[image: image3.emf]
 Stark County Teaching American History Grant

 Stark County Educational Service Center

 2100 38th Street NW

 Canton, Ohio 44709


  [image: image1.png]


                                            The Second Wave: Immigration From 1890 to the early 1900’s.




Grade Level: 10th Grade




Created by:  Kelly Ladd 
    


      
Louisville High School 





Duration: 3 classes (55 minute periods)



Overview 

In this lesson students will examine how American opinion on immigration changed during the late 1800’s to the early 1900’s as the influx of immigrants entering the country increased. This lesson should follow a lesson on the push/pull factors that caused the mass movement of immigrants to the United States as well as a lesson on “old” immigrants from the early 1800’s compared to the “new” immigrants of the later part of the century. As an introductory activity, students will first analyze Neil Diamond’s song, America. Next, students will examine various articles on the immigration restriction issue. Finally, students will examine a political cartoon from the period and write a dialogue paper based off the cartoon using factors that discouraged immigrants from remaining in the country. 


Ohio Academic Content Standards 

American History

Topic: Industrialization and Progressivism (1877-1920)

Content Statement 12: Immigration, internal migration and urbanization transformed American life. 

Content Elaboration: Mass immigration at the turn of the 20th century make the country more diverse and transformed American life by filling a demand for workers, diffusing new traits into the American culture and impacting the growth of cities. 


Historical Background

Immigration has been a continuing part of the United States’ story. It has changed the face of the nation many times over and has continued to be a controversial topic. Immigrants have often come to this country looking for a better life, to escape political, ethnic or religious violence, or find better economic opportunities than were available in their homelands. In the mid to late 1800s most immigrants were coming from the western parts of Europe such as Great Britain, Ireland, and Germany. During the 1890s and into the early 1900s many more immigrants were coming from Southern and Eastern Europe such as Italy, Austria-Hungary, and Russia. These immigrants were also in search of economic opportunity. However others arrived in order to escape religious persecution. Some left their homelands to avoid the population explosions that made finding work or land difficult, while others hoped to create independent states after leaving revolution and reform in their former countries.  


Immigrants were also coming into the country from East Asia during the mid to late 1800s. Some came to the United States in search of gold, hoping to find their fortunes. Immigrants from East Asia also contributed to the building of the transcontinental railroad as the country connected east and west. Sadly, immigrants from China and Japan faced some of the worst discrimination of all the immigrants entering the country. Congress quickly passed legislation to limit their numbers.  


The United States was a developing country at this time period. The industrial revolution was in full swing and workers were needed to keep the assembly lines moving. Ambassadors of industry went over to many countries in Europe encouraging the citizens to try for a prosperous new life in the United States. Posters were hung with images of streets lined with gold and happy smiling families owning their own homes. Chinese were recruited as well. Little did many of these immigrants know that their lives in the United States would be far from the fairy tale image on these enticing posters. Life would be much more difficult than they would expect. 


After a grueling journey to reach the United States shores and an exasperating inspection process at Ellis Island in the East or Angel Island in the West, many found themselves in culture shock as they tried to adjust to their new surroundings. Many sought refuge with others from their home country and ethnic neighborhoods began to form. Immigrants tried to transplant their lifestyles here in the United States creating a transformation in many American cities such as New York with Little Italy and Chinatown. Cities in general found the greatest transformation with the influx of immigration. Overcrowding, pollution, and crime became common factors in city living for many new immigrants.


As immigration continued to increase some Americans began to form anti-immigrant attitudes. They became nativists or those who favored native-born Americans only. As these attitudes increased many anti-immigrant groups began to emerge such as the American Protective Association and the Immigration Restriction League. These groups continued to push Congress for immigration law restricting the number of immigrants entering the country. Asian immigrants faced the harshest restrictions during the time period. Anti-immigrant attitudes toward these groups forced Congress to pass the Chinese Exclusion Act in 1882, which closed the door on Chinese immigration for ten years. In 1907 the Gentleman’s Agreement was reached with Japan forcing Japanese officials to limit emigration to the United States. Eventually, WWI slowed immigration considerably; in the 1920s, nativist attitudes prevailed and Congress approved legislation to restrict immigration.

Sources:
Danzer, Klor de Alva, Krieger, Wilson, Woloch. The Americans.  Evanston, Illinois: McDougal Littell Inc, 2002. 

Victor F. Gillam, “The immigrant. Is he an acquisition or a detriment?” Sackett & Williams Litho & Ptg. Co., New York, 1903. http://www.loc.gov/pictures/collection/cph/item/95507541/ (accessed December 10, 2013).


Enduring Understandings

· Escape from totalitarian governments and economic disparity tend to be the driving forces for immigrants to leave the home country. 

