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Overview 

This lesson allows students to explore Women’s Suffrage through various lenses such as race, class, and the anti-suffrage movement. Learners will discover that not only men but women impeded their own progress of achieving the suffrage amendment through their own divisions. After recalling a vast amount of information, examining primary and secondary sources, and communicating with their peers, students will be able to provide a comprehensive overview of the various issues surrounding the Women’s Suffrage Movement through written expression. Access to the computer lab or iPad cart is necessary to complete this lesson.


Ohio’s New Learning Standards: K-12 Social Studies
· Content Statement # 4: Historians analyze cause, effect, sequence and correlation in historical events, including multiple causation and long- and short-term causal relations.

· Content Statement #19:  Movements such as the Harlem Renaissance, African-American migration, women’s suffrage, and Prohibition all contributed to social change. 


Historical Background

Organized efforts to gain political equality for women through voting began in the 

mid 19th century. Popular perception is that all women agreed on the need for suffrage, and 

that among activists included famous leaders such as Elizabeth Cady Stanton, Susan B. 

Anthony, Carrie Chapman Catt, and Alice Paul there was no agreement. Yet, although

women mostly agreed a suffrage amendment was needed to establish political equality and 
individual freedom, women were divided amongst themselves as to who was entitled to suffrage, 
how suffrage was to be achieved, and if a suffrage amendment was enough for women to be 
independent and politically free. 

In 1848, at Seneca Falls, New York, Elizabeth Cady Stanton and Lucretia Mott held 

the first convention in US  history to formally discuss the transgressions and rights of 

women.  Among the goals laid out was a call for women’s suffrage.  The Antebellum Period, 

however, left little room for women’s rights as the nation was in a constant state of chaos 

over the issue of slavery.  Women hoped to use abolition and anti-slavery activism as a way 

to push for women’s equality, but calls for women’s rights, including suffrage were further 

deterred by the Civil War. 

When the Civil War ended in 1865, Radical Republicans in Congress sought passage 

of the 14th and 15th Amendments, guaranteeing citizenship status and voting rights to all 

African American males.   The question of whether to support the 15th Amendment divided 

the Women’s Rights Movement.  The National Woman Suffrage Association (NWSA) led by 

Elizabeth Cady Stanton and Susan B. Anthony opposed the 15th Amendment because it did 

not allow for women’s suffrage. Further, women in the NWSA refused to support any 

measure of suffrage unless it was a Constitutional Amendment.  In contrast, the American 

Woman Suffrage Association (AWSA) led by Lucy Stone and Julia Howe, believed that 

enfranchisement of black men would lead to women’s suffrage.  This group also supported 

winning suffrage through a state-by-state campaign. 


By 1890, however, both groups were far removed from the controversy that 

originally split them apart and they decided to merge again as they had returned to similar 

goals of suffrage.  The two groups formed the National American Woman Suffrage 

Association (NAWSA) and voted Elizabeth Cady Stanton president.  NAWSA encompassed 

elements from both factions – it used both a state-by-state approach to suffrage and the 

push for a Constitutional Amendment.  NAWSA gained tremendous state suffrage victories 

in western states, firstly in Wyoming.  Yet, to some women, these smaller gains were not 

enough and as a result, another schism formed in the women’s suffrage movement.

In 1913, Alice Paul and Lucy Burns, left NAWSA and formed the militant National 

Woman’s Party. Borrowing strategies from militant British suffragists to attain suffrage, 

Paul and Burns led parades, endured physical abuse, and even picketed in front of the 

White House during World War I.  The combined efforts of NAWSA and the NWP led to the 

ratification and adoption of the 19th Amendment in 1920. 


Besides these divisions, the suffrage movement remained largely split between 

African – American women and white women.  African-American women were continuously 

denied the right to participate in many white women’s suffrage groups.  The NWSA had 

fewer black participants because the organization, particularly Susan B. Anthony, did not 

support the passage of the 15th amendment.  Further, NAWSA also restricted African-

American participation in activities.  One particular event was a parade organized by 

NAWSA on the day of President Wilson’s first inauguration. NAWSA only permitted Ida B. 

Wells-Barnett, the most prominent African American woman of the Suffrage Movement, 

and her Alpha Suffrage Club to participate in the back of the parade.  Further prohibiting 

Black participation in the suffrage movement was the rise of anti-suffrage groups, including 

groups that were rooted in the South where black disenfranchisement was prevalent.  


A third division occurred once the 19th Amendment became law. Most women in 

1920 believed that the fight for political freedom and independence was over.  Others, like 

Alice Paul, strongly disagreed. In fact, Alice Paul argued that women needed more than a 

suffrage amendment in order to achieve political freedom. In 1923, Paul proposed the 

Equal Rights Amendment.  She argued that in order to fully eliminate gender 

discrimination, women needed an Equal Rights Amendment.  Paul’s argument though, was 

largely ignored.  Most women felt the fight was won and over.

In paving the road to suffrage, women were divided along the way.  Although some 

women tried to achieve social and economic equality, most women were focused on 

political equality through the suffrage amendment.  Yet, women who fought for 

political freedom and independence were further split between the process to achieve 

suffrage, the tactics used to demonstrate the need for political equality, race, and the future 

of political freedom.  These divisions amongst women demonstrated how race and class 

issues divided the movement and contributed to the delay in achieving suffrage and in 

the failure of the Equal Rights Amendment.



Enduring Understandings
The extension of civil rights to certain groups of people can be a catalyst for other groups to seek out those same civil rights.
Internal divisions within groups seeking to attain civil rights can often cause that group to face impediments to their cause. 
Essential Questions
How can the extension of civil rights to certain groups of people serve as a catalyst for other groups to seek out those same civil rights?

How can internal divisions among groups contribute to impediments faced while trying to gain civil rights?



Instructional Strategies

Instructor Notes: Throughout all three days of student work, the instructor will need to continuously circulate the room rotating between students to answer questions, keep students on task, check the progress on research topics and primary source documents, and check off student progress on the class roster sheet (Appendix T)
The worksheets and activities for this lesson may be placed in a central location of the room for students to access when they need to move to a different topic or activity.  However, if the instructor chooses, the worksheets may be held by the instructor and passed out to students when needed. 

When working on the primary source document activities, students have the ability if they choose to work individually or in a group.  If students choose to work in a group then they all must complete their own worksheet. 

Students who are absent at any point in the four days of the lesson will have to complete portions of the lesson as homework and may also need to take copies of the primary source documents home to complete as well. 
Day One:

Upon beginning this lesson, students will have completed textbook material related to the Women’s Suffrage Movement (Brinkley Chapters 12 & 20).  As a result, students will have some background information related to the struggle to gain women’s suffrage in the 19th and early 20th centuries. Students will have been briefed on the lesson and activities prior to the unit. 
1. The instructor should begin by explaining the overall purpose of the lesson – that students should be able to view the Women’s Suffrage Movement through various perspectives.  They way in which they will be able to achieve that is through conducting their own research and analyzing primary source documents.  Students will be moving back and forth from using computers or iPads to conduct their research and into groups (or individually) to complete primary source document analyses.  This should take no longer than 5 minutes. 

