site Administrators and Counselors. 
[bookmark: _drhaod4v6n7a]Monthly Newsletter

Each month, the Counseling Department will send out a SEL Newsletter that will provide activities for students and staff that are related to the CASEL competency of the month along with links to articles, podcasts, youtube videos, and other materials that can expand everyone’s knowledge surrounding SEL. 

If you are interested in contributing to the SEL Newsletter, please reach out to Stephanie Roberts, a Lead Counselor, or your counselor on site. 
[bookmark: _c19sm0wyjkgv]Reflection and Analysis
To ensure that the roll out of district-wide SEL implementation is going smoothly and making a difference within the culture and climates of all of our sites, the district will be sending out surveys throughout the year to the students, families, staff, and site administration, to get feedback from all stakeholders. 
This will help the district adjust and improve our SEL implementation, along with informing professional development topics based on what areas we need to grow as a district. 
The more participation in the surveys we get from all stakeholders, the more accurate and reliable data we will receive to make decisions based on. Please fill out the surveys honestly and fully. 
[bookmark: _w2zy916u9mxg]
[bookmark: _oxkn1q3fvtfu]Behavior Support/Interventions Tier 1-3 practices 
Tier 1 Behavior Anchor Practices create a foundation for inclusive, safe, and predictable learning environments for teaching and learning. These Behavioral Anchor Practices were developed by the district to bring alignment and continuity in the school settings for the students, families, and communities we serve. Each site is at different levels in establishing the required Behavior Anchor Practices with the assistance of the district. They consist of foundational systems and practices that will help maintain and grow a welcoming learning environment within each site and classroom
Tier 1 foundational systems 
An established leadership team w/ regular meetings
Positive school-wide social culture
Ongoing use of data for decision making aligned to school professional development and  personnel evaluation plan
Tier 1 practices
Established classroom rules and expectations
Positive reinforcements, referrals, recognition aligned with school-wide expectations
Utilizing proactive and skill-building strategies to encourage expected behavior
Supportive discipline and Behavior Expectations & Discipline Matrix
Encouraging school-family partnership

For more information regarding the Tier 1 Anchor practices please refer to the District Behavior Support Guide. 
[bookmark: _wegqf9nifpan]Classroom Tier 1 Positive Behavior Practices
The Classroom Tier 1 Behavior strategies, supports, and interventions chart provide recommendations for staff in developing Tier 1 positive behavior practices in the classroom. These supports/interventions are recommended for teachers to utilize in their classroom and are listed in the Aeries Intervention Tab drop down menu.  The intervention code is also included for easier data entry in Aeries.

Tier 1 Classroom Supports/Interventions





Tier 2 practices
Consultation with Support Staff (i.e. intervention teacher, counselor, psychologist...)
Consultation with Grade level/Department Team
Buddy Room/Alternate Classroom, Change in Schedule or Class 
Participate in Expanded Learning Program opportunities on-campus
Referral to the Coordinated Care Team
Assignment of Work Projects 
Mentoring 
Parent/Guardian Conference (strongly recommended to ask parent liaisons to coordinate meetings…)
Referral to Substance Abuse Counseling 
Referral to Credit Recovery Program 
Restorative Response to generate solutions 
Reprimand by Appropriate Administrator 
Teacher develops a Behavior Plan, or BIP 
Detention 
In-School Suspension 
Loss of Privileges 

Tier 3 practices
District Behavior plan development and observation 
[bookmark: _qisx7na69uu1]Positive Behavior Interventions and Supports (PBIS)
[bookmark: _98fjw03iio6u]What is PBIS?
Positive Behavioral Interventions and Supports (PBIS) is an evidence-based three-tiered system of supports to improve and integrate all of the data, systems, and practices affecting student outcomes every day. (PBIS.org) 
It is a system that helps support the implementation of a MTSS framework within a school site.  
PBIS Level/Tiers
Level/Tier 1: Universal System (All)
Tier 1 systems, data, and practices impact everyone across all settings. They establish the foundation for delivering regular, proactive support and preventing unwanted behaviors. Tier 1 emphasizes prosocial skills and expectations by teaching and acknowledging appropriate student behavior.
Tier 1 foundational systems include:
An established leadership team
Regular meetings
A commitment statement for establishing a positive school-wide social culture
On-going use of data for decision making
Professional development plans
Personnel evaluation plan
Tier 1 practices include:
School-wide positive expectations and behaviors are taught
Established classroom expectations aligned with school-wide expectations
utilizing proactive and skill-building strategies to encouraging expected behavior
Procedures for encouraging school-family partnership
Level/Tier 2: Targeted System (Some)
Tier 2 systems, data, and practices provide targeted support for students who are not successful with Tier 1 supports alone. The focus is on supporting students who are at risk for developing more serious problem behavior before those behaviors start. Tier 2 supports often involve group interventions with 10 or more students participating. The support at this level is more focused than Tier 1 and less intensive than Tier 3
Tier 2 foundational systems include:
An intervention team with a coordinator
Behavioral expertise
Fidelity and outcome data are collected
A screening process to identify students needing Tier 2 support
Access to training and technical assistance
Tier 2 practices include:
Increased instruction and practice with self-regulation and social skills
Increased adult supervision
Increased opportunities for positive reinforcement
Increased pre-corrections
Increased focus on possible function of problem behaviors
Increased access to academic supports
Level/Tier 3: Intensive Individualized System (Few)
At most schools, there are 1-5% of students for whom Tier 1 and Tier 2 supports have not connected. At Tier 3, these students receive more intensive, individualized support to improve their behavioral and academic outcomes. Tier 3 strategies work for students with developmental disabilities, autism, emotional and behavioral disorders, and students with no diagnostic label at all
Tier 3 foundational systems include:
A multi-disciplinary team (SST or IEP teams)
Behavior support expertise
Formal fidelity and outcome data are collected
Tier 3 practices include:
Function-based assessments
Wraparound supports
Cultural and contextual fit
Desired Outcomes from the implementation of PBIS within a school site