· Increases in immigration often lead to political, economical, and social arguments within the host nation. 

· Increases in immigration can lead to anti-immigrant sentiment-nativism- and anit-immigrant policies.

Essential Questions
1. What are the driving forces that cause increases in immigration?
2. How can immigration create political, economical, and social arguments within a country?
3. To what extent is a government justified in restricting immigration?


Instructional Strategies
Day One: Introduction

1. Pass out the lyrics to Neil Diamond’s song, “America,” (Appendix A). 

· Play the song for students. (A really great website to play the song is: http://www.youtube.com/watch?v=cRTHdC7k4uY It is a project done by an AP US History student filled with images of immigrants entering Ellis Island.) 

· Give students a few minutes to go over the lyrics without the distraction of the video. 

· Give students 5 minutes to answer the questions on the back of the song lyrics.

2. Once students are finished, discuss the answers to the questions (Appendix B) as a class. 

3. Next, place students with a partner and pass out the political cartoon from J. Keppler (Appendix C). Explain to students that the class will be learning about anti-immigrant feelings that prevailed in the 1890’s. J Keppler’s cartoon for Puck magazine dealt with the feelings of the time. Students will analyze the cartoon first with a partner and then re-examine the cartoon with the whole class. Pass out the Cartoon Analysis worksheet (Appendix D). 

· Students will need to analyze the cartoon carefully with their partner, filling in the worksheet with their own thoughts and observations as they discuss the cartoon with their partner.

4. Place the J Keppler Cartoon on the overhead. Have students come up and circle symbols, actions, or any items that stuck out to them as they analyzed the cartoon.  Answers can be found on (Appendix E).  

· IMPORTANT: Make sure to comment on the shadows in the background
so that students pick up on the differences between the nativists versus the immigrant 
coming into the country. Ask students to think about what the shadows are referring to for those more established men. 

· Remind students to hold onto their Cartoon Analysis worksheet. They will need to 
use it in the next couple of days. 

5. LESSON DIFFERENTIATION: Place students with a partner based on ability level and have students work together to develop answers.  

Day Two: Student Activity

1. Place students into groups of four. Think about placing your students with others of differing ability levels in order to better utilize each other’s skills. 

2. Explain to students that they are going to be investigating the anti-immigrant feelings that occurred in the earlier 1900s as well as who the proponents were for Immigration Restriction bills in the 1900s. 

3. Pass out one article to each group (Appendix F,G,H,I), (some groups may have the same article. Keep this in mind when you re-group them later on) and the Opponents & Supporters of Immigration chart to fill in while they read the articles (Appendix J). Students need to use evidence from their articles to fill in the various columns. They should have at least 2 pieces of evidence for each factor.

IMPORTANT: Remind students that they won’t fill in all factors with their article. Once they switch groups during their discussions they’ll be able to fill in the rest of their chart. Take time to explain the chart & the categories on the top of the chart. Ask students what the categories mean to make sure everyone understands what is being asked. Focus on the last column and explain how writers may use evidence to sway their audience. Give examples for students and consider picking out a statement from one of the articles and discussing whether it plays on a reader’s emotions or logic. 

4. After students are done with their article and have filled in their portion of the chart, switch groups around so that students are with a new group of students. They should share what they’ve learned and finish filling in the rest of their chart. This is a jigsaw activity. 

5. Once students are finished discussing the articles they’ve read and have completely filled out their charts have the class come back together as one large group. Possible answers for the chart can be seen on the answer sheet (Appendix K). Student answers may differ as long as they have evidence from their articles to support their points. 

Discuss with students the following questions:  

* How different were the opinions on immigration restriction? What were the reasons for the authors’ opinions? Some people based opinions on race, which was considered the “superior” race. Economic issues. Some blamed the immigrants themselves.
*How different were the arguments on immigration restriction from what was being discussed during the mid 1800s when Irish & German immigrants were entering the country? The earlier immigrants were the ones that had established the country and so viewed by many as the dominant race. 
* How were the following terms used in the various articles? What connotation was the author using? Depending on the article, student responses may vary. Make sure to stress the importance of the connotation.
 American
heritage

alien

national identity

Day Three: Student Assessment
1. Today students are going to take what they learned the last two days and create dialogue for the J. Keppler political cartoon (Appendix C). Students should have their Opponents & Supporters of Immigration chart (Appendix J) out from yesterday to help them as they write their dialogue. They can use the various comments to help them decide what the immigrant might be thinking and saying to the nativists blocking his path.

2. Pass out the J. Keppler political cartoon (Appendix C) and review with students what is happening in the cartoon. Students should also have out their Cartoon Analysis worksheet (Appendix D).