2. All students should begin this activity with the worksheet titled, “Women’s Suffrage Research Group: NAWSA.”  Each student should receive one handout. (Appendix A) Each student should navigate to the appropriate website listed on the worksheet, conduct the proper research and write a summary of what they learned.  When students are finished they should raise their hand to indicate their completion.  The instructor should briefly glance at the work looking for key words and phrases listed on the answer key.  (Appendix L) Once completed, the instructor should place a checkmark on the student’s worksheet in the designated location.  This should take students about 15-20 minutes to complete.  To ensure students complete all sections of the activity, the instructor should also place a check mark on the student check off list under the appropriate category. (Appendix T) 

3. Upon completion of the research of NAWSA students will need the worksheet titled, “Women’s Suffrage Research Group: African-American Women.”  (Appendix B) The students and instructor should complete the same steps as outlined above for the NAWSA research activity.  When students are finished they should raise their hand to indicate their completion.  The instructor should briefly glance at the work looking for key words and phrases listed on the answer key.  (Appendix M) Once completed, the instructor should place a checkmark on the student’s worksheet in the designated location.  To ensure students complete all sections of the activity, the instructor should place a check mark on the student check off list under the appropriate category. (Appendix T) This should take approximately 15-20 minutes to complete.

4. At this point the instructor should announce to the class that students will have to finish any remaining research as homework due the next day at which point the instructor will need to check the following day. 

Day Two:

 1. Begin class by reviewing the procedure of the previous day and explain that those same procedures will occur again but with different research topics and primary source documents.  The instructor needs to organize students into groups based on progress from the previous day.  This should take less than 5 minutes to complete. 

· Students who need move on to the primary source activity on African-American Women (Appendix C) – procedures below
· Students who were absent the previous day (Start Day 1, #1)

2. Students will need the primary sources titled, “Women’s Suffrage Primary Sources: African-American Women.” (Appendix C) Each student will also need to get one primary source document analysis sheet for political cartoon (Appendix H) and photograph (Appendix J).  If students choose to work in a small group to complete the primary source document analysis, that is their choice, but they should each complete their own paper and they should work in one area of the room.   Students, either working individually or in a group, will need to raise their hand to indicate their completion.  The instructor should briefly glance at the work looking for key words and phrases listed on the answer key. (Appendix P) Once completed, the instructor should place a checkmark on the worksheet in the designated location. To ensure students complete all sections of the activity, the instructor should place a check mark on the student check off list under the appropriate category.  (Appendix T) This activity will take approximately 15-20 minutes to complete. 

3. After students have completed the primary source analysis of African American Women, every student will need a copy of the worksheet titled, “Women’s Suffrage Research Group: Militant Women.” (Appendix D) The students and instructor should complete the same steps as outlined above for the NAWSA research activity.  When students are finished they should raise their hand to indicate their completion.  The instructor should briefly glance at the work looking for key words and phrases listed on the answer key.  (Appendix M) Once completed, the instructor should place a checkmark on the student’s worksheet in the designated location.  To ensure students complete all sections of the activity, the instructor should place a check mark on the student check off list under the appropriate category. (Appendix T) This should take approximately 15-20 minutes to complete. This will end the day’s work. 

4. At this point the instructor should announce to the class that students will have to finish any remaining research as homework due the next day at which point the instructor will need to check the following day.

Day Three:

1. Begin class by reviewing the procedure of the previous day and explain that those same procedures will occur again but with different research topics and primary source documents.  The instructor needs to organize students into groups based on progress from the previous day.  This should take less than 5 minutes to complete.
2. Students who completed the worksheet “Women’s Suffrage Research Group: Militant Women” (Appendix D) should then move on to the primary source document analysis for Militant Women.  Students will need the primary sources titled, “Women’s Suffrage Primary Sources Militant Women.” (Appendix E)  Each student will need to get one primary source document analysis sheet for ephemera (Appendix I) and photograph (Appendix J).   If students choose to work in a small group to complete the primary source document analysis, that is their choice, but they should each complete their own paper.   Students, either working individually or in a group, will need to raise their hand to indicate their completion.  The instructor should briefly glance at the work looking for key words and phrases listed on the answer key.  (Appendix Q)  Once completed, the instructor should place a checkmark on the worksheet in the designated location. To ensure students complete all sections of the activity, the instructor should place a check mark on the student check off list under the appropriate category. (Appendix T) This activity will take approximately 15-20 minutes. 

3. After completing the primary source analysis activity on Militant Women, students should then move back to the computers or iPads for the last time to conduct research on the Anti-Suffrage Movement.  Each student will need a copy of the worksheet titled “Women’s Suffrage Research Group: Anti-Suffrage Movement.” (Appendix F)  Each student should navigate to the appropriate website listed on the worksheet, conduct the proper research and write a summary of what they learned.  When students are finished they should raise their hand to indicate their completion.  The instructor should briefly glance at the work looking for key words and phrases listed on the answer key.  (Appendix O) Once completed, the instructor should place a checkmark on the worksheet in the designated location.  To ensure students complete all sections of the activity, the instructor should place a check mark on the student check off list under the appropriate category.  (Appendix T) This should take students about 15 minutes to complete.  

4. At this point the instructor should announce to the class that students will have to finish any remaining research as homework due the next day at which point the instructor will need to check the following day.

Day Four:

1. Begin class by reviewing the procedure of the previous day and explain that those same procedures will occur again but with different research topics and primary source documents.  The instructor needs to organize students into groups based on progress from the previous day.  This should take less than 5 minutes to complete.
2.  Students will complete the last task of analyzing primary source documents related to the Anti-Suffrage Movement.  Students will need both primary source documents titled “Women’s Suffrage Primary Sources: Anti-Suffrage Movement.” (Appendix G)  Each student will need one copy of the political cartoon primary source document analysis worksheet (Appendix H)  and one copy of the photograph primary source document analysis worksheet (Appendix J).  If students choose to work in a small group to complete the primary source document analysis, that is their choice, but they should each complete their own paper.   Students, either working individually or in a group, will need to raise their hand to indicate their completion.  The instructor should briefly glance at the work looking for key words and phrases listed on the answer key.  (Appendix R)  Once completed, the instructor should place a checkmark on the worksheet in the designated location. To ensure students complete all sections of the activity, the instructor should place a check mark on the student check off list under the appropriate category. (Appendix T)  This activity will take approximately 15-20 minutes. 

3. Students who do not complete the primary source activity will need to complete it for homework.  Extra copies of the primary sources may be needed for students to take home. 
4.  The instructor should then distribute to all students the worksheet titled “RAFT Writing.”  (Appendix K)  RAFT is a writing technique that allows the writer to explore multiple ways of presenting information to a specific audience regarding a topic. RAFT stands for:

R – Role

Who are you as the writer?

A – Audience

To whom are you writing?

F – Format

In what format are you writing?

T – Topic

What are you writing about?

3. Pass out the RAFT writing rubric to all students. (Appendix K)  Emphasize to students that the focus of the rubric is on demonstrating understanding through the content learned from the research activities and primary source document analysis. 