Material Templates
PBIS Meeting agenda Template
CARE Team Meeting Agenda Template
Team Charter Template
SMART Goals/Action Plan Template
TFI Action Plan Template 

[bookmark: _d7bid9ocdord]PBIS Assessment Tools
[bookmark: _1g7vfkptjjs7]California PBIS Coalition Recognition System 
California PBIS Coalition (CPC) (pbisca.org)
A collaborative organization using evidence-based, culturally relevant practices to build capacity for all stakeholders in the implementation of PBIS as a multi-tiered system following the National PBIS Blueprints for professional development, implementation, and evaluation. 
CPC Recognition System: 
Initiated their first statewide effort in 2015 to implement a recognition system to acknowledge schools for implementing PBIS with fidelity to the national framework. 
Schools may apply to be recognized as Bronze, Silver, Gold, or Platinum PBIS schools.
Click here to see the Recognition Guidelines and links for application
Equity Team Support for CPC Recognition System application
Participation within the CPC Recognition System is not required by MDUSD’s Equity Department to receive PBIS support with PBIS implementation and improvement. 
Each school that is interested in applying for the CPC Recognition System needs to inform the Equity Team Member assigned to their site.
A formal Self-Assessment Survey and two Tiered Fidelity Inventories are required to participate within the Recognition system, both are described below. 
Once the Equity Team is informed of their interest, the Equity Team Member will set-up the required assessments on the PBIS Apps platform. 
Depending on the current PBIS Level of the site, the Equity Team Member will either fully help with the implementation of the TFI and walkthrough or will solely set-up the assessments on the PBIS Apps platform for the site to complete independently. 
The remainder of the application is the responsibility of the site. 
If the site needs assistance with the application, the site can reach out to their assigned Equity Team Member. 
[bookmark: _1wa8rhftz50]Self-Assessment Survey (SAS)
Each site receiving FULL or PARTIAL support from the Equity Team is required to do a Self-Assessment Survey (SAS) at least once per year
Below are implementation guides to be used while administering a formal SAS: (an individual can be created for an informal SAS with the Equity Team member, if desired)
SAS Implementation Guide Powerpoint
SAS Implementation Guide Document
The SAS should be conducted in the month of September/October and completed, another can be administered in Spring to monitor progress (however, not required).
The Equity Department offers two types of Self-Assessment Surveys
Formal, created by PBIS Apps 
Individualized informal, created by Site Admin, PBIS team and Equity Team member in collaboration relating to the current SMART goals for the year
Formal SAS: 
A completed Formal SAS created by PBIS Apps is required to participate in the CA PBIS Coalition Recognition System. 
The PBIS Self-Assessment Survey (SAS) is used by school staff for initial and annual assessment of effective behavior support systems in their school. 
The survey examines the status and need for improvement of four behavior support systems: 
school-wide discipline systems
non-classroom management systems (e.g., cafeteria, hallway, playground)
classroom management systems
systems for individual students engaging in chronic problem behaviors
The Equity Team will open the survey for the month of September 
The most effective way to conduct the survey is at the first staff meeting of the month, which should take about 20-30 minutes.
If the school is doing distance learning, the link should be sent out prior to the staff meeting, so Teachers can easily access the survey during the meeting. 
If you need the time extended, it will be the responsibility of the PBIS team to inform the Equity Behaviorist of the reason and the duration of the extension.
Once the SAS is completed, the results should be reviewed at the following PBIS team meeting, guiding the development of the action plan for the year. 
Members of the team that are users on the PBIS Assessment Apps can access the results and distribute to the whole PBIS team
If you need assistance in generating the report, please contact the site’s Equity Team Member to train you on using the PBIS Assessment Apps website
If you need more users added to your account, please inform the site’s Equity Team Member. 
Please contact the site’s Equity Team Member to set-up a meeting when completed, if you would like to discuss or need help with analyzing the results. 
Informal Individualized SAS: 
Needs to be created in the month of August/September at the first PBIS Team meeting with Equity Team Member attending
The focus will be on PBIS implementation song with the current SMART goal as the emphasis
Once the survey is completed, it will be disseminated to all staff within the site in September
The results of the SAS will be used to make data-based decisions on how to move forward with the SMART goal and further improve PBIS implementation within the site
[bookmark: _frtec8xsb2pi]Tiered Fidelity Inventory (TFI) 
The TFI is a nationally used assessment tool utilized to help schools action plan and assess their progress with the implementation of the PBIS system on all levels. 
If participation in the CA PBIS Coalition Recognition System, scores are sent to the CA PBIS Coalition to nominate schools for achievement awards.
Below is a guide that explains the process and procedures for the PBIS TFI provided by PBIS Apps: 
TFI Implementation Guide
Each site receiving FULL or PARTIAL support from the Equity Team and participating in PBIS is required to complete at least one TFI each year in the Spring. 
Best practices is to conduct two within a calendar year.
The Equity Department conducts the TFI twice a year:
Fall (November, optional with approval from you assigned Equity Team Member)
Establish baseline
Spring (April, required)
Measure improvement
The TFI is scheduled depending on your school's progress within the PBIS tiers. Once your school is beginning to develop and implement a tier a TFI will be conducted on that Tier. 
The meetings are scheduled by the Equity and Disproportionality Senior Secretary or with an Equity Team Member with the School’s Administrator.
If you are currently implementing Tiers 1-3, more than one meeting may be needed to complete the TFI to accommodate the schedules of all of the members in each team, however it is easier for scheduling for the TFI to be conducted with all members of both teams. 
Level/Tier 1: School Wide system (Universal)
First part: Walk through
Randomly select staff and students will be asked interview questions about the School Wide PBIS system and the responses will be recorded. 
This is scheduled by an Equity Team member with the School’s administrator to be conducted during a time where Teachers, staff, and students are available to be interviewed. 
It is recommended for the PBIS Coordinator and a Site Administrator to join the Equity Team member on the Walkthrough again, please keep this in mind when scheduling the TFI. 
If your school is in distance learning, times will need to be scheduled with Teachers from each grade for a member of the Equity team to jump into the virtual classrooms to ask the questions or permission to contact students in their home will need to be given. 
If the Equity team is contacting families, a notice will need to be sent to the families prior to warning them of the possibility of a phone call. 
Second part: Conducted by an external person (Equity Behaviorist, Behaviorist Assistant, Equity Counselors,or TISP Coach) with the Tier 1 PBIS team. 
Advised for the TFI to be disseminated prior and the team member complete it with their rating for each of the items 1.1 – 1.15
The external person will conduct the survey with the PBIS Tier 1 Team and take votes
If the ratings for the item are the same for all members, that rating will be inputted as the final score for the item
If there is variability in the rating of a particular item, the external person will facilitate a discussion to assist the team in deciding a final rating with all member in agreement
Level/Tier 2: Team Initiated Problem Solving (Targeted)
Conducted by an external person (Equity Behaviorist, Behaviorist Assistant, Equity Counselors,or TISP Coach) with the Tier 2 PBIS team (sometimes considered the CARE team)
Advised for the TFI to be disseminated prior and the team member complete it with their rating for each of the items 2.1 – 2.13
The external person will conduct the survey with the PBIS Tier 1 Team and take votes
If the ratings for the item are the same for all members, that rating will be inputted as the final score for the item
If there is variability in the rating of a particular item, the external person will facilitate a discussion to assist the team in deciding a final rating with all member in agreement
Level/Tier 3: Tertiary Systems and Functional Behavior Supports (Intensive)
Conducted by an external person (Equity Behaviorist, Behaviorist Assistant, Equity Counselors,or TISP Coach) with the Tier 2 PBIS team (sometimes considered the CARE team)
Advised for the TFI to be disseminated prior and the team member complete it with their rating for each of the items 3.1 – 3.17
The external person will conduct the survey with the PBIS Tier 1 Team and take votes
If the ratings for the item are the same for all members, that rating will be inputted as the final score for the item
If there is variability in the rating of a particular item, the external person will facilitate a discussion to assist the team in deciding a final rating with all member in agreement
If your school is already at Tier 3 within your implementation, the Tier 2 and 3 surveys are conducted at the same meeting. 
Once all of the components of the TFI are completed the Equity Team Members will input the data within the PBIS Assessment Apps and inform the school of completion. 
Once the scores are inputted, the school can access the results through the PBIS Assessment Apps website.
[bookmark: _yc8soqcsi7dv]Trauma Informed Practices
(Coming soon)
[bookmark: _9zhcjy7wiji3]MTSS/Equity Team
[bookmark: _efds2flgeuzj]Staff 
Director Partnerships & MTSS: Stephanie Roberts
Supervises, coaches, and gives general support to all members of the MTSS?Equity Team, along with providing training to Site and District Administrators.. 
Assistant Director of Equity: Jorge Melgoza
The Assistant Director of Equity provides support, coaching, consultation, and training to school staff and teams to build site leadership, while actively holding discussions to dismantle systems and policies of oppression within the district. 
MTSS/Equity Counselors & Behaviorist
Equity Counselor:  Pedro Arroyo
District Support Counselor: Edmund Perryman
Equity Behaviorist: Adriel Wong
The Equity Team Members provide support, coaching, consultation, and training to school staff using their extensive knowledge with Counseling practices, MTSS, PBIS, SEL, Aeries, Restorative Practices, crisis support, cycle of inquiry, and leadership development. 
The tema will provide tier 1 and 2 support and training (described previously) to all school site teams.
The team will provide tier 3 support to identified schools