3. Once students have described the cartoon and the teacher feels students understand the meaning behind the cartoon, explain to the class that they will be writing a dialogue between the immigrant seeking entry into the U.S. and the group of nativists denying him entry into the country. Pass out the Immigrant Dialogue Sheet (Appendix L). 

4. Students have the rest of the mod to write the dialogue they believe each nativist would be saying to the immigrant coming to America and vice versa. Review with students the requirements on the Immigrant Dialogue Sheet (Appendix L). Stress to students that the dialogue must include evidence from at least two of the articles representing at least two of the three issues (political, social, or economical) opposing the new immigrant. The unnamed new immigrant should also explain two reasons why he wanted to come to America and what his hopes and dreams are in defense to what the nativists are saying. Encourage students to think about their responses to the Neil Diamond song, America, from the introductory activity. Students should try to incorporate one of the vocabulary terms discussed yesterday as well as make the dialogue flow as natural as possible. 

IMPORTANT: Remind students to check off each requirement on the Immigrant Dialogue Worksheet as they write to make sure they’ve completed all requirements. 

5. Student responses may vary. Teachers should use the Immigration Dialogue Sheet Rubric to grade students’ Immigration Dialogue assessment sheet. (Appendix M). A student example is also offered in (Appendix N).
4. LESSON EXTENSION: Students can create a political cartoon that comments on the modern day issue of immigration and how the United States is responding to the issue. Or students may find a modern day cartoon and create dialogue for the characters in the cartoon based off research done to find out the various stances for today. Students should focus on the essential understanding component of the lesson plan. 
Classroom Materials 
1. Appendix A: America Song Lyrics & Questions 
2. Appendix B: America Song Lyrics & Questions Answer Sheet
3. Appendix C: J. Keppler Cartoon
4. Appendix D: Cartoon Analysis Worksheet
5. Appendix E: Cartoon Analysis Worksheet Answer Sheet
6. Appendix F: “The Alien” by Frederic C. Howe
7. Appendix G: “America for the Americans” by Madison Grant
8. Appendix H: “This Nordic Nonsense” by Franz Boas
9. Appendix I: “All I Could Never Be”
10. Appendix J: Opponents & Supporters of Immigration
11. Appendix K: Opponents & Supporters of Immigration Answer Sheet
12. Appendix L: Immigration Dialogue Sheet
13. Appendix M: Immigration Dialogue Sheet Rubric
14. Appendix N: Immigration Dialogue Sheet Student Example 


Resources/Appendices

Appendix A: “America” Song Lyrics & Questions

Diamond, Neil. America, The Neil Diamond Lyrics Page, accessed January 28, 2014. http://www.neildiamondhomepage.com/lyricpag.htm#america   

Appendix A: “America” Song Lyrics & Questions
Ladd, Kelly. Neil Diamond “America” Song Lyrics & Questions, 2011. 

Appendix A: Neil Diamond “America” YouTube Website

Kim, Johnny, Coming to America-Neil Diamond, YouTube, accessed January 28, 2014. http://www.youtube.com/watch?v=cRTHdC7k4uY 
Appendix B: Neil Diamond “America” Song Lyrics & Questions Answer Sheet
Ladd, Kelly. Neil Diamond “America” Song Lyrics & Questions Answer Sheet, 2014. 

Appendix C: J. Keppler Cartoon

Keppler, Joseph, "Looking Backward," Puck, January 11, 1893, The Ohio State University Billy Ireland Cartoon Library & Museum, The Opper Project, http://hti.osu.edu/opper/lesson-plans/immigration/images/looking-backward (accessed February 19, 2014).
Appendix D: Cartoon Analysis Worksheet

Ladd, Kelly. Cartoon Analysis Worksheet, 2014.

Appendix E: Cartoon Analysis Worksheet Answer Sheet

Ladd, Kelly. Cartoon Analysis Worksheet Answer Sheet, 2014.
Appendix F: “The Alien” 

Howe, C.Frederic, “The Alien,” in H.E. Stearns, ed., Civilization in the United States: An Inquiry by Thirty Americans, 1922. America in Class from the National Humanities Center, (accessed January 28, 2014). 

http://americainclass.org/sources/becomingmodern/divisions/text7/colcomnativeforeign.pdf
Appendix G: “America for the Americans”
Grant, Madison, “America for the Americans,” The Forum, September 1925 [excerpts]. America in Class from the National Humanities Center (accessed January 28, 2014). 

http://americainclass.org/sources/becomingmodern/divisions/text7/colcomnativeforeign.pdf
Appendix H: “This Nordic Nonsense”
Boas, Franz, “This Nordic Nonsense” The Forum, October 1925 [excerpts]. America in Class from the National Humanities Center (accessed January 28, 2014). 

http://americainclass.org/sources/becomingmodern/divisions/text7/colcomnativeforeign.pdf
Appendix I: All I Could Never Be

Yezierska, Anzia, All I Could Never Be, 1932.America in Class from the National Humanities Center (accessed January 28, 2014). 

http://americainclass.org/sources/becomingmodern/divisions/text7/colcomnativeforeign.pdf
Appendix J: Opponents & Supporters of Immigration

Ladd, Kelly. Opponents & Supporters of Immigration, 2014.