For this assignment students will need to choose all four parts of the assignment. Students who are ready to work on this part of the unit should brainstorm and determine which role, audience, format and topic they will complete.  They will use their own supplies (pencil and paper) to complete their brainstorming.  When finished brainstorming they can move on to completing a rough draft of the assignment.  If students have questions they should raise their hand and wait for the instructor to address their question.  This should take approximately 10-15 minutes and will end the class.
Students will be assessed based on the RAFT Writing rubric. Students will have three days to complete the assignment as homework.  

Instructor Note:  The final assessment can be extended upon the instructor discretion.  Students, however, should not need more than one full week to complete the final assessment.



Classroom Materials 

Technology Needs:

· Students need access to a computer lab or iPad cart in the classroom. 

· If there are not enough computers or iPads available, students would be able to share a computer or iPad to read from. Or, students could use their own device. 

Classroom Materials:

· Worksheet “Women’s Suffrage Research Group: NAWSA.” (Appendix A)
· Worksheet “Women’s Suffrage Research Group: African-American Women” (Appendix B)
· Worksheets, “Women’s Suffrage Primary Sources: African-American Women” (Appendix C)
· Analysis Sheets: Political Cartoon, Photograph (Appendix H, Appendix J)
· Worksheet “Women’s Suffrage Research Group: Militant Women” (Appendix D)
· Worksheets, “Women’s Suffrage Primary Sources: Militant Women” (Appendix E)
· Analysis Sheets: Ephemera, Photograph (Appendix I, Appendix J)
· Worksheet, “Women’s Suffrage Research Group: Anti-Suffrage Movement” (Appendix F)
· Worksheets, “Women’s Suffrage Primary Sources: Anti-Suffrage Movement”(Appendix G)
· Analysis Sheets: Photograph, Political Cartoon (Appendix J, Appendix H)
· RAFT Writing Assignment (Appendix K)
· RAFT Writing Rubric(Appendix K)
Student Materials:

· Pencil or Pen

· Notebook or loose leaf paper (if needed)

· Technology device of their own: iPad, laptop, etc. (if they choose to use their own)

· Textbook for reference if needed



Resources
Textbook:

Brinkley, Alan. The Unfinished Nation: A Concise History of the American People. New York: McGraw Hill. 6th ed. 2010. 
Secondary Source NAWSA:

“National American Women’s Suffrage Association,” Women Working, 1800-1930, Harvard University Library Open Collections Program, http://ocp.hul.harvard.edu/ww/nawsa.html
(accessed January 31, 2014).   
“Lucy Stone,” Women Working, 1800-1930, Harvard University Library Open Collections Program, http://ocp.hul.harvard.edu/ww/stone.html (accessed June 3, 2014).
“Elizabeth Cady Stanton,” Women Working, 1800-1930, Harvard University Library Open Collections Program, http://ocp.hul.harvard.edu/ww/stanton.html (accessed June 3, 2014).
Primary Sources Cover Page
“Mr. President How Long Must Women Wait for Liberty,” Harris and Ewing Collection, Library of Congress, Prints and Photographs Division, Washington D.C., LC-H27- A-359 [P&P]  http://www.loc.gov/pictures/item/hec2013000307/ (accessed May 31, 2014)
Primary Sources African-American Women 

Robinson, Boardman, “Just like the men!” New-York tribune. (New York [N.Y.]), 01 March 1913. Chronicling America: Historic American Newspapers, Library of Congress, http://chroniclingamerica.loc.gov/lccn/sn83030214/1913-03-01/ed-1/seq-9/  (accessed January 16, 2014)
“Headquarters for Colored Women Voters,” c. 1920, Black Suffrage and the Struggle for Civil Rights, Women’s Leadership in American History, The City University of New York, http://www1.cuny.edu/portal_ur/content/womens_leadership/exhibit/black1.html (accessed January 30, 2014)
Secondary Sources African-American Women:

“African-American Women and Suffrage,” Rights for Women, the Suffrage Movement and its Leaders, National Women’s History Museum, 2007,  http://www.nwhm.org/online-exhibits/rightsforwomen/AfricanAmericanwomen.html, (accessed January 31, 2014). 
“Sojourner Truth (1797?-1883),” Rights for Women, the Suffrage Movement and its Leaders, National Women’s History Museum, 2007, http://www.nwhm.org/online-exhibits/rightsforwomen/Truth.html (accessed June 3, 2014)
“Ida B. Wells-Barnett (1862-1931)” Rights for Women, the Suffrage Movement and its Leaders, National Women’s History Museum, 2007, http://www.nwhm.org/online-exhibits/rightsforwomen/WellsBarnett.html (accessed June 3, 2014).
Primary Sources Militant Women:

Dale, Ben M, “Official Program—Woman Suffrage Procession,” March 3, 1913, Cover Illustration, An American Time Capsule: Three Centuries of Broadsides and Other Printed Ephemera, Library of Congress, Prints and Photographs Division, Washington D.C., LC-USZC4-2996, http://memory.loc.gov/cgi-bin/query/h?ammem/rbpebib:@field(NUMBER+@band(rbpe+20801600)) (accessed January 30, 2014)
“The First Picket Line – College Day it the Picket Line,” February, 1917. Miscellaneous Items in High Demand Collection, Library of Congress, Prints and Photographs Division, Washington D.C.,LC-USZ62-31799 http://www.loc.gov/pictures/collection/cph/item/97500299/ (accessed January 30, 2014)
Secondary Sources Militant Women:

“The Militant Movement,” Rights for Women, the Suffrage Movement and its Leaders, National Women’s History Museum, 2007, http://www.nwhm.org/online-exhibits/rightsforwomen/Militantmovement.html (accessed January 31, 2014)
“Alice Stoke Paul (1885-1977), Rights for Women, the Suffrage Movement and its Leaders, National Women’s History Museum, 2007, http://www.nwhm.org/online-exhibits/rightsforwomen/Paul.html (accessed June 3, 2014).
“Lucy Burns (1879-1966), Rights for Women, the Suffrage Movement and its Leaders, National Women’s History Museum, 2007, http://www.nwhm.org/online-exhibits/rightsforwomen/Burns.html (accessed June 3, 2014).
Primary Sources Anti-Suffrage:

Chamberlain, Kenneth Russel. “Women are too Sentimental for Jury Duty.” Puck (New York [N.Y.]), 15 January 1923, v. 77 no. 1977. Prints and Photographs Division, Library of Congress, LC-USZC2-1201 < http://www.loc.gov/pictures/item/2011660530/> (accessed January 30, 2014) 

Harris & Ewing, “National Anti-Suffrage Association” February, 1911(?).Miscellaneous Items in High Demand Collection, Library of Congress, LC-USZ62-25338,  http://www.loc.gov/pictures/collection/cph/item/97500067/  (accessed January 30, 2014)
Secondary Sources Anti-Suffrage:
 “Suffrage Sitemap” eHistory @ The Ohio State University, Multimedia Histories Section, http://ehistory.osu.edu/osu/mmh/1912/sitemaps/suffrage_sitemap.cfm, (accessed January 31, 2014).
“Anti-Suffrage Arguments” eHistory @ The Ohio State University, Multimedia Histories Section, http://ehistory.osu.edu/osu/mmh/1912/womens_suffrage/interest.cfm, (accessed January 31, 2014).