[bookmark: _q64v1d371l48]Comprehensive Coordinated Early Intervening Services (CCEIS) Team
Family Involvement and Community Engagement Programs Coordinator: Lamont Francies
Instructional Program Specialist African American Student Achievement:
Operations Program Specialist African American Student Achievement: Amy Monaghan

In 2010, MDUSD was identified as a district that was Disproportionate in the over-identification of African American students for Special Education.  The  MDUSD Equity Leadership, Equity Advisory, and site leadership teams reviewed and analyzed data regarding site and district suspension and expulsion rates, academic progress and attendance, specifically among students of color, and made recommendations showcasing best practices of what schools are doing to make connections, create relevancy and implement restorative practices. 
In 2020, MDUSD was identified again as disproportional with our identification of African American students into Special Education. 
The CCEIS Team and the MTSS/Equity Department is tasked with addressing the CCEIS plan and providing professional development and guidance to the various sites within the district. 
To address the current CCEIS plan, the Equity Department assists the school sites with many different initiatives and programs. Currently the Equity Department is focused on assisting schools with developing the Equity Lens and ensuring Educational Equity within our sites, documentation within Aeries, implementation of SEL strategies, implementation of Restorative Practices, creating and maintain Coordinated CARE Teams, and implementation of Positive Behavior Intervention and Supports Systems.  
CCEIS Board Presentation
CCEIS Plan
[bookmark: _ggxyb88ubfle]CCEIS Support Scholar School
                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                   
[bookmark: _hwuomzb578to]Targeted Additional Staff Support
[bookmark: _ewh8uvlszu8y]School Counselors
[bookmark: _jx7c2eemu4u6]Staff
Director Partnership & MTSS:  Stephanie Roberts
Director Student Services: Felicia Stuckey-Smith