Appendix K: Opponents & Supporters of Immigration Answer Sheet

Ladd, Kelly. Opponents & Supporters of Immigration Answer Sheet, 2014.

Appendix L: Immigration Dialogue Sheet

Ladd, Kelly. Immigration Dialogue Sheet, 2014.

Appendix M: Immigration Dialogue Sheet Rubric

Ladd, Kelly. Immigration Dialogue Sheet Rubric, 2014.

Appendix N: Immigration Dialogue Sheet Student Example

Ladd, Kelly. Immigration Dialogue Sheet Student Example, 2014. 


Appendix A

"America"
By Neil Diamond

Song Lyrics & Questions 

Song Lyrics Available At:

“America” Song Lyrics & Questions

Diamond, Neil. America, The Neil Diamond Lyrics Page, accessed January 28, 2014. http://www.neildiamondhomepage.com/lyricpag.htm#america   

“America” Song Lyrics & Questions

Diamond, Neil. America, The Neil Diamond Lyrics Page, accessed January 28, 2014.
http://www.oldielyrics.com/lyrics/neil_diamond/america.html 
Neil Diamond “America” YouTube Website

Kim, Johnny, Coming to America-Neil Diamond, YouTube, accessed January 28, 2014. http://www.youtube.com/watch?v=cRTHdC7k4uY 
Appendix B
“America”

 Song Questions 

1. What is the tone of the song?

2. What is the storm they are coming through? What else might be considered a storm for the immigrants?

3. Why would they have to travel light?

4. How is America represented in this song?

5. How are the immigrants represented in the song? What viewpoints do they have coming here?

6. What do you think Neil Diamond leaves out of this song? 

Appendix B

“America” Song Questions & Answer Sheet

1. What is the tone of the song?


Happy-The song is a ballad so it’s telling a story. Moments 
are happy & some seem to have a melancholy tone. 
2. What is the storm they are coming through? What else might be considered a storm for the immigrants?


An actual weather phenomenon.


The trials of trying to prepare to leave their country and then 
entering a new country with doubts and fear. 
3. Why would they have to travel light?


They weren’t able to bring all of their belongings with them, 
just the bare necessities.
4. How is America represented in this song?


A beacon of light, a place to go to find success and freedom, a 
whole new life. 
5. How are the immigrants represented in the song? What viewpoints do they have coming here?


Brave travelers ready to embrace a new life in America.


Going to have a whole new life, enjoy the freedoms of America, 
and possibly fear of the great unknown. 
6. What do you think Neil Diamond leaves out of this song? 

The experience they would face once they landed in America. 
The life they would really live once they made it to America. 

Appendix C
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J. Keppler Puck Magazine 1893 

Appendix D

Name: ___________________________

Cartoon Analysis Worksheet
As you analyze the political cartoon by J. Keppler answer the following questions. 


Observation: Identify & Notice Details
1. What do you notice first in the cartoon?

2. What people and objects are shown?

3. What do you see that might be a symbol?

Reflection: Generate a hypothesis 
1. What’s happening in the cartoon?

2. What was happening when this cartoon was created?

3. Who do you think the audience was for this cartoon?

4. What issue dealing with immigration is this cartoon about?

5. What do you think is the cartoonist’s opinion on the issue?

Questions: What do you want to know?

1. What questions do you have about the cartoon?

2. What more do you want to know and how can you find out?

Final Analysis: After the whole class discussion, explain in your own words what the cartoon is about. 
Appendix E

Name: ___________________________

Cartoon Analysis Worksheet Answer Sheet
As you analyze the political cartoon by J. Keppler answer the following questions. 


Observation: Identify & Notice Details
1. What do you notice first in the cartoon?

Wealthy dressed men standing on a pier
2. What people and objects are shown?

Men in wealthy clothes-business men
Poor man in shabby clothes

Pier-looks like boat harbor
Poor man looks like he has everything he owns with him. 

Shadows of wealthy men

3. What do you see that might be a symbol?

Shadows in the background behind the fancy looking men

Poor man looks like the shadows behind the wealthy men
Reflection: Generate a hypothesis 
1. What’s happening in the cartoon?

Wealthy men appear to be trying to stop the poor man from getting off the bridge
2. What was happening when this cartoon was created?

