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Overview 
 Students will view photographs of Lewis Hine and Jacob Riis as well as read an excerpt from Upton Sinclair’s The Jungle in order to understand the negative consequences brought on by rapid industrialization and urbanization of the late 19th and early 20th centuries.  Using the primary sources, students will generate a commercial to present to the class.  Additional options for assessment are provided.  Internet access to choose photographs and select a reading will be needed for the teacher only.  


Ohio’s New Learning Standards
American History Statement 14:  The Progressive Era was an effort to address the ills of American society stemming from industrial capitalism, urbanization, and political corruption.


Historical Background
The industrial revolution of the late nineteenth century brought Americans more consumer goods and choices, lower prices, and greater opportunity for wealth. It also brought about mass immigration of Europeans and the development of big cities. Within cities were the great mansions of the wealthy and the horrendous living and working conditions of the lower classes, which included many of the recent immigrants. Many reformers and activists tried to raise awareness of these living and working conditions, including three that are the focus of this lesson: Jacob Riis, Lewis Hine and Upton Sinclair.
In the 1890 work, How the Other Half Lives: Studies Among the Tenements of New York, Jacob Riis published numerous photographs of the slums of New York City as a reporter for the New York Tribune.  Riis was an immigrant that arrived in New York just decades before his most famous publication; as an immigrant, Riis struggled like many of the people in his photographs.  The technology of the time required pictures to be staged and for the subjects to stay still for a long period of time (by today’s standards) in order for the photos to be visually appealing.  It has b possible that because of Riis’s past struggles, he posed and released specific photos to generate discussion and change.  
In the early 1900s, Lewis Hine specifically looked at the prevalence of child labor during the Industrial Revolution while working for the National Child Labor Committee, a group whose goal was to end child labor.  Like Riis, Hine staged photographs to be released.  As an investigator, he worked his way into factories, and if he could not gain access, Hine would wait for the children outside their places of employment.  Lewis Hine would discuss the conditions with the children and take the photographs that he believed necessary.  His investigative photo-journalism led to laws limiting and ending child labor.  
Upton Sinclair published his novel, The Jungle in 1906.  This book told the story of an immigrant family that moved from Lithuania to Packingtown, the meatpacking district in Chicago.  Throughout the novel, the family experiences numerous tumultuous events brought about because of industrialization and urbanization.  Sinclair had ties to socialism as he was a reporter for the socialist weekly, Appeal to Reason.  His job sent him to investigate the Chicago meatpacking industry to expose the unfair labor practices.  Sinclair’s time in Chicago inspired his fictional story, The Jungle.  
Sinclair, Hine and Riis among others were known as “muckrakers,” writers and photographers who exposed the “muck,” or problems of society.  Due to their efforts the public became more aware of the problems of industrialization and put pressure on political leaders for reform.  This helped support the Progressive Movement that witnessed a flurry of legislation designed to address corruption and regulate capitalism.


Enduring Understandings/ Essential Questions

· Enduring Understanding:  Industrialization and urbanization may result in negative consequences.  
· Essential Questions: 
1. How can industrialization and urbanization negatively impact society?


Instructional Strategies
Before this lesson, students should have a basic understanding of the consequences of rapid industrialization and urbanization.  Students should also be aware of the goals of the Progressive Movement.  
Teacher Set Up:  

1. Teacher may choose either to use the selected photographs from Lewis Hine (Appendix B), Jacob Riis (Appendix C) and the excerpt from Upton Sinclair (Appendix D) or choose his/her own from the websites provided in the resources section.

2. Set up seven stations around the room.  Six will be the photographs and the seventh station will be the excerpt from The Jungle. 
3. Students should be split into seven groups, one for each station.  Mixed ability pairs or small groups would allow the students that struggle to have their peers assist them.  