District staff oversee and provide support, professional development, hiring, and consultation for the TK-12 counseling services for students.  The Principal serves as the evaluator of the school counselor assigned to his/her school
[bookmark: _spaf64p9204t]What is the role of a Counselor at the Site? 
The role of the School Counselor is to provide social emotional, academic, and college/career counseling.  A link to the School Counselor job description and a detailed overview in the graphic to the right is provided School Counselor Responsibilities.  The 2023/24 School Counselor Chart (being updated) provides contact information by school.  The MDUSD Counseling website provides comprehensive  information and resources and is regularly updated.  In addition on the mdusd.org website under Parent Portal (Counseling Resources), as well as under Student Services Department.  
[bookmark: _yaotmkxm9f5]Lead Counselors
MDUSD has Lead Counselors by level (Angela Ordaz & Marcie Torres at Elementary, Edmund Perryman & Robin Zahness at Middle, and Brian Rodda & Tamara Prosise at High). These counselors provide support, consultation, guidance, leadership and professional development to counselors and the district. A link to their roles is provided here Lead Counselor and Professional Development. These individuals serve in this capacity in addition to a full time placement at a school.
Lead Counselors are members of the MDUSD MTSS Support Team working in collaboration with the Equity Team, Student Services, Counseling Team (School Counselors/College Career Advisors), and School Psychologist.
[bookmark: _bp29ogswso53]District Support Counselor
MDUSD has one district support counselor (Edmund Perryman) to provide district wide support and leadership in the development, implementation, of a comprehensive and American School Counselor Association (ASCA) aligned school counseling program.
District Support Counselor:  Help to create, adapt, and execute a comprehensive American School Counselor Association aligned TK-12 Counseling program, SEL initiatives within the district,, and provides technical assistance and best practices to district and school staff around promoting students' social-emotional development and well-being.  
District Support Counselors, is part of Educational Services Department and member of the MDUSD MTSS/Equity Support Team working in collaboration Student Services, Counseling Team (School Counselors/College Career Advisors), and School Psychologist.

[bookmark: _p3ax11xae20x]District Support Counselors & Focus Area Counselors
MDUSD identified specific staff to provide additional support in high need and or focus areas. These support roles are primarily funded by grant funds.
Foster Youth/Homeless Counselor:  The Foster Youth/Homeless Counselor provides tier 2 support to Foster Youth and support of Wellness Centers.  A link to their responsibilities is provided here FYS/HOPE Counselor 
Career Pathways Counselor:  Serve as tier 2 support to high schools and lead for career academies and pathways support, analysis, and implementation.  A link to their responsibilities is provided here Career Pathways Counselors
District Support Counselor:  Provide supplemental support and professional development to schools and the district.  Focus areas for 2023/24 are in the areas of ACSA aligned school counseling program, MTSS/SEL, and data analysis and reflection.  
[bookmark: _xao477hex9nw]Counselor Resources
MDUSD Counselor resources include;
MDUSD Counseling website provides comprehensive  information and resources and is regularly updated.  In addition on the mdusd.org website under Parent Portal (Counseling Resources), as well as under Student Services Department. 
Monthly Newsletters
Counseling Corner Monthly Newsletter 
Social Emotional Learning (SEL) In the Loop Monthly Newsletter
Professional Development & Support
Mental Health Panel Webinars
Counseling Recorded Video Professional Development
Principals
Principal- School Counselor Resources for Principals
Staff
Employee Assistance Program (EAP) for mental health services for employees and their family members with MHN MDUSD’s agency code to access services: mdusd
Counseling Resources for Teachers - Elementary
Counseling Resources for Teachers - Middle and High
Parents
Counseling Support for Parents Elementary Age and Middle and High
Parent Self Care Resources
                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                              
[bookmark: _1w6ozmy0r2yd]Student Services Department
[bookmark: _tcgaz7mxf16g]Staff
Director, Student Services: Felicia Stuckey-Smith
The Student Services Department is located at the Dent Education Center, 1936 Carlotta Drive, Concord, and can be reached at 925-682-8000 ext. 4069.  Student Services Department website  

The Student Services Department coordinates and/or is a resource for the following areas:
Alternative Education (Small Continuation High School, Grade 9-12)
Attendance & Enrollment
Bullying and Harassment Prevention Policies
California School Climate, Health, and Learning Survey (Cal SCHLS)
Community Resources
Counseling Services
Home and Hospital
Parent Information Packet 
Juvenile Hall (Re-admits)
School Attendance Review Board (SARB)
School and Community Services
Commercially Sexually Exploited Children and Youth (CSEC)
Credit Reduction
Foster Youth Services (FYS)
Homeless Outreach Program for Education (HOPE)
LGBTQIA/Gender Identity Services
Social Work Internship Programs
Wellness Centers
School Health Services
Section 504 Plans
Student Conduct, Suspension and Expulsion
Student Records & Transcripts
Transfers (Intradistrict/Interdistrict)
Tobacco Use Prevention Education (TUPE)
Unassigned High School Attendance Area Residence
[bookmark: _xuhdnnoz43p5]School and Community Services
Assistant Director, School and Community Services: James Wogan
 
MDUSD School and Community Services offers professional development and district-wide training, school-based counseling services, case management, care coordination, and linkage to resources.   The purpose of School and Community Services is to increase social, emotional, and behavioral health, to reduce barriers to learning, and to increase access to learning.  