New immigrants were coming into the country in mass numbers. Coming from Southern & Eastern Europe
3. Who do you think the audience was for this cartoon?

People who were for immigration
4. What issue dealing with immigration is this cartoon about?

People against the new immigrants entering the country have forgotten about where they themselves have come from. 
5. What do you think is the cartoonist’s opinion on the issue?

At first it seems he’s against immigration but then he shows the people here already and how hypocritical they are being by not allowing this man to enter the country.
Questions: What do you want to know?

1. What questions do you have about the cartoon?

Anything
2. What more do you want to know and how can you find out?
Anything


Final Analysis: After the whole class discussion, explain in your own words what the cartoon is about. 
How hypocritical we can be when it comes to others trying to enter our country. Fear of them possibly taking the wealth of the nation or being a crutch for the nation. 

Appendix F

Frederick C. Howe, “The Alien,” in H.E. Sterns, ed., Civilization in the 

United States: An Inquiry by Thirty Americans, 1922. 


The “immigration problem,” so called, has always been and always will be an economic problem. There are many people who feel that there is an inherent superiority in the Anglo-Saxon race, that it has a better mind, greater virtue, and a better reason for existence and expansion than any other race. They insist there are eugenic reasons for excluding immigration from South and Central Europe; they would preserve America for people of Anglo-Saxon stock. 

As an immigration official I presided over Ellis Island for five years. During this time probably a million immigrants arrived at the port of New York. They were for the most part poor. They had that in common with the early immigrant. They had other qualities in common. They were ambitious and filled with hope. They were for the most part kindly and moved by the same human and domestic virtues as other peoples. And it is to me an open question whether the “new immigration,” if given a virgin continent, and the hope and stimulus which springs from such opportunity, would not develop the same qualities of mind and of character that we assume to be the more or less exclusive characteristics of the Anglo-Saxon race. . . . For it is to be remembered that it was not political liberty, religious liberty, or personal liberty that changed the early immigrant of Northern Europe into the American of today. His qualities were born of economic conditions, of a free continent, of land to be had for the asking, of equal opportunity with his fellows to make his life what he would have it to be. The old immigrant recognized no master but himself. He was the equal of his neighbors in every respect. He knew no inferiority complex born of a servile relationship. It was this rather than our constitutions and laws that made the American of the first three centuries what he was. It was this alchemy that changed the serf of Northern Europe into the self-reliant freeman of America. 

The immigration problem was born when this early economic opportunity came to an end. When the free land was all gone, the immigrant had to work for somebody else. He went to the mines and the city tenement not from the choice but from necessity. He took the first job that offered. When established he sent for his brother, his neighbor, or his friend. He, too, went to the mining camp or the slum. Colonies appeared. The alien became segregated. He lived by himself. And he developed the qualities that would be developed by any race under similar conditions. He, too, feared. . . . To him government meant a policeman, a health officer, and an immigration inspector—all agencies to be feared. He slowly learned to unionize. He came to understand group action. He found in his craft organization the only protection against the employers, and in the political boss the only protection against agencies that interfered with his personal and domestic life. The immigrant soon learned that our immigration laws were shaped by economic motives. He learned that he was in danger of being deported if he did not work. . . . So the immigrant feels and justly feels that what we want of him is to work, to work for someone else, and to accept what is offered and be content.

Appendix G

“America for the Americans” MADISON GRANT Eugenics proponent The Forum, September 1925 [excerpts]

America, like all other nations, must consider immigration and its limitation solely from her own standpoint. Her first duty is to herself and to the people already here. No obligation or duty whatever in this connection is owing to anyone else. Whether or not we should admit any individual or racial group is a matter to be determined solely by the interest and welfare of Americans. Such is the national viewpoint. 

The international viewpoint is that America should share its prosperity and the wealth of its citizens with the world at large and should admit anyone who desires to come here. . . . 

The aliens in our midst are not assimilated, as it was fatuously believed would be the case a few decades ago, when the “Myth of the Melting Pot” was enthusiastically accepted and welcomed. Recent discussions in the press have brought out clearly the fact that those who are alien in race and religion have not amalgamated with the native population. They largely marry among themselves, maintain their religions and customs, and retain their foreign connections and sympathies almost without abatement. . . . 

We might as well recognize the fact once for all that, with the exception of individuals, the great mass of our foreigners remain foreign and will so remain as long as we allow them to recruit their numbers from abroad. . . . 

Whether the foreigners remain in separate colonies, or whether they ultimately amalgamate with the stock of the native Americans [i.e., non-immigrants], the result will be a disharmonious community in the first case, or disharmonious individuals in the second case, all of which will prevent the natural development and free expansion of our national culture, which, after all, whether it be good or bad, is ours and belongs to us alone. . . . 