Depending on the number of students or how the teacher wishes to split the students, photos can be removed or more could be added creating more stations.  
4. Stations 1-3 will be photos of Lewis Hine.  Stations 4-6 will be photos of Jacob Riis.  The final station will be the excerpt from Upton Sinclair.  
Day 1:  
1.  Read the Historical Background provided in the description of the lesson and as a handout for the students (Appendix A).  Ask students to think of possible motives for these muckrakers to publish their photographs and stories.   Motives include:  concerns about the conditions, money from their published photos/stories, job requirement.  (10 minutes)
2. Students will need three handouts before the lesson begins. Students will need two copies of the Photo Analysis worksheet, one for Hine and one for Riis (Appendix E).  Students will need one copy of the Document Analysis worksheet for the excerpt from The Jungle (Appendix F).  Answer any questions that students have concerning the worksheets.  Primary source worksheets are located on the National Archives website.
3. Remind students of the Enduring Understanding and Essential Question before they report to a station.  
4. Allow students 3-5 minutes at each station.  (35 minutes)
5. Students will complete the primary source analysis as they view each photo, filling out a complete worksheet for Hine, Riis and Sinclair. 
Day 2:

1. Finish the activities from the Day 1 if necessary.  (5-10 minutes)
2. Allow time for student questions and discussion relating to the photos and excerpt.  Ask students to consider the staging of the photographs.  Lead them in a discussion of each photo and have students share why they believe the subjects were positioned and staged in that manner.  Student responses could be written on the board.  Use the Teachers Guide (Appendix H) to help lead the discussion.  At the end of the discussion, students should share their thoughts on possible solutions to the problems that exist in the photographs or in the excerpt.  (10 minutes)
3. The rest of class time should be reserved for students to work on their assessment (Appendix G).  The teacher could divide students into small groups or allow students to choose.  The groups need to write a script and practice their commercial, which will be presented on Day 3 of this lesson.  Students may need time on the third day to complete their commercials before presentations.  (25-35 minutes)
4. If school policy permits, allow students to record their commercials on their Smartphones.  They could send the teacher their commercial via email and shown to the class.  Other options include students acting out their commercial live or turning in the script only depending on the time the teacher would like to spend on the assessment.  

5. Monitor the groups while they work on their commercial.
6. Alternate ideas for assessment:  

a. If time does not allow for presentations of commercials, students could turn in scripts of their commercial only.

b. Students could create a poster with problems and solutions rather than creating a commercial.  

c. Students could write a letter to the editor containing the problems and solutions. 
**The rubric can be adjusted to accommodate changes to the lesson.**

Day 3:

1. If time permits, students will finish their commercials.
2. Present commercials to the class.  



Classroom Materials 
· Computer with internet access and speakers if commercials are recorded.
· Appendices:

Appendix A:  Historical Background 

Appendix B:  Lewis Hine photographs.
Appendix C:  Jacob Riis photographs.

Appendix D:  Upton Sinclair’s excerpt from The Jungle.
Appendix E:  Photo Analysis.

Appendix F:  Written Document Analysis.

Appendix G:  Assessment
Appendix H:  Teacher’s guide 


Resources

Alan B. Howard, "The Other Half: The Social Reform Photography of Jacob Riis". American Studies Program, Univeristy at the Univeristy of Virginia, September 01, 2009. http://xroads.virginia.edu/~ma01/davis/photography/images/riisphotos/slideshow1.html  (accessed October 03, 2013).

The National Archives. "Teaching with Documents: Photographs of Lewis Hine: Documentation of Child Labor." http://www.archives.gov/education/lessons/hine-photos/  (accessed October 03, 2013).

Hines, Lewis, “Oyster shuckers at Apalachicola, Fla. This work is carried on by many young boys during the busy seasons. This is a dull year so only a few youngsters were in evidence., 01/25/1909,”  National Archives and Records Administration, http://research.archives.gov/description/523162 (accessed April 28, 2014).

Hines, Lewis, “A nine year old newsgirl. She sold later than 8 P.M. sometimes. Been selling two years. Hartford, Conn., 03/06/1909,” National Archives and Records Administration, http://research.archives.gov/description/523174 (accessed April 28, 2014). 