Support services are provided by a district staff with the appropriate credential or by a counseling or social work intern under supervision.  Partnership agencies with which we collaborate include: Child and Family Services, Children’s Mental Health, Public Health, Juvenile Probation, County Office of Education, Regional Center, CSU-East Bay School of Social Work,  San Francisco State University, UC Berkeley School of Social Welfare, San Jose State University School of Social Work, St. Mary’s College, Monument Crisis Center, Rainbow Community Center, Fred Finch Youth Center,  Contra Costa Crisis Center, and Youth Homes Inc.  
 
[bookmark: _m2qtlk31jhgm]Homeless Outreach Program for Education (HOPE) 
MDUSD Hope Website
The Mt. Diablo Unified Homeless Outreach Program for Education (Mt. Diablo HOPE) serves students TK-12 who are legally homeless.  Under the McKinney-Vento Act, reauthorized under Every Student Succeeds Act (ESSA), students who lack a fixed, regular, and adequate nighttime residence are legally “homeless.”  i.e. “doubled up” family moves in with another family, living motels, hotels, shelters, trailer parks, or camping grounds, sleeping on the streets or in vehicles, unaccompanied minors, “couch surfing” runaway teens, recent immigrant migrant students who lived in one of these circumstances this school year.  

Per Federal Law, legal protections for homeless students include:  
Right to immediate enrollment, even if no records or uniforms; 
Right to remain at school of origin, even if they move; 
Transportation to/from school public transportation, 
Nutrition (meals served at school), 
Access to all school-sponsored events and programs, 
Right to dispute homeless status determination or enrollment decisions. 
Homelessness has significant negative impacts on children academically, socially, and emotionally, that can include; absenteeism, school mobility, missing school work, lower grades, increased risk of dropping out of school, chronic health conditions, trauma, adverse childhood experiences, increased mental health conditions, and fewer friendships and participation in activities.

Homeless students are identified each school year via the HOPE report form. School and Community Services develops and maintains partnerships with community agencies, universities, and organizations in an effort to support referrals and services that address stressors and challenges impacting student wellness and learning. These coordinated services and support play a key role in managing and developing MTSS Tier III interventions.  Homeless families often lack information regarding resources available in Contra Costa County and require assistance to access these resources.  
Social Work Specialists and Social Work (MSW) interns provide direct case management services.
Child Welfare and Attendance Liaisons (CWA), School Counselors, School Nurses and other staff members assist to connect families with community support.  
Once identified as Mt. Diablo HOPE, HOPE students should be referred to the School Coordinate Care Team.  Per AB 1806 CA, coursework exemption graduation requirements are processed by the designated school counselors for students who moved schools during 3rd of 4th year of high school and are not able to meet MDUSD district graduation requirements. 
   
Mt. Diablo HOPE staff include:  Felicia Stuckey-Smith, Director, Student Services, James Wogan, MFT, LCSW, Assistant Director, School and Community Services, Chris Carlay, LCSW, Social Work Specialist, Kim Hendrick, School Counselor, Vicky Conerly, Senior Secretary, Evelyn Mercado, Family School Resource Worker, Social Work Interns. Program email: hope@mdusd.org Tel: 925.682.8000; 3054 Website:  MDUSD HOPE   Additional Resources:   www.nche.ed.gov https://www.cde.ca.gov/sp/hs/cy/ 

[bookmark: _b6rddp2hjj3y]Foster Youth Services 
Foster Youth Services MDUSD Website

Mt. Diablo Unified School District (MDUSD) is committed to meeting the unique educational needs of foster youth.  Per California Education Code (EC 48853.5), foster youth students are defined as dependents of the court under Child Welfare (WIC 300), or wards of the court under Juvenile Probation (WIC 602).  

Mt. Diablo Foster Youth Services Foster youth face many challenges that can impede their educational success, some of which existed prior to entering foster care. By definition, foster youth have experienced repeated trauma, have often been in multiple home placements and have attended multiple schools. High levels of mobility contribute to gaps in learning, academic performance below grade level, and significant behavioral challenges.  Pursuant to California EC §42921(b), Mt. Diablo Unified School District has identified the Assistant Director, School and Community Services James Wogan, as the Foster Youth Educational Liaison.  This position oversees Mt. Diablo Foster Youth Services Program. 

Mt. Diablo FYS staff include: Rosie Reed, Foster Youth Program Specialist, Chris Carlay, MSW, PPSC, Social Work Specialist, Kim Hendrick, MSW, School Counselor, Vicky Conerly, Senior Secretary, Evelyn Mercado, Family School Resource Worker, and Social Work (MSW) interns who provide counseling and intensive case management services.  