 “The Anti’s Arguments” eHistory @ The Ohio State University, Multimedia Histories Section,  http://ehistory.osu.edu/osu/mmh/1912/womens_suffrage/AntiAlphabet.cfm, (accessed January 31, 2014).

 “Differences” eHistory @ The Ohio State University, Multimedia Histories Section, http://ehistory.osu.edu/osu/mmh/1912/womens_suffrage/differen.cfm, (accessed January 31, 2014).
“Immigrant Women and the Vote” eHistory @ The Ohio State University, Multimedia Histories Section, http://ehistory.osu.edu/osu/mmh/1912/womens_suffrage/ImmigrantWomenVote.cfm,  (accessed January 31, 2014).



Summative Assessment (or Question)

· See Appendix K


Assessment Rubric and Answer Keys
· See Appendices A, B, D & F for formative assessments (research summaries) 
· See Appendices C, E, & G for formative assessments (primary source documents)
· See Appendices H, I, & J for formative assessments (primary source analysis)

· See Appendix K for summative assessment rubric (RAFT writing)

· See Appendix S for summative assessment student samples (RAFT writing)


Appendices
Appendix A:
NAWSA Research Group Worksheet
Appendix B: 
African-American Women Research Group Worksheet
Appendix C: 
African-American Women Primary Source Documents
Appendix D: 
Militant Women Research Group Worksheet
Appendix E: 
Militant Women Primary Source Documents
Appendix F: 
Anti-Suffrage Movement Research Group Worksheet
Appendix G: 
Anti-Suffrage Movement Primary Source Documents
Appendix H: 
Primary Source Document Analysis Worksheets: Political Cartoon
Appendix I: 
Primary Source Document Analysis Worksheet: Ephemera

Appendix J: 
Primary Source Document Analysis Worksheet: Photograph

Appendix K: 
RAFT Writing Summative Assessment and Rubric
Appendix L: 
Answer Key Research Summary: NAWSA
Appendix M: 
Answer Key Research Summary: African-American Women
Appendix N: 
Answer Key Research Summary: Militant Women

Appendix O: 
Answer Key Research Summary: Anti-Suffrage Movement
Appendix P: 
Answer Key Primary Source Documents: African-American Women
Appendix Q: 
Answer Key Primary Source Documents: Militant Women

Appendix R: 
Answer Key Primary Source Documents: Anti-Suffrage Movement
Appendix S: 
Possible RAFT Combinations & Student Samples RAFT Writing
Appendix T: 
Student/Class Check List
Appendix U: 
Adaptations to the lesson

Appendix A

Women’s Suffrage Research Group: NAWSA

1. For the first part of the assignment you will need to research the role of NAWSA using the website: 

“National American Women’s Suffrage Association,” Women Working, 1800-1930, Harvard University Library Open Collections Program, http://ocp.hul.harvard.edu/ww/nawsa.html
Read the text provided and when you are finished, click on the links for Lucy Stone and Elizabeth Cady Stanton for supplemental information. 

2. When you are finished, compose a summary of the material you read. The summary should include the following:

· The topic in the context of women’s suffrage

· The major figures of the topic and the role (s) played

· Accomplishments achieved and/or impediments endured

Summary: 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

Before moving on to the next activity, your work must be checked by the instructor. 


________ = Ready to Move On
Appendix B

Women’s Suffrage Research Group: African – American Women
1. For the first part of the assignment you will need to research the role of African-American women using the website: 

http://www.nwhm.org/online-exhibits/rightsforwomen/AfricanAmericanwomen.html
After reading this material, scroll to the bottom of the text and you will find links to various African – American women in the suffrage movement. Click on Sojourner Truth and Ida B. Wells, read about their role in the suffrage movement and summarize their contributions below. 

2. When you are finished, compose a summary of the material you read. The summary should include the following:

· The topic in the context of women’s suffrage

· The major figures of the topic and the role (s) played

· Accomplishments achieved and/or impediments endured

Summary: 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

Before moving on to the next activity, your work must be checked by the instructor. 










________ = Ready to Move On
Appendix C
Page 1 of 2
Women’s Suffrage Primary Sources: African – American Women
3. Once you have completed the summary continue your work using the primary source documents and document analysis worksheets. You need 1 copy of the primary source analysis worksheet for cartoons and 1 copy for photograph.

A
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“Just like the men!”
Boardman Robinson,
New-York tribune, 01 March 1913.
Courtesy of the Library of Congress

Appendix C

Page 2 of 2
Women’s Suffrage Primary Sources: African – American Women
B
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“Headquarters for Colored Women Voters” Atlanta, Georgia
Courtesy of City University of New York 
Appendix D

Women’s Suffrage Research Group: Militant Women

1. For the first part of the assignment you will need to research the role of Militant women using the website: 

http://www.nwhm.org/online-exhibits/rightsforwomen/Militantmovement.html
After reading this material, scroll to the bottom of the text and you will find links to various militant women in the suffrage movement. Click on Alice Paul and Lucy Burns, read about their role in the suffrage movement and summarize their contributions below.  

2. When you are finished, compose a summary of the material you read. The summary should include the following:

· The topic in the context of women’s suffrage

· The major figures of the topic and the role (s) played

· Accomplishments achieved and/or impediments endured

Summary: 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

Before moving on to the next activity, your work must be checked by the instructor. 










________ = Ready to Move On
Appendix E
Women’s Suffrage Primary Sources: Militant Women

3. Once you have completed the summary continue your work using the primary source documents and document analysis worksheets. You need 1 copy of the primary source analysis worksheet for photographs and 1 copy for ephemera. 

A
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Official Program—Woman Suffrage Procession. March 3, 1913

Ben M. Dale
Courtesy of the Library of Congress
Appendix E
Women’s Suffrage Primary Sources: Militant Women

B
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“The First Picket Line – College Day it the Picket Line.” February, 1917.
Courtesy of the Library of Congress
Appendix F

Women’s Suffrage Research Group: Anti-Suffrage Movement

1. For the first part of the assignment you will need to research the role of the anti-suffrage movement using the website: 

http://ehistory.osu.edu/osu/mmh/1912/sitemaps/suffrage_sitemap.cfm
Click on the following links and read the material provided:

· Anti-Suffrage Arguments

· The Anti’s Argument

· Differences

· Immigrant Women and the Vote

2. When you are finished, compose a summary of the material you read. The summary should include the following:

· The topic in the context of women’s suffrage

· The major figures of the topic and the role (s) played

· Accomplishments achieved and/or impediments endured

Summary: 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

Before moving on to the next activity, your work must be checked by the instructor. 










________ = Ready to Move On
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Women’s Suffrage Primary Sources: Anti-Suffrage Movement

3. Once you have completed the summary continue your work using the primary source documents and document analysis worksheets. You need 1 copy of the primary source analysis worksheet for photographs and 1 copy for cartoons. 

A
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“National Anti-Suffrage Association”
Harris & Ewing, February, 1911(?)