Hines, Lewis, “Cigar Factory, Indianapolis Ind. Boys in foreground. Witness E. N. Clopper. L. W. H., Aug, 1908. Location: Indianapolis, Indiana.” http://www.loc.gov/pictures/item/ncl2004000089/PP/ (accessed April 28, 2014).

Riis, Jacob, “How the Other Half Lives: Studies Among the Tenements of New York,” Dover Publications INC, 1971, http://books.google.com/books?id=GesHMY3-jKEC&source=gbs_navlinks_s
The National Archives, “Document Analysis Worksheets.”  http://www.archives.gov/education/lessons/worksheets/index.html  (accessed October 3, 2013).
Pagebypagebooks.com. "The Jungle: Upton Sinclair.". http://www.pagebypagebooks.com/Upton_Sinclair/The_Jungle/  (accessed October 03, 2013).

Riis, Jacob A., “Dens of Death,” [Photograph, New York City, 1872] The Museum of the City of New York, id #: 90.13.3.3 http://collections.mcny.org/C.aspx?VP3=CMS3&VF=Home  (accessed April 28, 2014). 
Riis, Jacob A., “Pedlar Who Slept in the Cellar of 11 Ludlow Street Rear”

[Photograph, New York City, 1892] The Museum of the City of New York, id# 90.13.1.207 

http://collections.mcny.org/C.aspx?VP3=CMS3&VF=Home (accessed April 28, 2014).
Riis, Jacob A., “Night School in the Seventh Avenue Lodging House, - run by The Children's Aid Society.” [Photograph, New York City, Circa 1890], id# 90.13.2.98, The Museum of the City of New York: http://collections.mcny.org/C.aspx?VP3=CMS3&VF=Home (accessed April 28, 2014).
Appendix A:  Historical Background
The industrial revolution of the late nineteenth century brought Americans more consumer goods and choices, lower prices, and greater opportunity for wealth. It also brought about mass immigration of Europeans and the development of big cities. Within cities were the great mansions of the wealthy and the horrendous living and working conditions of the lower classes, which included many of the recent immigrants. Many reformers and activists tried to raise awareness of these living and working conditions, including three that are the focus of this lesson: Jacob Riis, Lewis Hine and Upton Sinclair.

In the 1890 work, How the Other Half Lives: Studies Among the Tenements of New York, Jacob Riis published numerous photographs of the slums of New York City as a reporter for the New York Tribune.  Riis was an immigrant that arrived in New York just decades before his most famous publication; as an immigrant, Riis struggled like many of the people in his photographs.  The technology of the time required pictures to be staged and for the subjects to stay still for a long period of time (by today’s standards) in order for the photos to be visually appealing.  It has b possible that because of Riis’s past struggles, he posed and released specific photos to generate discussion and change.  

In the early 1900s, Lewis Hine specifically looked at the prevalence of child labor during the Industrial Revolution while working for the National Child Labor Committee, a group whose goal was to end child labor.  Like Riis, Hine staged photographs to be released.  As an investigator, he worked his way into factories, and if he could not gain access, Hine would wait for the children outside their places of employment.  Lewis Hine would discuss the conditions with the children and take the photographs that he believed necessary.  His investigative photo-journalism led to laws limiting and ending child labor.  

Upton Sinclair published his novel, The Jungle in 1906.  This book told the story of an immigrant family that moved from Lithuania to Packingtown, the meatpacking district in Chicago.  Throughout the novel, the family experiences numerous tumultuous events brought about because of industrialization and urbanization.  Sinclair had ties to socialism as he was a reporter for the socialist weekly, Appeal to Reason.  His job sent him to investigate the Chicago meatpacking industry to expose the unfair labor practices.  Sinclair’s time in Chicago inspired his fictional story, The Jungle.  