In accordance with AB 490, Mt. Diablo FYS assists schools:
To immediately identify and enroll any child living in foster care, even if fees or materials are owed to the previous school or the child is unable to produce the records.  This does not mean that records are never obtained.  
Work with Student Services, Special Education, and school site administrators to uphold AB 490 rights of foster youth when the child’s home placement is changed.  
Work with foster parents, county child welfare workers, and MDUSD schools to ensure that the right to remain at the child’s school of origin is fully considered and upheld whenever possible. 
Participate quarterly in meetings with local district leaders and Contra Costa County Office of Education representatives at the Foster Youth Advisory Meeting.  
Examines trends in children placed in foster care, common challenges in enrollment of foster youth in schools, best practices to serve mental health needs of foster youth, and current educational practices that ensure the protection of foster youth educational rights as prescribed by law.  
Provide technical assistance for other school districts in this meeting, positively impacting the quality of education of foster youth transferring both in and out of MDUSD.   
Actively collaborate and take a leadership role with County and community agencies to provide prevention, early intervention, and intensive services and support for foster youth. Mt. Diablo FYS is used as a model for collaborative planning and interagency service delivery in Contra Costa County. Collaborative planning meetings and service delivery are held with the following agencies: 
Contra Costa County Child and Family Services (CFS)
Contra Costa County Independent Living Skills Program (ILSP)
The Contra Costa County Health Department (CHDP)
The Contra Costa County Department of Children’s Mental Health
Youth Homes Inc. Group Homes.
The Contra Costa County Department of Juvenile Probation
Contra Costa County Community Colleges (DVC, LMC, CCC)
MDUSD Wrap Around Program and MDUSD Counseling Clinic. 
Rainbow Community Center – LGBTQ youth.
Gender Spectrum – LGBTQ youth and parents.
UC Berkeley, CSU East Bay, San Francisco State University, JFK, St. Mary’s, Simmons College
Foster a Dream, Assistance League of California, East Bay, local community-based organizations serving foster youth. 
Community Youth Center 
Contra Costa County Office of Education 
Meet monthly for service delivery and placement planning with County Child and Family Services Emergency Placement Managers, County Mental Health Emergency Foster Care Staff, and Youth Homes Inc. 
Foster youth students frequently arrive at local emergency shelters with severe acting out behaviors and mental health concerns that led to a change of home placement. These are some of the highest need children in the county and require interagency collaboration and coordination of services. 
Assists to develop a system with county mental health to expedite Educationally Related Mental Health Services (ERMHS) mental health assessments and to clarify the process across agencies.  Students who leave Mt. Diablo FYS system are sent to the receiving school district with educational records complete, assessments and IEPs up to date, AB 167/216 coursework exemption if eligible, and needed services clearly identified.

Resources: 
http://www.cfyetf.org/publications.html  
https://allianceforchildrensrights.org/resources/education-manual/
www.mdusd.org/fys
[bookmark: _dzqt60hygiws]Wellness Centers  

Detailed information is provided previously in this Handbook. For more information about School Wellness Centers, please contact:  

Charisse Segee, MSW, PPSC, Social Work Specialist, College Park High
925.692.8000; _____ segeec@mdusd.org
 
Chris Carlay, MSW, PPSC, Social Work Specialist, Diablo Community Center
Mt. Diablo High School
925.692.8000; 3477 carlayc@mdusd.org
 
[bookmark: _g32otj8496xq]Expanded Learning Programs
[bookmark: _acusyuk8vwlc]CARES Expanded Learning (After School) Program
[bookmark: _mjdfs7nhf5jx]Staff
Coordinator After School Services: Eric Rego
The CARES program is located at the Loma Vista Adult Center, 1266 San Carlos Avenue, Concord, and can be reached at 925-691-0361.  Department website  CARES Expanded Learning Program website	 
[bookmark: _9516g4jk4b6a]What is CARES? 
The Mt. Diablo Collaborative for Academics, Recreation & Enrichment for Students (CARES) After School Program provides academic, recreational and enrichment activities for children and their families after traditional school hours. The staff is committed to ensuring that the after school children have safe environments, caring adult supervision and expanded learning experiences. 

The CARES Expanded Learning Program offers in person and virtual opportunities for students at 23 MDUSD schools. Our CARES program is a comprehensive program with a wide variety of enrichment and academic activities for students at TK-high school.

The summer CARES offers a summer program that is filled with enrichment, fun, and will provide opportunities for our students to grow, develop new skills, and socialize in a safe environment. In the summer of 2021, the CARES staff in collaboration with the Counseling and Equity Department worked on incorporating SEL activities and strategies into every site that CARES supports. Prior to the summer, many of the CARES programs already began the SEL journey and have been implementing Community Building Circles into their schedule as an opening and closing circle. With the help of the Counseling and Equity Team, all of the CARES staff attended training regarding general SEL, Community Building Circles, and Restorative Practices with an Equity Lens. Then 6 MDUSD Counselors and 1 Equity Team Member, supported 16 of the 17 sites in modeling and co-facilitating SEL activities with the students. By the end of the summer, many of the CARES Recreation Staff facilitated the SEL activities independently. This is a collaboration that we hope will continue, to maintain consistency from the school day to after school along with continued development of the relationships and communities within our sites. 
[bookmark: _fthktnftmvc8]Who Does CARES After School Program Serve?
Number of Schools: 23
Number of Students Served: 3,000+
Grade Levels Served: TK-5th, 6th-8th, 9th-12th

The Mt. Diablo CARES is a well-established program (began in 1999) with strong support from our community partners as well as from our school site and administration. It is a unique collaborative between the Mt Diablo School District and Bay Area Community Resources, who all serve overlapping populations. This support stems from a history of excellent programming, coordination, strong program leadership and shared responsibility of providing services and families in the community. CARES is part of the state- wide initiative, Healthy Behaviors Initiative (HBI) identifying exemplary practices in nutrition in After School Programs. Financially the program is supported primarily by local and state grants and district categorical funds.

[bookmark: _qrw0lcxuh8ge]Hours of Operation & Cost
CARES operates from the end of the school day until 6:00 pm every school day as well as a 4-week six hour summer session program . There is no cost to students for program participation.

[bookmark: _5oyce1oq0v0y]Program Schools & Components
The CARES program includes the following for all 23 TK-12 schools they serve: 
Homework Help, Academic Intervention Program, ASPIRE Supplemental Educational Services, Nutrition Education and Cooking, Dance, Arts and Crafts, STEM, SPARK & CATCH program, Gardening and Field Trips. 