Our form of government is based on the Constitution of the United States and not on the Declaration of Independence. It was fixed and settled more than a hundred years ago, and the principles formulated at the time of its foundation are far older, extending back throughout English history. Our institutions are Anglo- Saxon and can only be maintained by Anglo-Saxons and by other Nordic peoples in sympathy with our culture.
Appendix H

“This Nordic Nonsense” By Franz Boas, Anthropologist: Columbia University

The Forum, 1925 [excerpt]


When the agitation for restriction of immigration set in, it was based entirely on economic considerations. The first laws were passed under the pressure of the labor element, as a means of protecting the wages of the American workman against cheap European competition. 


In course of time the point of view has changed considerably. The idea of the racial superiority of the “Nordic,” or in other words of the Northwest European, combined with eugenic propaganda, has brought it about that we are possessed by the fear of being swamped by a people of inferior physical and mental endowment, and that immigration of southern and eastern Europeans will result in the degeneracy of our nation and the development of an inferior stock. 


In consequence of this change in attitude, the recent laws regulating immigration discriminate, not in words, but in fact, against all people that are not considered as representatives of the “Nordic” type.


Boas reviews data on “racial types,” intermixture of European groups, individual differences within groups, and the amalgamation, intermarriage, and fertility rates of immigrants in the U.S. 


Notwithstanding all the criticisms that may be made against the data we have in hand, the unbiased observer will see that everywhere the process of amalgamation is proceeding rapidly, and that the dangers which are supposed to exist from a biological point of view are purely imaginary. 
Whatever protective measures may seem commendable from an economic viewpoint, the only restriction of immigration that can be defended from a biological or sociological point of view is one based on the health of the family lines of the immigrants. Nationality is absolutely irrelevant. The fear of continued segregation of European national groups is not founded on facts, but on vague impressions obtained from the massing of immigrants in congested city quarters. It does not take into consideration the dispersion of the second and third generation, who become so thoroughly Americanized that in many cases it is quite impossible to obtain exact information in regard to the provenience of individuals. The social resistance to Americanizing influences is so weak that it may rather be regretted that we profit so little from the cultural heritage of the immigrants than that we should fear their modifying influence upon American thought and sentiment.

Appendix I
Anzia Yezierska All I Could Never Be Novel, 1932. 

Anzia Yezierska was a Polish Jewish immigrant who arrived in America as a child with her family about 1890. A prolific writer of the immigrant experience, she is most well known for her short story collection Hungry Hearts (1920) and novel Bread Givers (1925). In this scene from her 1932 semiautobiographical novel, the young immigrant Fanya visits a sympathetic professor who plans a sociological study of Polish immigrants.


“Didn’t you say in the paper that America was coming to be a meeting ground of all the peoples of the earth?” Her voice took on a sharp, shrill note of doubt. “I wonder—Where do we meet? How do we meet?”


He leaned toward her from his chair, holding her still with the steady gaze of his grey-blue eyes.


“Our whole history is one of assimilation. We began as Anglo-Saxons. And look at our country now! Jews, Italians, Poles—all the nations of the world are weaving themselves into this interracial symphony.”


Deep lines knotted her forehead. There rose before her the thwarted, inarticulate, starved lives she knew in the factory. Crowded blocks of Poles, Jews, and Italians who had lost their own national heritage and had not gained a true American one. Islands of foreign-born, who remained shut out of America, shut out from one another, behind the barrier of their racial differences.


“Symphony of nations!” she reiterated his words in emphatic denial. “If you knew the rumble of discord, the jarring and clashing of nationalities that really goes on! Who cares for the culture immigrants bring with them? They may sell the labor of their bodies. But how many get the chance to give to America the hopes in their hearts, the dreams of their minds?”


“What about Michael Pupin, Edward Bok, Steinmetz?”


“What about the countless millions who remain hands for the machines? Fodder for mills and mines?”


“For those who are ambitious, there are free night schools,” he countered, calmly.


“Yes. Night schools—after a long day’s toil. We foreigners are the orphans, the stepchildren of America. The old world is dead behind us, and the new world—about which we dreamed and about which you lectured to us—is not yet born.”


He leaned back, looking at the ceiling, deeply thoughtful. Then he turned his gaze back at her as though seeing through her and beyond her.


“It’s too bad that there should be this sense of barrier,” he observed. “Certainly Americans are not conscious of causing it. Isn’t it possible that the barriers you feel are to some extent in your own mind?”


“What do you mean?”


“Those barriers would cease to exist if you could be made to see that they do not exist. There’s a story of a man who thought he heard a wolf scraping at his door. Terror gripped his heart and he died.”