Sinclair, Hine and Riis among others were known as “muckrakers,” writers and photographers who exposed the “muck,” or problems of society.  Due to their efforts the public became more aware of the problems of industrialization and put pressure on political leaders for reform.  This helped support the Progressive Movement that witnessed a flurry of legislation designed to address corruption and regulate capitalism.
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From the Collections of the National Archives and Records Administration
Young Boys Schucking Oysters

Apalachicola, Florida
January 25, 1909
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From the Collections of the National Archives and Records Administration
Nine-Year Old Newsgirl
Hartford, Connecticut 
March 6, 1909
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From the Collections of the Library of Congress

Boys in a Cigar Factory
Indianapolis, Indiana 
August 1908
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From the Collections of the Museum of the City of New York

Dens of Death

Mulberry Bend, New York City
1872
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From the Collections of the Museum of the City of New York

Pedlar [sic] Who Slept in the Cellar of 11 Ludlow Street Rear
New York City
1892
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From the Collections of the Museum of the City of New York

Night School in the Seventh Avenue Lodging House
New York City

Circa 1890

Appendix D:  Upton Sinclair

Page 1 of 2
	Chapter 14





	[image: image8.png]



	[image: image9.png]




	


	With one member trimming beef in a cannery, and another working in a sausage factory, the family had a first-hand knowledge of the great majority of Packingtown swindles. For it was the custom, as they found, whenever meat was so spoiled that it could not be used for anything else, either to can it or else to chop it up into sausage. With what had been told them by Jonas, who had worked in the pickle rooms, they could now study the whole of the spoiled-meat industry on the inside, and read a new and grim meaning into that old Packingtown jest--that they use everything of the pig except the squeal.
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	Jonas had told them how the meat that was taken out of pickle would often be found sour, and how they would rub it up with soda to take away the smell, and sell it to be eaten on free-lunch counters; also of all the miracles of chemistry which they performed, giving to any sort of meat, fresh or salted, whole or chopped, any color and any flavor and any odor they chose. In the pickling of hams they had an ingenious apparatus, by which they saved time and increased the capacity of the plant--a machine consisting of a hollow needle attached to a pump; by plunging this needle into the meat and working with his foot, a man could fill a ham with pickle in a few seconds. And yet, in spite of this, there would be hams found spoiled, some of them with an odor so bad that a man could hardly bear to be in the room with them. To pump into these the packers had a second and much stronger pickle which destroyed the odor--a process known to the workers as "giving them thirty per cent." Also, after the hams had been smoked, there would be found some that had gone to the bad. Formerly these had been sold as "Number Three Grade," but later on some ingenious person had hit upon a new device, and now they would extract the bone, about which the bad part generally lay, and insert in the hole a white-hot iron. After this invention there was no longer Number One, Two, and Three Grade--there was only Number One Grade. The packers were always originating such schemes--they had what they called "boneless hams," which were all the odds and ends of pork stuffed into casings; and "California hams," which were the shoulders, with big knuckle joints, and nearly all the meat cut out; and fancy "skinned hams," which were made of the oldest hogs, whose skins were so heavy and coarse that no one would buy them--that is, until they had been cooked and chopped fine and labeled "head cheese!"
Appendix D:  Upton Sinclair
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It was only when the whole ham was spoiled that it came into the department of Elzbieta. Cut up by the two-thousand-revolutions-a-minute flyers, and mixed with half a ton of other meat, no odor that ever was in a ham could make any difference. There was never the least attention paid to what was cut up for sausage; there would come all the way back from Europe old sausage that had been rejected, and that was moldy and white--it would be dosed with borax and glycerine, and dumped into the hoppers, and made over again for home consumption. There would be meat that had tumbled out on the floor, in the dirt and sawdust, where the workers had tramped and spit uncounted billions of consumption germs. There would be meat stored in great piles in rooms; and the water from leaky roofs would drip over it, and thousands of rats would race about on it. It was too dark in these storage places to see well, but a man could run his hand over these piles of meat and sweep off handfuls of the dried dung of rats. These rats were nuisances, and the packers would put poisoned bread out for them; they would die, and then rats, bread, and meat would go into the hoppers together. This is no fairy story and no joke; the meat would be shoveled into carts, and the man who did the shoveling would not trouble to lift out a rat even when he saw one-- there were things that went into the sausage in comparison with which a poisoned rat was a tidbit. There was no place for the men to wash their hands before they ate their dinner, and so they made a practice of washing them in the water that was to be ladled into the sausage. There were the butt-ends of smoked meat, and the scraps of corned beef, and all the odds and ends of the waste of the plants, that would be dumped into old barrels in the cellar and left there. Under the system of rigid economy which the packers enforced, there were some jobs that it only paid to do once in a long time, and among these was the cleaning out of the waste barrels. Every spring they did it; and in the barrels would be dirt and rust and old nails and stale water--and cartload after cartload of it would be taken up and dumped into the hoppers with fresh meat, and sent out to the public's breakfast. Some of it they would make into "smoked" sausage--but as the smoking took time, and was therefore expensive, they would call upon their chemistry department, and preserve it with borax and color it with gelatine to make it brown. All of their sausage came out of the same bowl, but when they came to wrap it they would stamp some of it "special," and for this they would charge two cents more a pound.