Elementary Schools: 
Educational, enrichment, and social emotional components.
Bel Air Elementary
Cambridge Elementary
Delta View Elementary
El Monte Elementary
Fair Oaks Elementary
Gregory Gardens
Hidden Valley Elementary
Holbrook Language Academy 
Meadow Homes Elementary
Monte Gardens Elementary
Rio Vista Elementary
Silverwood Elementary
Shore Acres Elementary
Sun Terrace Elementary
Westwood Elementary 
Woodside Elementary
Wren Avenue Elementary
Ygnacio Valley Elementary

Middle Schools: 
Sports programs are offered at the three Middle Schools with the CARES After School Program.
El Dorado Middle School
Oak Grove Middle School
Riverview Middle School

High Schools:
High school programs provide cubs, credit recovery, work readiness, college and career preparation.
Mount Diablo High School
Ygnacio Valley High School
Concord High (coming)
[bookmark: _qcs0xv6qd0k9]Snack & Supper Programming includes
Daily nutritional snack & supper provided in partnership with the Food Services Department and the USDA. Participating students receive a healthy snack consisting of milk, crackers and fruit. The Supper meal consists of milk, fruit, vegetable, and a whole grain and protein item to complete a healthy and nutritious meal.
[bookmark: _o2mgl8pr5i6t]Contacts 
A variety of district support staff can assist schools with consultation, tier 2 and 3 support, and professional development.  You can view these support services via the District Support Contact List 2022/23
[bookmark: _136iqn85c204]District Plans
[bookmark: _1t6lrub4nkya]Aeries Handbook
Aeries Handbook provides information about how to complete and record pre-referral interventions and supports in Aeries (MDUSD’s student data management system)
[bookmark: _y1q3yc9kut7m]Coordinated Care Team 
Coordinate Care Team Manual provides information, process/procedures, and templates for developing and implementing a Tier 2 Coordinated Care Team at a school.
[bookmark: _8i9fiinqbhwl]SST Manual
The Student Success Team Manual provides schools with information, procedures, and templates to implement an SST.
[bookmark: _af3gv9q7ph2x]Behavior Expectations Matrix & District Behavior Support Guide
The MDUSD Behavior Matrix 2022-2023  provides information and guidelines to address equitable  behavior expectations, consequences, and supports.
[bookmark: _psdg4yb3w3ia]District Behavior Support Guide
The District Behavior Support Guide provides information and guidelines to address equitable behavior expectations, consequences, and supports, behavior support plan, and behavior improvement plan (BIP).
[bookmark: _rbw7324arkdt]Crisis Manual 
The MDUSD Crisis Manual provides guidance and resources for school teams when dealing with crises on campus and in their communities.  MDUSD Crisis Manual 2022/23
[bookmark: _apt3rm9ptoi2]Resource Links
Multi-Tiered System of Supports: Guidance Document, Mississippi Department of Education:
https://www.mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/Intervention/guidance_document_mtss_june2020.pdf 
California MTSS Professional Learning Institute: 
https://camtsspli.ocde.us/event/91c570f0-c45e-4d80-8bf0-bab32b7a4137/summary 
Orange County Department of Education: 
https://ocde.us/MTSS/Pages/CA-MTSS.aspx 
CASEL: 
https://casel.org/
New Leaders for New Schools: Forming Aligned Instructional Leadership Teams, Ben Fenton: 
http://www.ascd.org/ascd-express/vol5/504-fenton.aspx 
Center on PBIS:
https://www.pbis.org/
Coordination of Services Team Guide: 
https://cpehn.org/assets/uploads/archive/149_cost_toolkit_single_pdf.pdf
School Coordinated Care Teams: 
https://jameswogan.com/school-coordinated-care-teams/
Connections Over Compliance: Rewiring Our Perception of Discipline, Lori L Desautels, Ph.D.
[bookmark: _h6a3rjp5q6fb]Glossary of Terms
Accelerated Learning is prioritizing grade level instruction and student work while providing students with Just-In-Time Scaffolds and support which results in mastery of Grade Level Standards. 

Accommodations help a student overcome or work around deficits affecting their ability to master the curriculum. Accommodations do not reduce learning expectations; they provide access. Accommodations change the way a student accesses learning without changing the actual standards a student is working toward.

Antecedent-Behavior-Consequence (ABC) data is collected in an effort to identify the function of a behavior. Antecedent reference to the events, action, or circumstances that occur before a behavior. Behavior is the behavior that a student exhibits, and Consequences is the action or response that follows the behavior.

Baseline data is the data that is collected before an intervention or program change begins.

Behavior Intervention Plan (BIP) is developed and implemented by a collaborative team, which includes the student and the parent. The plan includes Positive Behavioral Interventions and Supports (PBIS), identified skills for school success, and specific strategies for behavioral instruction. Best practice is for a team to  use a functional behavioral assessment (FBA) to create the plan.

Culturally Responsive refers to the importance of including students’ cultural references in all aspects of learning.

Data-Based Problem Solving and Decision Making A process used by stakeholder teams from
multiple settings to analyze and evaluate information related to planning and
implementing effective instructional and/or intervention strategies matched to student
need.

Educational equity is raising the achievement of all students while narrowing the gaps between the highest and lowest performing students; and eliminating the racial predictability and disproportionality of which student groups occupy the highest and lowest achievement categories.

Evidence-Based refers to scientific, research-based methods that exhibit substantial evidence of effectiveness through multiple outcome evaluations. In other words, programs, strategies, and assessments shown to have had positive outcomes with a given population.