Courtesy of the Library of Congress
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Women’s Suffrage Primary Sources: Anti-Suffrage Movement

B
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“Women are too Sentimental for Jury Duty.”

Kenneth Russel Chamberlain
Puck, 15 January 1923
Courtesy of the Library of Congress
Appendix H

Primary Source Document Analysis: Political Cartoon

Document: ________________________________________________________________
	1. List the objects or people you see in the cartoon. 


	2. Describe any actions that take place. 


	3. Identify the cartoon caption and/or title.



	4. Explain the message of the cartoon.



	5. What special interest group would agree/disagree with the cartoon’s message? Why?




Before moving on to the next activity, your work must be checked by the instructor. 








________ = Ready to Move On

Appendix I
Primary Source Document Analysis: Ephemera

Document:  _________________________________________________________________

	1. What are the main colors used in this primary source? Explain why you think these colors were used.



	2. What is the setting?  Does the setting have any specific meaning to the source? 



	3. What actions are taking place in the source?  Who, potentially, are the actors?


	4. What did the author of the source want the audience to think or feel about the event? Explain. 



Before moving on to the next activity, your work must be checked by the instructor. 








________ = Ready to Move On

Appendix J
Primary Source Document Analysis: Photograph
Document: _____________________________________________________

	1. Study the photograph. Jot down notes of the people, objects and activities you see and list them below.

	People
	Objects
	Activities

	
	
	

	
	
	

	
	
	

	2. Based on what you observed, list two things you might infer from this photograph.

     1. 

     2.



	3. What does the photograph tell you about the social and political trends of the time? Does this photograph seem to support or defy those trends? Explain. 




Before moving on to the next activity, your work must be checked by the instructor. 








________ = Ready to Move On
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AP US History




Name: _____________________________

RAFT Writing

Suffrage Movement

RAFT Writing

RAFT is a writing technique that allows the writer to explore multiple ways of presenting information to a specific audience regarding a topic. RAFT stands for:

R – Role

Who are you as the writer?

A – Audience

To whom are you writing?

F – Format

In what format are you writing?

T – Topic

What are you writing about?

For this assignment you will need to choose all four parts of the RAFT. Possible suggestions include:

R – Mother, Father, Sister, Brother, President Wilson, Elected Official, Elizabeth Cady Stanton, Susan B. Anthony, Alice Paul, Ida B. Wells Barnett, Factory Worker, etc.

A – To an elected official, to a family member overseas, to someone you are leaving behind (you are dying), to yourself, to an audience of a newspaper, magazine, journal, etc.

F – Diary, newspaper, letter, brochure on why women should (or should not) have the right to vote, pamphlet, etc.

T – Challenge traditional roles of women, reaffirm traditional roles of women, a misfit in society, picketing in front of the White House, experience in jail, role as protest coordinator, etc.

Although there is no length requirement, your work must include at minimum the following – no matter the perspective:

· Address the roles women faced from approximately the 1880s – 1920s

· Why women faced these roles

· The extent to which the person you chose accepted his/her role. 

Your work must demonstrate a thorough knowledge of the information presented in the reading. You are not required to cite sources (although you can feel free to attach a list of sources), but through your writing you must prove to the reader you are well informed of the subject.

This assignment is worth 25 points.  Refer to the rubric on the back. 

Attach this paper to your work
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RAFT Writing Rubric

Women’s Suffrage Movement

	Measured Areas
	Point Value
	Points Earned

	Role chosen is appropriate for the time period.
	1
	

	Audience chosen is appropriate for the time period.
	1
	

	Format chosen is appropriate for the time period.
	1
	

	Topic chosen is appropriate for the time period. 
	1
	

	 Points Earned _____ / 4

	Understanding, Details and Accuracy

	Superior – 5 points each
	Average – 3 points each
	Poor – 1 point each

	Student demonstrates a superior understanding of the women’s suffrage movement no matter the perspective taken.
	Student demonstrates an average understanding of the women’s suffrage movement no matter the perspective taken.
	Student demonstrates a poor understanding of the women’s suffrage movement no matter the perspective taken.

	Student provides enough specific content and details to give the reader a sense of time, place, and events.
	Student provides adequate content and details to give the reader a sense of time, place, and events.
	Student provides little content and details to give the reader a sense of time, place, and events.

	Content provided is accurate and relevant to the time period. 


	Content provided may not be accurate and/or relevant to the time period.
	Content provided is inaccurate and/or relevant to the time period.  

	 Points Earned: _____ / 15

	Originality & Creativity

	Superior – 4 points 
	Average – 2 points
	Poor – 0 points

	There is significant evidence of originality and inventiveness. 
	There is some evidence of originality and inventiveness. 
	There is no evidence of originality and inventiveness.

	 Points Earned: _____ / 4

	Mechanics

	Superior - 2 points
	Average - 1 point
	Poor - 0 points

	There are no spelling errors.  There are no grammar mistakes.
	There are only minor spelling errors.  There are only few grammar mistakes.
	There are multiple spelling errors and many grammar mistakes.

	Points Earned: _____ / 2


Total Points Earned: _____ / 25
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Answer Key

Women’s Suffrage Research Group: NAWSA

1. For the first part of the assignment you will need to research the role of NAWSA using the website: 

http://ocp.hul.harvard.edu/ww/nawsa.html
Read the text provided and when you are finished, click on the links for Lucy Stone and Elizabeth Cady Stanton for supplemental information. 

2. When you are finished, compose a summary of the material you read. The summary should include the following:

· The topic in the context of women’s suffrage

· The major figures of the topic and the role (s) played

· Accomplishments achieved and/or impediments endured

Summary: 


With the ratification of the 15th amendment in 1869, the women’s suffrage movement divided into two factions by 1870.  Some women were opposed to the 15th Amendment because it did not include women.  Others saw any gains in suffrage, no matter the group of people afforded the right to vote, as progress towards suffrage for everyone.  

Lucy Stone and her husband Henry Blackwell saw any rights of suffrage as progress and thus formed the American Woman Suffrage Association.  Stone was active in both the abolition and suffrage movements.  She worked for the Anti-Slavery Society speaking against slavery and arguing for women’s rights.  The AWSA worked to support both black and white women’s calls for suffrage.

Opposed to the 15th Amendment and the AWSA was the National Woman’s Suffrage Association formed by Elizabeth Cady Stanton and Susan B. Anthony.  Stanton was a longtime advocate of women’s suffrage.  Her crusade began in 1848 at the Seneca Falls Convention where she and Lucretia Mott issued the Declaration of Rights and Sentiments.    As the head of the NWSA Stanton continued to work for gaining suffrage for women, specifically, white women.

In 1890, the two groups merged back together and formed the National American Woman’s Suffrage Association led by Elizabeth Cady Stanton.  By 1910, NAWSA was a national movement working for the ratification of the 19th amendment. 
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Key words/phrases that should be included (not limited to):

15th  Amendment


Lucretia Mott


Lucy Stone

Elizabeth Cady Stanton

AWSA
/ NWSA

Suffrage

Declaration of Rights and Sentiments

Appendix M
Answer Key

Women’s Suffrage Research Group: African – American Women
1. For the first part of the assignment you will need to research the role of African-American women using the website: 

http://www.nwhm.org/online-exhibits/rightsforwomen/AfricanAmericanwomen.html
After reading this material, scroll to the bottom of the text and you will find links to various African – American women in the suffrage movement. Click on Sojourner Truth and Ida B. Wells, read about their role in the suffrage movement and summarize their contributions below. 