Appendix E:  Photo Analysis Worksheet
	Step 1. Observation

	A.
	  
	Study the photograph for 2 minutes. Form an overall impression of the photograph and then examine individual items. Next, divide the photo into quadrants and study each section to see what new details become visible.

	B.
	 
	Use the chart below to list people, objects, and activities in the photograph.

People
Objects
Activities
 

 

 

 

 

 

 

 

 

 

 

 



	Step 2. Inference

	 
	 
	Based on what you have observed above, list three things you might infer from this photograph.
__________________________________________________________________________
___________________________________________________________________________

	Step 3. Questions

	A.
	 
	What questions does this photograph raise in your mind?
___________________________________________________________________________ 

	B.
	 
	Where could you find answers to them? 
___________________________________________________________________________



Form designed and developed by the Education Staff, National Archives and Records Administration, Washington, DC 20408. http://www.archives.gov/education/lessons/worksheets/index.html 
Appendix F:  Document Analysis
Written Document Analysis Worksheet

	1.
	  
	TYPE OF DOCUMENT (Check one):

___ Newspaper 
___ Letter 
___ Patent 
___ Memorandum

   

___ Map
___ Telegram 
___ Press release 
___ Report

   

___ Advertisement 
___ Congressional record 
___ Census report 
___ Other



	2.
	 
	UNIQUE PHYSICAL QUALITIES OF THE DOCUMENT (Check one or more):

___ Interesting letterhead
___ Handwritten
___ Typed
___ Seals

   

___ Notations
___ "RECEIVED" stamp
___ Other



	3.
	 
	DATE(S) OF DOCUMENT: ______________________________________________________            

	4.
	 
	AUTHOR (OR CREATOR) OF THE DOCUMENT: 
___________________________________________________________________________

POSITION (TITLE): 
___________________________________________________________________________

	5.
	 
	FOR WHAT AUDIENCE WAS THE DOCUMENT WRITTEN?
___________________________________________________________________________

	6.
	 
	DOCUMENT INFORMATION (There are many possible ways to answer A-E.) 

A. List three things the author said that you think are important: 
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________

B. Why do you think this document was written?
___________________________________________________________________________
___________________________________________________________________________

C. What evidence in the document helps you know why it was written? Quote from the document.
___________________________________________________________________________
___________________________________________________________________________

D. List two things the document tells you about life in the United States at the time it was written:
___________________________________________________________________________
___________________________________________________________________________

E. Write a question to the author that is left unanswered by the document:
___________________________________________________________________________
___________________________________________________________________________


Designed and developed by the Education Staff, National Archives and Records Administration, Washington, DC 20408. http://www.archives.gov/education/lessons/worksheets/index.html
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Lewis Hine
Young Boys Shucking Oysters (1-25-1909):
*Ask students if they know the process of shucking an oyster, and explain the process if they do not know the process.  They must use a sharp knife to open the oyster.
*Ask students to consider the possible dangers of this job and share as a class. Possible dangers include wounds from the improper use of the knife.
Nine-Year Old Newsgirl (3-6-1909):