Fidelity of Implementation refers to the application of an intervention, program, or curriculum according to research findings and/or to a developer’s specifications.

Functional Behavioral Assessment (FBA) is the process used to identify problem behavior, determine the function or purpose of the behavior, and develop interventions to teach acceptable alternatives for the behavior.

Gap Analysis is a method for measuring the difference between the student's current level of performance and benchmark expectations.

Individualized Education Program (IEP) is a written document that is developed, reviewed, and revised in accordance with IDEA 2004 that outlines the special education and related services specifically designed to meet the unique educational needs of a student with a disability.

Implicit Bias: Despite the strong sense we have of ourselves as autonomous individuals, evidence consistently shows that contingencies tied to our social identities do make a difference in shaping our lives, from the way we perform in certain situations to the careers and friends we choose. (C. Steele, 2010)

Institutional Racism is the manifestation of racism in social systems and institutions. It is the social, economic, educational, and political forces or policies that operate to foster discriminatory outcomes. It is the combination of policies, practices, or procedures embedded in bureaucratic structure that systematically lead to unequal outcomes for groups of people. (Barker, 2003; Brandt, 1991). In this environment disparities are often tolerated as normal rather than investigated and challenged. “These power-assigning social structures in the form of institutional racism affect the life opportunities, life-styles, and quality of life for both Whites and people-of-color. In so doing they compound, exaggerate, and distort biological and behavioral differences and reinforce misconceptions, myths, and distortions on the part of both groups about one another” (Pinderhughes, 1989, p.71)

Intensive Interventions are academic and/or behavioral interventions characterized by increased length, frequency, and duration of implementation for students who struggle significantly; often associated with the narrowest tier in a PBIS model; also referred to as Tier III interventions.

Intervention is the systematic and explicit instruction provided to accelerate growth in an area of identified need. Interventions are provided by general education teachers, reading interventionists, trained paraprofessionals or the special education teachers. This instruction is designed to improve performance relative to specific, measurable goals. Interventions are based on valid information about current performance, realistic implementation and include ongoing student progress monitoring data.

Multi-Tiered System of Support (MTSS) is a systemic, continuous improvement framework in which data-based problem-solving and decision making is practiced across all levels of the educational system for supporting students. The framework of MTSS is a “way of doing business” which utilizes high quality evidence-based instruction, intervention, and assessment practices to ensure that every student receives the appropriate level of support to be successful.

Memorandum of understanding (MOU) is a formal agreement between two or more parties. MDUSD can use MOUs to establish expectations. MOUs are not legally binding but they carry a degree of seriousness and mutual respect, stronger than a gentlemen’s agreement.

Positive Behavioral Interventions and Supports (PBIS) is an evidence-based three-tiered framework designed to enhance academic and social behavior outcomes for all students by emphasizing the use of data for informing decisions about the selection, implementation, and progress monitoring of evidence-based behavioral practices.

Restorative Practices is a philosophy and a theory of justice that emphasizes bringing together everyone affected by wrongdoing to address needs and responsibilities, and to heal the harm to relationships as much as possible.

Social Emotional Learning (SEL) is the process through which all young people and adults acquire and apply the knowledge, skills, and attitudes to develop healthy identities, manage emotions and achieve personal and collective goals, feel and show empathy for others, establish and maintain supportive relationships, and make responsible and caring decisions. 

Universal Screening (behavior, academic, and social emotional) refers to the informal inventories of behaviors (internalizing and externalizing), academic skills, and social emotional indicators to assess if students need additional support in specific behavior, academic, and social emotional skills.






image22.jpg

image3.png
MDUSD MTSS Handbook & Framework

MDUSD - Draft @ [

i

\\

* All images re links to the the documents.





image4.png
Creating

CARE

in our classrooms and schools

Build and cultivate:

Culture and Community
Access
Relationships

What we need to do and why

Create safe and inclusive learning environments for student
learning & suc





image5.png
Recap of 2021/22 [ —
Timeline and Journey

« Developed School MTSS Framework

Professional Development Part | Professional Development Part Il
Understanding MTSS and Tiered Review School's MTSS
supports and interventions supports/interventions strengths,
Feb./Mar. gaps, and PD needs May-July
T 2022 T 2022
Jan./Feb. I Mar./April I
2022 Professional Development PartIl 2022 Aligning and Planning Resources

Utilizing school MTSS frameworks to
inform allocation of resources,
professional development needs, and
additional supports/interventions

Developing each School's MTSS
Framework





image6.jpg
MTSS Draft Framework 9/19/2022

Mission: Mt. Diablo Unified has a moral imperative to prepare all students for post-secondary success upon graduation by providing high expectations and a
rigorous instructional program in a safe, supportive, and inclusive environment.

AVID
Pillars

Tier Il

Tier Il

9/19/22

Built on High Quality and Culturally Responsive Instruction, College and Career Readiness, and

Parent, Fami

Community Partnership

Administrative Leadership

Strong & engaged site leadership & educator

support system

-District, department, and level
meetings and support to schools
and job alike groups
-Instructional support, training,
and coaching

-Data driven decision making and
Cycle of Inquiry (COI}

-English Language (EL) Learner
support

-Equity coaching, cohorts, and
professional development

-Peer mentors for Administrators
-New Administrator meeting &
support

-Departmental coaching

-Targeted and assigned support
staff and coaching

-Chief 1-1 support

-Regular COIl and data and
accountability support

All Means All

Integrated Framework
Fully integrated organizational structure & strong and positive school
culture

-Student access to an engaging and inclusive learning
environment and academic, behavior and social
emotional practices, standards, and instruction
-Opportunity to engage in extracurricular activities
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