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Abstract
The requirements of the No Child Left Behind Act (2001), coupled with competition for scarce resources in U.S. K-12 schools, place the continued employment of many bilingual paraprofessionals in jeopardy. This discussion suggests that schools/districts develop a two-tiered track for bilingual paraprofessionals: paraprofessionals who perform a range of non-instructional functions and paraprofessionals who work with students to support their learning.

Discussion 

The No Child Left Behind Act (NCLB) (2001) has significantly raised requirements for employment of paraprofessionals in U.S. K-12 schools. All new hires (and, within a few years, all paraprofessionals) that support students' instruction must complete two years of college or demonstrate proficiency in reading, writing, mathematics, and the ability to use these skills with students on a rigorous test. In Florida, it is estimated that less than one-third of bilingual paraprofessionals have completed two years of college and since most paraprofessionals have young families, limited income, and in some cases, limited proficiency in English compared to college requirements, it will be difficult for many to meet these new requirements.

Bilingual paraprofessionals fill an important role in the schools. Frequently they are a student's only support in his/her first language and culture. Paraprofessionals also provide a valuable linkage to language minority parents and communities. Rather than risk the loss of many bilingual paraprofessionals in schools, it is time to consider a two-tiered track for bilingual paraprofessionals: paraprofessionals who perform a range of non-instructional functions and paraprofessionals who work with students to support their learning.

Paraprofessionals who cannot or choose not to meet the NCLB requirements can continue to provide a variety of non-instructional functions in the schools: bus and grounds duty, making materials, supervising the lunchroom, typing, making copies, and filing. Other duties, more closely related to their bilingual skills but still not directly assisting student learning, include translating, language testing, and home-school connections.

Those paraprofessionals who meet the NCLB requirements should spend virtually all their time providing instructional support to English language learners (ELLs). The well-trained, bilingual paraprofessional can assist ELLs by preparing them to understand teachers' instruction, by assisting them during classroom instruction, and by reinforcing and reviewing learning before assessments. Bilingual paraprofessionals can use ESL/bilingual strategies and shared language and culture to support ELLs.

Of course, bilingual paraprofessionals must be trained to effectively assist ELLs and to collaborate with teachers. Further, paraprofessionals need to be welcomed by teachers and schools as members of the instructional team. Teachers need to recognize the value of paraprofessional support to ELLs, know how to collaborate with paraprofessionals, and know how to provide appropriate supervision. Principals must structure time for collaboration with teachers, require joint professional development of paraprofessionals and teachers, and recognize the contributions of each member of the instructional team. With these changes, no child will be left behind.

A sample job description for bilingual paraprofessionals whose primary role is instructional support of ELLs follows:

	Sample Job Description

	Position

ESL/Bilingual Instructional Paraeducator



	Position Goal

To assist English language learning (ELL) students to learn academic content and language and to adjust to U.S. schools 



	Qualifications

· Associate's degree or two years of college work

· Bilingual proficiency in spoken and written English and a major language represented in the school's ELL student population

· Ability to work effectively with children and adults in an educational setting

· Sensitivity to the special needs of ELL students

· Experience working with children in educational settings preferred 



	Supervision

Works under the direct supervision of the instructional team leader



	Performance Responsibilities

· Assist ELL students to learn academic content and language and to adjust to U.S. schools

· Work with ELL students individually, in small groups, and during whole class instruction

· Prepare ELL students to understand and participate in the teacher's instruction by identifying ELL students' prior knowledge and language and by previewing lessons in the students' native language or modified English

· Support ELL students' literacy development by using reading and writing strategies appropriate to the students' level of proficiency

· Assist ELL students prepare for assessments by reinforcing thinking and study skills and reviewing material learned

· Facilitate cooperative work and cross-cultural understanding between ELL students and native English speakers in the classroom

· Provide feedback to the teacher regarding ELL students' progress and challenges in learning academic content and language and in adjusting to U.S. schools

· Collaborate with the teacher to plan effective interventions for ELL students

· Participate in professional development activities to continuously improve job performance

· Perform other duties, consistent with this job description, as assigned 
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