2. When you are finished, compose a summary of the material you read. The summary should include the following:

· The topic in the context of women’s suffrage

· The major figures of the topic and the role (s) played

· Accomplishments achieved and impediments endured

Summary: 


African American women were active in the suffrage movement.  Notable women of the movement include Sojourner Truth of the Antebellum Era and Ida B. Wells in the early 20th century.  


Sojourner Truth was born into slavery and after Emancipated by the state of New York, she rejected her given name Isabella and renamed herself Sojourner Truth.  She was active in both the abolition and (early) suffrage movements giving speeches supporting the rights of slaves and women.  


Ida B. Wells on the other hand had a very different experience than Truth since she was born during the Civil War and grew up in Mississippi during the Reconstruction Era.  As an adult she lived and worked in Tennessee.  She worked tirelessly using the court system to advance the rights of Blacks in the South.  She was especially passionate on the issue of lynching, so impassioned, she was forced to flee Tennessee and moved to Chicago in the 1890s.  While in Chicago she focused her attention on suffrage and shed light on racial discrimination that plagued NAWSA.  During the NAWSA suffrage parade held in Washington DC in 1913 Wells refused to march in a segregated section of the parade as she believed all women deserved the right to vote.

Key words/phrases that should be included (not limited to):

Sojourner Truth

Suffrage


Race


Ida B. Wells


Lynching


Discrimination

Reconstruction

NAWSA
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Answer Key

Women’s Suffrage Research Group: Militant Women

1. For the first part of the assignment you will need to research the role of Militant women using the website: 

http://www.nwhm.org/online-exhibits/rightsforwomen/Militantmovement.html
After reading this material, scroll to the bottom of the text and you will find links to various militant women in the suffrage movement. Click on Alice Paul and Lucy Burns, read about their role in the suffrage movement and summarize their contributions below. 

2. When you are finished, compose a summary of the material you read. The summary should include the following:

· The topic in the context of women’s suffrage

· The major figures of the topic and the role (s) played

· Accomplishments achieved and/or impediments endured

Summary: 


As leaders of the militant faction of NAWSA, Alice Paul and Lucy Burns brought to America their organizational and tactical experiences learned from participating in the militant suffrage movement in England.  Both women were incredibly educated for their time, both earning advanced degrees, but they disagreed on the real equality of women if they gained the right to vote.


Alice Paul and Lucy Burns organized and conducted the wildly famous suffrage parade on March 3, 1913 in Washington DC.  Although the prevailing opinions on the success of the parade varied, Paul and Burns became increasingly frustrated with NAWSA’s moderate approach to women’s suffrage.  As a result, in 1914, they formed the Congressional Union, which eventually became the National Woman’s Party in 1917.  

Members of the NWP were much more radical and gained notoriety for picketing the White House during World War I.  Although legally expressing their first amendment right to petition and assembly, Paul and Burns were arrested on separate occasions for impeding traffic and were imprisoned.  They gained notoriety for their hunger strikes and disobedience while in prison.  Even after their release from prison, Paul and Burns continued to protest and picket until the ratification of the 19th Amendment. 

After women gained the right to vote, Lucy Burns retired from public life as she saw the 19th Amendment as legal equality.  Alice Paul, however, disagreed and continued to play an active role for women’s rights and proposed the Equal Rights Amendment to the Constitution, which was not ratified by enough states in time and thus the amendment died in 1982. 
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Key words/phrases that should be included (not limited to):

Alice Paul

Lucy Burns

NAWSA

England

Parade

NWP


White House

Prison
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Answer Key

Women’s Suffrage Research Group: Anti-Suffrage Movement

1. For the first part of the assignment you will need to research the role of the anti-suffrage movement using the website: 

http://ehistory.osu.edu/osu/mmh/1912/sitemaps/suffrage_sitemap.cfm
Click on the following links and read the material provided:

· Anti-Suffrage Arguments

· The Anti’s Argument

· Differences

· Immigrant Women and the Vote

2. When you are finished, compose a summary of the material you read. The summary should include the following:

· The topic in the context of women’s suffrage

· The major figures of the topic and the role (s) played

· Accomplishments achieved and/or impediments endured

Summary: 


The Anti-suffrage movement formed to oppose women’s suffrage groups like NAWSA.  The Anti-suffrage movement opposed women’s suffrage for many reasons. They believed women should not involve themselves in the dangerous world of politics.  They asserted that most women did not want the vote but only a few radical women.  They feared that all women, no matter their education, race, or class would have the right to vote.  Further, industrialists argued women would use the vote to interfere in businesses to regulate working conditions and hours. 


The Anti-suffrage movement published many articles in newspapers and magazines across the nation.  They created songs, political cartoons, and poems to express their platform and convince men and women alike that women should not gain the right to vote. 


Some anti-suffragists contended that if women had the right to vote then the roles of men and women would shift or even be reversed and there will no longer be clear defined roles of men and women.  Further, anti-suffragists argued that although immigrant men should have the right to vote, immigrant women should be denied the right.  They reasoned that immigrant women were citizens only because they were married to a naturalized citizen and therefore had no loyalty or patriotism to America.  Thus, it would be dangerous to allow immigrant women the right to vote.  
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Key words/phrases that should be included (not limited to):

Anti-Suffrage




Dangerous



Politics


Roles of men and women


Immigrants



Industrialists
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Answer Key
Women’s Suffrage Research Group: African – American Women
Primary Source Document Analysis: Political Cartoon

Document:  Just Like the Men! 
Possible answers could include but are not limited to:

	1. List the objects or people you see in the cartoon. 

- Black Woman in foreground, 2 white women in background

- Signs stating “Votes for Women”


	2. Describe any actions that take place. 

- The white woman is extending her arm not allowing the black woman to join the group. 


	3. Identify the cartoon caption and/or title.

- Title: Just Like the Men! 

- Caption: Votes for WHITE Women



	4. Explain the message of the cartoon.

- White women did not want to allow Black women to gain suffrage.

- Black women should not have the right to vote.



	5. What special interest group would agree/disagree with the cartoon’s message? Why?

- The Alpha Suffrage Club would disagree because it was created to promote suffrage for Black Women. 

- The AWSA would not support this approach to gaining suffrage or this cartoon as they tried to gain suffrage for all women. 




Appendix P
Page 2 of 2
Answer Key
Women’s Suffrage Research Group: African – American Women
Primary Source Document Analysis: Photograph
	1. Study the photograph. Jot down notes of the people, objects and activities you see and list them below.

	People
	Objects
	Activities

	Women and a man posed for a photo
	Poster in the front middle “Headquarters for Colored Women Voters”
	White and Black woman in front holding a poster

	
	
	

	
	
	

	2. Based on what you observed, list two things you might infer from this photograph.

     1. Even though the fight for African-American suffrage was put on the back burner, there were some white women and men who wanted African-American women to have the right to vote. 
     2. Although the South seemed more hostile toward civil rights for African-Americans, this photo suggests that there was some support in the South for civil rights. 