*Explain that many children that sold newspapers were homeless and orphans.  Others were assisting their families by selling the papers.  Have students share their opinions on the girl in the photograph and allow them to describe her life.  
*Ask students to consider the possible problems that could arise with a 9 year-old girl wandering the streets of New York City and share as a class.  Possible problems include mugging or thieves preying on her.
Boys in a Cigar Factory (8-1908):

*Describe the process of creating a cigar for the students.  Cigars are made by cutting the veins out of the leaves after they are dried, bunching the tobacco leaves and rolling the leaves into a cylindrical shape using a rolling paper.  

*Ask students to think of the possible dangers of this job and share as a class.  Dangers include wounds from improper use of the knife.
***For all 3 of Hine’s photographs, ask students about the possibility of education for the young children that are in the photos.  If they are at work, what about school?

Jacob Riis
Dens of Death (1872):

*Ask students to describe life inside the dens of death.  Allow time to share.  

*Ask students what this photograph suggests about the social classes of the time period.  Who do they believe lived in the dens of death?  

* Have students share the dangers of living in the dens of death.

Pedlar Who Slept in the Cellar of 11 Ludlow Street Rear (1892):

*Ask students about this man’s appearance and what it suggests about his life and his social class.  

*Have students focus on this man’s bed.  Ask students to share their opinions on his sleeping arrangements.
Night School in the Seventh Avenue Lodging House (c. 1890):

* Focus their attention to the young boy that is sleeping in the front row.  Ask students for possible explanations as to why this boy is sleeping and the others appear to be sleepy.   

Explain that if the poor children wanted to get an education, most had to attend night school.  

Assessment G:  Teacher’s Guide
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*Ask students if they would attend night school after working 10-12 hours.  How difficult would learning be in a situation similar to what the situation in the photograph?

***For Riis’s photographs, discuss the social classes of the people in the photographs.  Ask students to think about the lives of the upper class and have them compare the two social classes.  
Upton Sinclair
*Allow students to share their thoughts on the excerpt. 

*Ask students to put themselves in the meatpacking plant and share sensory images.  What do they see, smell, touch, hear and feel?

Ask students for possible solutions for all the problems/dangers that exist in the photographs or the excerpt.  Responses should be written on the white board.  
Appendix H:  Assessment

	Public Awareness Campaign: Urbanization Exposed
Directions:  Students must organize the information provided in the lesson to create a public awareness campaign to expose the negative consequences of urbanization.  Students must create a 45 second commercial exposing the problems and presenting possible solutions. 


Teacher Name:  


Student Name:     ________________________________________



	


	CATEGORY
	4
	3
	2
	0

	Brainstorming – Problems
40%
	Students identify 3 reasonable, insightful barriers/problems that need to change.
0.40x4=1.6 point
	Students identify at least 2 reasonable, insightful barriers/problems that need to change.
0.40x3=1.2 point
	Students identify at least 1 reasonable, insightful barriers/problems that need to change.
0.40x2=.8 point
	Student did not complete.

	Brainstorming – Solutions
40%
	Students identify more than 3 reasonable, insightful possible solutions/strategies to encourage change.
0.40x4=1.6 point
	Students identify at least 2 reasonable, insightful possible solutions/strategies to encourage change.
0.40x3=1.2 point
	Students identify at least 1 reasonable, insightful possible solutions/strategies to encourage change.
0.40x2=.8 point
	Student did not complete.

	Commercial

20%
	All students are involved in the presentation of the commercial.  Meets the 45 second requirement.

0.20x4=.8 point
	All students are involved in the presentation of the commercial.  Commercial is 40-44 seconds

0.20x3=.6 point
	1 or more students are missing from the presentation or commercial is 35-39 seconds long.

0.20x2=.4 point
	Commercial is under 35 seconds long.  


Kelly Lenhart


East Canton High School





Grade Level:  10





Duration: 3 class periods (45min. classes)
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