He paused, waiting for her to speak, but she was examining the old bitter grudge from the new perspective he opened. The whole picture of the way the immigrant built up a barrier of imagined insult and injury against America rose before her eyes. Jews lived in fear of persecution they had suffered in times past. And Gentiles resented what past persecution had made of Jews. She remembered the time when as a child she was turned out of her aunt’s house because she was dirty. Ever since then, she had lived in fear of clean people. Cleanliness had come to mean to her heartlessness. And yet she knew there must be clean people in this world who were also human.


“It’s the fear in us that kills us,” she said, thinking aloud. “No wonder they say the fear of losing a job is worse than being without a job.”


He turned to her with a look that made her aware of something special and rare in herself.


“I wonder whether I am as ready to learn from you as you are from me?”


She laughed freely, gaily. He made her feel that she knew more than she thought she knew.


“What have I to teach you? I have so much to learn.”


He smiled down at her. Fanya marveled at the sudden release that filled the moment so completely—she could be so still. It was as though Henry Scott had touched her with his quieting hands and breathed over her his calm.


There was a sense of wide, un-shadowed brightness about her as he shook hands at the door. Twice he had unbound her from the prison of her thoughts—by letting her talk, and by talking to her in his silence.

Michael Pupin: Serbian immigrant who arrived in the U.S. in 1874 at age sixteen; became a physicist whose innovations improved telephone communications. Memoir: From Immigrant to Inventor, 1924. Edward Bok: Dutch immigrant who arrived in the U.S. in 1869 at age six; became an influential editor, including of the Ladies Home Journal. Bestselling memoir: The Americanization of Edward Bok, 1920. 
Charles Steinmetz: German immigrant who arrived in the U.S. in 1888 at age thirty-three; became an innovative electrical engineer with General Electric.

Appendix J

Opponents & Supporters of Immigration 

Use this chart to organize the information in the articles on the major issues and positions on immigration. Include at least two comments for each article depending on whether it supports or opposes immigration. You will be discussing your finds with other groups & will finish filling out the rest of your chart.

	Documents
	Evidence from Opponents of Immigration 
	Evidence from Supporters of Immigration
	Is the evidence politically, socially, or economically based?
	Evaluate the tone of the evidence: Is it an emotional appeal or logic backed by fact? 

	The Alien

Frederick C. Howe
	
	
	
	

	America for the Americans

Madison Grant
	
	
	
	

	This Nordic Nonsense

Franz Boas
	
	
	
	

	All I Could Never Be

Anzia Yezierska  
	
	
	
	


Appendix K

Opponents & Supporters of Immigration Answer Sheet

Use this chart to organize the information in the articles on the major issues and positions on immigration. Include at least two comments for each article depending on whether it supports or opposes immigration. You will be discussing your finds with other groups & will finish filling out the rest of your chart.

	Documents
	Evidence from Opponents of Immigration 
	Evidence from Supporters of Immigration
	Is the evidence politically, socially, or economically based?
	Evaluate the evidence: Is it logical or emotional? 

	The Alien

Frederick C. Howe
	
	New immigrants want the same opportunities as the earlier group. Losing chances b/c now it’s about their survival.
	Economically based argument b/c discuss the earlier immigrant opportunities versus what happening with new group. 
	Evidence is logical but writer uses an emotional appeal to relate to his readers & their past. 

	America for the Americans

Madison Grant
	America for Americans b/c immigrants don’t want to assimilate into the main culture. America governed by Constitution not D of I keep control with WASP
	
	Social issue-claiming that losing what means to be American & Political Issue-need to keep control of government in the hands of dominate group
	Emotional appeal trying to scare the reader.

	This Nordic Nonsense

Franz Boas
	
	Immigrants are assimilating. By the time the immigrant is 
assimilated difficult to tell earlier genealogical ties. 
	Social Issue-Immigrants are creating an American society. Disclaims the eugenic issue too.
	Uses logic to reach reader with factual information.

	All I Could Never Be

Anzia Yezierska  
	Immigrants used for labor in the factories & keep the economy going. Not want to assimilate into the dominant culture and it’s the fault of the “New Immigrants” 
	
	Economic Issue & Political Issue- Immigrants are looked at as “cheap labor” not given chance to assimilate to culture because so disliked
	Emotional appeal because it takes a conversation between two people with specific interest in the topic


Appendix L 
Name:____________________________________

Immigration Dialogue Sheet

Directions: Write a dialogue paper based on the characters in the J.Keppler cartoon. Your dialogue will be between the immigrant trying to enter the United States and the nativists that block his entrance. You are going to use your knowledge of the cartoon as well as the various opinions you read about yesterday to write your dialogue. You are also expected to use knowledge obtained earlier in our immigration unit dealing with why immigrants came to the United States. Review the requirements below and check off each one as you finish.  