	3. What does the photograph tell you about the social and political trends of the time? Does this photograph seem to support or defy those trends? Explain. 

Possible Answers:
The photo seems to defy the trend of the south to restrict civil rights in that there were white women and men who supported African-American suffrage. 
The photo seems to support the trends of women in the nation of the time that supported suffrage and/or suffrage for all races. 
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Answer Key
Primary Source Document Analysis: Ephemera

Document: Official Program Woman Suffrage Procession.
Possible answers could include but are not limited to:

	1. What are the main colors used in this primary source? Explain why you think these colors were used.

- Purple, yellow/gold because those were the colors of NAWSA or because they were easily recognized as part of the suffrage movement.
- Same purple and yellow is incorporated into the clouds above the Capitol Building symbolizing storm clouds perhaps, or major change. 

- Purple, associated with royalty, might mean presence of higher education for women.  


	2. What is the setting?  Does the setting have any specific meaning to the source? 

- Washington, DC with the Capitol Building in the background. 

- The NWP Suffrage Parade was going to take place on Pennsylvania Avenue in Washington, DC


	3. What actions are taking place in the source?  Who, potentially, are the actors?
- There is a woman on a white horse blowing a trumpet

- There are women behind, following the woman on the horse

- Inez Milholland is perhaps the woman on the horse, Alice Paul and Lucy Burns could be the women behind the horse


	4. What did the author of the source want the audience to think or feel about the event? Explain. 
- The author probably wanted the audience to believe the parade would be a major event, a historic event. 
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Answer Key
Primary Source Document Analysis: Photograph
Document: The First Picket Line – College Day in the Picket Line
	1. Study the photograph. Jot down notes of the people, objects and activities you see and list them below.

	People
	Objects
	Activities

	Various Women, not very recognizable
	Signs of protest
	Protesting / Picketing

	
	Sashes of college names
	

	
	
	

	2. Based on what you observed, list two things you might infer from this photograph.

     1. These women are college educated, and have a basic understanding of their Constitutional rights.  

     2. Since it was before the US entered WWI, women were more readily available to picket/protest and not serving in non-combat positions in the war.



	3. What does the photograph tell you about the social and political trends of the time? Does this photograph seem to support or defy those trends? Explain. 

- The National Woman’s Party, the militant faction of the Women’s Suffrage Movement did not hesitate to use Constitutional rights afforded to women in order to gain more civil rights.

- This photograph supports the political trends of the time.  Protest was common in the early 20th century as labor unions rioted, demonstrations occurred by the NAACP and the KKK, and women for suffrage or anti-suffrage. 

- Answers could have evidence to support the photograph defying the political or social trends of the time as well. 
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Answer Key

Primary Source Document Analysis: Photograph
Document: National Anti-Suffrage Association
	1. Study the photograph. Jot down notes of the people, objects and activities you see and list them below.

	People
	Objects
	Activities

	Men looking at the literature posted
	Building – HQ of National Association Opposed to Woman Suffrage
	All of the men’s backs are facing the camera whether purposeful or not

	Woman seems interested or intrigued to the literature or she is waiting for one of the men.
	Literature or information displayed about anti-suffrage
	

	2. Based on what you observed, list two things you might infer from this photograph.

     1. The Anti-Suffrage Movement was by no means a small part of early 20th century society. 

     2. Men as well as women were part of the anti-suffrage movement



	3. What does the photograph tell you about the social and political trends of the time? Does this photograph seem to support or defy those trends? Explain. 

The photograph indicates there was considerable resistance to women’s suffrage. Answers could include supporting and defying both the social and political trends of the time.
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Answer Key
Primary Source Document Analysis: Political Cartoon

Document: Women are too Sentimental for Jury Duty
	1. List the objects or people you see in the cartoon. 

- A seated jury

- All male jury


	2. Describe any actions that take place. 

- Men are weeping

- Lead juror holding the verdict of “Not Guilty”
	3. Identify the cartoon caption and/or title.

- Title “Women are too Sentimental for Jury Duty”

	4. Explain the message of the cartoon.

Women should not be able to serve on juries because their emotions will get in the way of handing down an objective verdict.



	5. What special interest group would agree/disagree with the cartoon’s message? Why?

- The NWP and NAWSA would disagree with the cartoon’s message because they believed women to be of equal social and political status as men.  The NWP in particular believed women to be of equal intellect. 

- The National Association Opposed to Woman Suffrage would support this political cartoon because they did not believe women should have the right to vote, serve on juries, or engage in other civic duties.
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Answer Key
RAFT Writing: Possible Combinations

	Category
	Role
	Audience
	Format
	Topic

	Possible Combinations

Student sample is attached in Appendix S.
	Elizabeth Cady Stanton
	Anti-Suffragists
	Speech
	Why women need the vote

	
	Dying Mother
	Surviving Daughter
	Letter
	Encourage or discourage voting activities

	
	Elected Official

(Senator or Congressman)
	Constituents
	Opinion Editorial
	Why he will vote or not vote for the 19th Amendment

	
	President Woodrow Wilson
	NAWSA
	Letter
	Why NAWSA should be patient and wait for the war to end

	
	Alice Paul
	Herself
	Diary
	Questioning role in NAWSA

	
	Ida Wells Barnett
	Lucy Stone
	Letter
	Why she will not march in the back of the parade with other black women

	
	Anti-Suffragist
	Fellow Anti-Suffragists
	Brochure
	Why immigrant women should not be allowed to vote

	
	Journalist for a major newspaper
	Newspaper readers
	Newspaper article
	What was witnessed at the Suffrage Parade

	
	Teenage Girl
	Mother
	Conversation / Dialogue
	Questioning why women cannot vote or why women protesting at the White House

	
	Anti-Suffragist
	Pro-Suffrage 

(or leaning Pro-suffrage) women
	Speech
	Convincing women why they do not want or need the right to vote.
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Answer Key
RAFT Writing: Student Samples

March 4, 1913
On March 3rd, 1913, five thousand women from all forty-eight states marched in a parade to support women’s suffrage. This parade was organized by National American Woman's Suffrage Association (NAWSA) leaders Alice Paul and Lucy Burns. The Suffrage Parade took place in Washington D.C. on the day before President Woodrow Wilson came into town. This was planned by the NAWSA women in an attempt to gain awareness and attention for the suffrage cause. It was also in an effort to gain the president's support for women's suffrage in his address to congress. The organizers of the parade wanted a separate colored section so that white and black women were not marching together. The leaders were not necessarily opposed to black suffrage, but they feared losing the support of some people for suffrage if everyone marched together. This segregation was not carried out during the actual parade as planned. Ida B. Wells, an outspoken black suffragist leader, and her followers refused to march in the back. During the parade, the black women broke out from the back and marched among their white peers. Surprise and shock struck the faces of all the white women marching and everyone watching the parade.  
Another significant person involved in the suffrage parade was Inez Milholland. All eyes were on her when she lead the parade, riding in on a white horse. In addition, Milholland wore a white dress and angel wings, capturing attention. This was an attempt to display women in an angelic, pure, and honorable way. It drew attention but also showed the radical ways of the parade to follow. Another element of the parade worth noting is the color of the parade programs: purple, white, yellow, and gold. The dominance of these colors reaffirmed the importance of symbolism for women. These colors most likely symbolized purity and respect. 
During the parade the men in the crowd were outraged. They yelled many rude and derogatory comments out to the women and threw objects, such as bottles, at the women. The men became increasingly violent as the parade went on, and there was only a thin rope holding them back from the women. Then the men stormed under the ropes and attacked the women. Everything broke into chaos, and the policemen turned a blind eye and let it continue. The women were upset about the lack of help from the authorities.  The DC Press is awaiting word from the police if there will be an investigation. 
Authors: Penird and Powers
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February 27, 1913

Dear Lucy Burns,


I am deeply grateful for having been invited to participate in the women’s suffrage march in D.C. in a few short days. As you are well aware, equal rights is a crusade I take extremely seriously. However, I am having trouble with the fact that you have positioned me in the back of the parade. I understand this parade to be a fight for the right to vote for all women. By segregating the blacks and the whites, it is a signal of political hypocrisy and fear. I cannot allow you to follow the established rules of Southern, Democratic society and see me and my fellow African-Americans as less than you and only good enough in segregated communities. This game of politics is a complicated one that you and I are equally trying to play by protesting for the passing of the 19th amendment, but this parade’s platform is not guaranteeing such rights for me and the other black suffragists. So why would I march in this parade if the only goal is to allow women like you and Alice Paul the right to vote, while I still have to rely on others to speak my vote inside the polls. I will either march beside you or not at all. Losing the support of the Democrats in office is a risk I am willing when I battle for suffrage for women by your side in this parade. It is a risk I suggest you take as well, or you will lose the support of all black women when we refuse to march down Pennsylvania Avenue behind the white women. I know that other African-Americans agreed to the standards for the parade that you and Alice have established, but being Quakers, I expected more than just disguising prejudice behind a banner of politics. I will march in this parade beside the white women; we will all stand as equals fighting for each other’s right to vote. I hope you understand the reason for this letter and will comply in the way that is best for our true goal.



Most Sincerely, 




         Ida B. Wells- Barnett
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Truth at the Poles


Let us here and now address the issue of the ballot.  You plea to be apart of something I fear you do not fully understand.  You ask of the government to give women the right to vote. You think this will give you freedom and independence from our society. You wish to use the government in order to change your role in society. In this way you are wrong. You do not use government to change society. No, first change the society and then, if necessary, the government will change to meet the needs of that society. 

Have we forgotten the very principles that our ancestors have founded us upon in our beloved country? I believe not; For, I know you are wiser than to be ignorant of the past. Let us recall the principles of our nation. We were created under the ideals that society is a blessing under all circumstances, while government is a necessary evil even under the best of circumstances. You yearn for the byproduct of evil so that you may cast aside the blessings you halve already attained. Do not be like the Israelites in the desert who condemned the grace of God that freed them from bondage. For surely you are wiser. For surely you understand voting is no privilege but rather an obligation that is held by the voter to his government to protect the precious society in which he lives. You should wish to be spared of this obligation. Do not wish upon yourselves the evils of government.

All things that are evil produce fruit that is also evil. The proof of the evils of government and subsequently voting are in its fruit.

 Being a part of political matters that involve the government such as voting deprive women of the ability to fully fulfill their niche in society. If you are out in public voting and involving yourself in politics, among other things, you are neglecting your husband and children. 
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This will lead to divorce between you and your husband, which is most definitely against the will of God. You will also be away from those who need you the most at a time in their life when they need you the most. This would cause your children’s life to be led astray.  This is not what God intended; it is evil. Even the fact you wish to acquire suffrage reveals another evil fruit. You demonstrate selfishness by misrepresenting the majority of women who do not wish to have the ballot thrust upon them because it would hurt them financially and socially in their respected professions. For surly you are wiser than to ignore the majority. Repent! For Surely you are wiser than to chase after the byproduct of evil. Repent!   

I know that you are wise and will not seek change through flawed methods. I know now that you understand that the proper way to change society is not through government and politics, which are evil, but rather through repentance, humility, goodness, respect, knowledge, due process, and through the proper channels of the blessings of society. Leave the burden of the ballot on the men so that you may through the awe of society improve the society into a more perfect creation that may someday with your assistance function in the absence of the evils of government. 

Appendix T
Women’s Suffrage Movement Check Off List
	Name
	Assignment

	
	Research
	Primary Source

	
	NAWSA
	AA
	MW
	AS
	AA PC
	AA PH
	MW EP
	MW PH
	AS PH
	AS PC

	G. Washington
	
	
	
	
	
	
	
	
	
	

	J. Adams
	
	
	
	
	
	
	
	
	
	

	T. Jefferson
	
	
	
	
	
	
	
	
	
	

	J. Madison
	
	
	
	
	
	
	
	
	
	

	J. Monroe
	
	
	
	
	
	
	
	
	
	

	J. Q. Adams
	
	
	
	
	
	
	
	
	
	

	A. Jackson
	
	
	
	
	
	
	
	
	
	

	M. Van Buren
	
	
	
	
	
	
	
	
	
	

	W.H. Harrison
	
	
	
	
	
	
	
	
	
	

	J. Tyler
	
	
	
	
	
	
	
	
	
	

	J. K. Polk
	
	
	
	
	
	
	
	
	
	

	Z. Taylor
	
	
	
	
	
	
	
	
	
	

	M. Fillmore
	
	
	
	
	
	
	
	
	
	

	F. Pierce
	
	
	
	
	
	
	
	
	
	

	J. Buchanan
	
	
	
	
	
	
	
	
	
	

	A. Lincoln
	
	
	
	
	
	
	
	
	
	

	A. Johnson
	
	
	
	
	
	
	
	
	
	

	U.S. Grant
	
	
	
	
	
	
	
	
	
	

	R. B. Hayes
	
	
	
	
	
	
	
	
	
	

	J. A. Garfield
	
	
	
	
	
	
	
	
	
	


Key:

AA = African American 

MW = Militant Women

AS = Anti-Suffrage

PC = Political Cartoon

PH = Photograph

EP = Ephemera

Appendix U

Adaptations to the Lesson

This lesson is very flexible and can be easily adjusted to the needs of a specific teacher.  The following are possible suggestions as to how the lesson can be adapted to fit different needs. 

· If access to a computer lab or iPad cart is not viable, the teacher can assign the research to be done for homework and solely focus on the primary source documents during class time.

· If there is limited time, the research portion of the lesson can be conducted by students as homework.

· Teachers could also provide students with the websites to access the primary sources so that the analysis could be completed as homework. 

· In order to allow for discussion in class about the primary source documents, students could complete one in class and one for homework so there is time for discussion. 

· The class could be divided into 3 groups, each group focusing on one faction of women.  When the research and primary source document analysis is completed, students can jigsaw and teach other groups what they learned.

· Students could choose a primary source document of their own that they think would be appropriate for analysis (a potential 3rd document) 
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