1. _____ Use evidence from two of the articles that represent two of the three major issues (political, social, economical) nativists used to justify immigration restriction. 

2. _____ The immigrant should explain two reasons why he wanted to come to America and what his hopes and dreams are in defense of what the nativists are saying. Think about the Neil Diamond song, America, as well as general reasons immigrants wanted to come to the U.S.

3. _____ Use one of the vocabulary words we discussed in class yesterday. Use the correct connotation of the word. 

4. _____ Dialogue should be realistic and natural. It should flow like a conversation. 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

Appendix M
Immigration Dialogue Sheet Rubric

	Categories
	40
	30
	20
	10

	Accuracy of Information
30%
	Uses 2 pieces of evidence from the articles that are accurate and the correct use of vocabulary term

12 points
	Uses 2 pieces of evidence from the articles that are 80 % accurate and the correct use of    vocabulary term

9 points
	Uses 1 piece of evidence from the articles that is accurate and uses a vocabulary word but incorrectly

6 points
	Uses no evidence from the articles or it is not accurate and doesn’t use a vocabulary word

3 points

	Knowledge/

Understanding
30%
	Thorough understanding of topic

12 points
	Considerable understanding of topic

9 points
	Moderate understanding of topic

6 points
	Emerging understanding of topic

3 points

	Clearly shows background knowledge as to why immigrants wanted to enter the US

30%
	Paper includes 2 well-reasoned examples why the immigrant wants to enter the US. 
12 points
	Paper includes 2 well-reasoned examples with 90% of the examples being accurate to why the immigrant wants to enter the US

9 points
	Paper includes 1 limited example as to why the immigrant wants to enter the US.  

6 points
	Paper includes incorrect examples as to why the immigrant wants to enter the US.

3 points

	Through their eyes

10%
	Dialogue is written realistically and historically accurately  

4 points 
	Dialogue is written somewhat realistically with 2 or less minor historical inaccuracies 

3 points
	Dialogue is choppy and slightly unrealistic with 4 or more historical inaccuracies 

2 points
	Dialogue is unrealistic with major historical inaccuracies 

1 point


Comments: 

______________________________________________________________________________

___________/ 40 points

Final Grade: 
Appendix N 
Name: Student Response

Immigration Dialogue Sheet

Directions: Write a dialogue paper based on the characters in the J.Keppler cartoon. Your dialogue will be between the immigrant trying to enter the United States and the nativists that block his entrance into the country. You are using your knowledge of the cartoon as well as the various opinions you read about yesterday in class to write your dialogue. You are also expected to use knowledge obtained earlier in our immigration unit dealing with why immigrants came to the United States. Review the requirements below and check off each one as you finish.  

1. _____ Use evidence from two of the articles that represent two of the three major issues (political, social, economical) nativists used to justify immigration restriction. 

2. _____ The immigrant should explain two reasons why he wanted to come to America and what his hopes and dreams are in defense to what the nativists are saying. Think about the Neil Diamond song, America, as well as general reasons immigrants wanted to come to the U.S.

3. _____ Use one of the vocabulary words we discussed in class yesterday. Use the correct connotation of the word. 

4. _____ Make sure your dialogue is realistic and natural. It should flow like a conversation. 


“And just where do you think you’re going?” said the first man standing in the young immigrants way. 


“Well, I’ve come to try my luck in this great country. I’ve traveled a long way through storms and with just my belongings on my back and I want to try to get a job in this country. I was told you need labor and there’s no chance I’ll get a job in my old country. It’s over populated and desperate back home,” said the young man. 


“We know your kind, said the gruff well dressed man to the immigrant’s right, you’re going to try to get in here and start driving down wages for all the other hard workers already here.” 



“Yeah, and then you’ll go with your own kind and create neighborhoods and never try to embrace what makes America great. You’ll fight to hold your old ways,” said the man beside him.


“But I heard the streets were paved with gold, that the country was welcoming, that you needed new people like me to keep the industry going. I’m not here to hurt anyone. I just want a fair shot to start a new and better life, to work hard, buy my own home, be an upright citizen of this fine country. I don’t want any trouble,” said the fearful young man. 



“Trouble is what you’re going to get, said the wealthy man to the young man’s left, we aren’t the welcoming kind anymore. Infact, this country is America for Americans. We made this country great. We control the government. We are the one’s that can dictate how your life will be here!”


Mustering up all the courage the young man could he said, “Well, I bet you all had your moment when you first entered this country, scared and worried about what life would be like and now look at you, your a success, and I mean to achieve that as well whether you will work with me or not!” 


The wealthy men took a moment to think about what the young man said and slowly; very slowly they began to step aside to let the young immigrant through. But, under the one wealthy man’s breath he said, “You watch yourself young man, cause we’ll be watching you!” 
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